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ABSTRACT 

This ^^ocument is a cc^npilation of , 27 institutional 
r<?search reports issued by Harcam Junior College (Pennsylvania) 
during the calendar year 197a. The reports^ designed to assess 
existing college goals and practices as well as to provide 
suggestions for nev programs, reflect some of the current concernfe of 
pr:ivater women's two-year colleges: recruitment^ College curricula^ 
aluanae achievements, student and acuity opinions. of college 
policies^ and students' characteristics. Also included is an index to 
Harcua^s institutional research reports- for 1973, (EHJ) 
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* Focument's acquired by ERIC include many informal unpublished * * 

* materials not available from other sources. ERIC makes' every effort 

items of 



to obtain the best copy available- nevertheless^ items of marginal 
reproducibility are oft^n encountered and this affects the qual^ity 
of the microfiche and hardcopy reproductions EPIC ma)/es available 
via the EPIC Document- Je-'produc^ion Service (EDRS) ^ E^RS is not 
responsible for "the q^iaiity of 1;he^ original document/. Repraduct ip'tis 
supplied by EDRS are the best tHat can be made from /the original. 
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HARCUM JUNIOR COLLEGE 

BRYN MAWR. PENNA 19010 

Overview 

Someone once characterized research as a systematic search for undiscovered 
truths. It therefore follows that institutional research is that systematic search 
corfcernTid vvith undiscovered truths about an institution. In its broadest application, 
instiaitiwnallrtirearch within a college may study all phases of the operation; inquiring 
into acddf^mic progiams, faculty effectiveness and development, student personnel 
services, student c^,Tnracteristics, alumni, finances, facilities, and community-relations. 

Probably its most valuable contribution to the effectiveness of the organization is 
the vrathermg ut accurate, non-rhetorical infer matioa to enhance understanding of 
the insriiuti<»n, fefcilitate degision-making, and help give direction to future action. When 
conducted effectively, an mscitutional research program can also be an invaluable aid to 
reaiislic loag-rangc pianaing. 

Since i;:)3, Harcum has conducted an on-going program, of self-evaluation to help 
ansuer two very important questions - "What have we accomplished?", and 
"Where are heading'?" This self-evaluation activity has drawn consistently upon 
institutional research inquiries to develop definitive data through which the College se^ks^ ^ 
to gauge its educational \vorth' ^s^a viable learning center for ylang women. 

As a result of perceptive decisions by its Board of Trustees, Harcum has achieved 
an exciUng vitality of educational purpose in which relevant research and relevant 
education have joined, as ^partners' in saioerit development. College management, under 
the dynamic leadership and guidance uf Harcum's fourth president. Dr. Michael A. Duzy, 
recognizes the criiical need in this area of educational accountability for realistic, perceptive 
seif-evaluation. Through on-guing, vigorous questioning of its policies, programs, and 
practices, the College has den.ionstrated a consistent 'track record' in this critical 
management area of self-evaluation. 

The Office of lustitutionjl Research was established for this express purpose ^f 
on-going assessments designed to help Ipap^ve the ©liege, reassessments to 
test existing College goals and practices for current strength and vitality. It is why the 
27 Institutional Research Reports (IRR's) issued throughout calendar 1974 were prepared. 
These documeftts rtvctvci! wide dissemination among Harcum faculty and staff personnel, 
as well as other educators who expressed an interest in the College's institutional research 
effort. 

As in years past, to facilitate reference use of these documents, they are listed 
' under ^ rubricS/which follow: 
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Soction Table of Coritcnts Page 

^ I - Alumnae Achievements (Aiumnae/PayGn'{:s ) Comments 

IRR 74-9 A Half-Century of Alumnae Re^{5ond (1923 to 1973J 3^, 

J 74-12 As Alumnae Parents View Us \.. 

o 74-15 Harcum Graduates Transfer ! 

74-16 Harcum 74 Grads Report In 67 

74-17 Employer-Based'E valuations of Harcum,Progj*ams 72 

74-19 An In-Depth Evaluation of Harcum By 74^ Graduates ^6 

II - College Curri cula, Progr am s, and Other Character istics 

H IRR 74-6 ■* Counseling Interviews on Campus ' 28 

74-11 Health Center Patient Census: -1973/74 ^ 55 

74-21 Sustained Student-Body Stability Savored at Harcum 93 

74-25 Why Harcum? 

74-26 1st to 2nd Year Harcum Dropouts 105 

' 74-27 Use of, Harcum Library 107 

m - Faculty Com ments, V iews, and Evaluations ^ 

IRR 74^ Viewpoints - To Each His Own!. ~. 6 

74-7 Faculty Load Distribution - Spring 1974 31 

/ * ^ 74-13 Faculty /Student Participation: College Policy Deliberations-1973/74. . . 59 

i, I\' - Stude n t Academic Achie vement 

IRR 74-18 Harcum 'Honors' Graduates , ^5 

74-22 Nelson-Denny Reading Test - 1974 Freshmen 94 

V - Student Characteristics 
IRR 74-5 This Year's College Freshmen: Their Characteristics 18 

^VI- Stuclaot C o mments , Views, an d E valuations 

lRR^-74-3*'' Student 'Thinking' and Good Teaching 11 

74- It) Students' Year -end Harcum Ratings 



VII - Freshman Applicants 
IRR 74-8 Admissions Recruitment 'Competition' for September 1974 Freshmen.. 32 

74-20 Harcum Boosters; All! ^ 89 

74-23 Essentially, Harcum Freshmen Are Northeasterners 

74-24 Harcum Freshmen - Then and Now , . . . ; ." 
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VIII - Miscellaneous, Repo rts ^ . ' ^ ' 

IRR 74-1 InciSxTo l973Tnstitutional Research Reports / 4 

74-4 Counselor Impressions of.Harcuhi (As Others See Us) 15 

74-14 Semi-Annual Research Reports Index (Jan-]une 1974) 61 



One might reasonably inquire - why these multi -dimensional inquiries ?i The answer 
IS succinctly given by Roeche and Boggs in Monograph No. 2^1968) issued by ERIC 
Junior College Clearinghouse :"Junior College Institutional Research: The State of the Art" 
(ED 021 557;. "An institurion of high learnmg that stops growing, improving, implementing, 
and evaluating (underlining supplied), is a danger to both society and itself. ^ 
What right docs an institution have to exist wheait no Jonger gives its best in 
attempting to cope with the mcreasing complexities of the society it serves?" 
In short - to ayoi'd the twin pitfalls of complajency and misdirection, on-going 
institutional self-study is an educational management necessity ! 



/-Boris Blai, Jr; Ed. D. 
S'ammer 1975 ^ • , Dean of Administration 




Office of Research HARCUM JUNIOR COLLEGE 

IRR 74-1 BRYN MAWR. PENNA 19010 (VIIl) 

1973 Index To 
Instimtional Rese a rch Reports 

1. "Research is a higli-hat word tliai scares a lot of people. It needn't. It is rather 
simple. Essentially, research is notliing but a state of mind - a friendly, v.^elcomjiig 

attitude toward change. . . gcing cut to look for change instead, of waiiins for it to come. 
Research, for practical men, is an effort to do thin-s better and nci be canghl asJe.p at tiie 
switch. . . • it is the problem -solving mind as ccntrasted with xiic let-well-enoy^h-alone 
mind. ... It is the 'lomorrov/ mLiid iiistead of the 'yesterday' mind. " 
(CharJ.s F. kettering, i£76-195&) 

2. Rosea r. I] is also a systematic , intensive study directed toward fuller knowledge of 
the subj-cr ctadied Research n^ay be eithei^ basic or applied and, I v/o.ild add/ 

parentlietically, jYecdom in research is fund amental to the advancement of tmiin At- 
Harcum, sysLcmatic self-e\'aluation is achieved thioagh applied research. 

3. Unless ( therwise ncred, while the suppjy lasts, free, single copies of the referencci^ 
reports n^ay-be obtained from tlie undersi:ji^.ed. 



Boris Blai,^ Jr. Ed.D. 

Director of Research January, 1974 
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IRR 73-1 Harcum's Confidence -Index for American Leaders 

73-2 Parents and Freshmen Assess Harcum, 

-3 Harcum Readin^,^ Development Program Evaluation 

-4 Why Don't They Return? 

-5 Harcum Suidents' Concerns 

•■6 Letter -Crade Distrihuiion; Fall 1972 

-7 Suident, Staff, Faculty Oplnicrvnaire - A Co-.ed Harcum? 

-8 Faculty Load Di'stributlon - Spring 1973 

-9 The Siadents Vie\/ of Harcum 

-10 Admisjsions Recruitment 'Competition' for Sept. 1973 Freshmen 
-11 Why Re{^ident .Students Atten'd iiarcom. ' - ' ^ 

-12 Alumnae Qucsilonnairn - Should Harcum Go Co-<ed? 
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-13 Harcum Students Evaluate Their College 

-14 Values and Perceptions of i\iblic &: lYivateJunior College Students'- $2/00 ^ 

-15 What 'Concerns' Harcum Students? \ 

-16 'Competition' for September 1973 Freshmen Very Keen I 

-17 Vocational Education Maragement Information System (VEMIS) 

-18 Concept Mastery- LcalJ^iug in H!lrcum's Moniesson School 

-19 Look Back to See Ahead (Research Reports Semi-Annr^] Index) 

-20 Grade DislTihution-Spring Scmcsrer: 1973 

-21 Faculty/Student Parricipadon - Committees, Faculty Assembly, College Council 

-22 Parietal:^ and Academic Achieyemenr at I-brcum 

-23 Research Office Published Articles (Abstaicts) - \^ l . CO 

-24 A Decade of 'Hoaora' Graduates 

-25 * Harcum Cradaates 'Prosper' 

-26 Why They Decide For R'acurri 

-27 Nelson Denny Reading Test - A VahiaWe Guide 

-28 "high" Smdent Holding Power Contmacs At Harcum 

-29 ^ Study Habits and ALcltudes of Harcum 1973 Freshmen . ^ 

-30; Locality 'Composiricu' of Harcum Freshmen: 1962 through 1973 

-31^ Mo^t. Effective Recruitment Methods 

-32 . What i\4akes A Good Junior College Teacher . >^ 

^ -33 "General Education" C-ontent of Harcana Curricula 

•^34 Trends in Harcum Grading Practices: 1967 chroagh 1973 

-35 What is Harcum's Currenc ^.Q. ? ^ S 
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4HARCUM JUNIOR COLLEGE 
Office of Research ^ bryn mawr. penna 19010 (III 81 VI) 

IRR 74-2 

<J / ViewpolTits - To I^ach His Owii^l 

(A Parallel-perceptions Inquiry) 

Perhaps generalizations from only two sample groups of 411 students and ?.8 faculty . 
members regarding tlie characteristics of the "better" junior college teacher is sc5hiewhil 
* "iffy". However, tiic similarities and contrasts in views of thebe 439 individuals are of 
interest, at tliu very least, to the Harcum personnel who v/eiu l]ie subjects of this f^raUel- 
perceptions inquiry: others too may find tlie results of signific^int interest. 

The numbared, forced-choice questions which follow, are paraphrased from those 
which appear in Dean and Valdjs* li^xperunents invSociology (Dean and Valcles, 1967: 
282-224), and were us.ed with ihu kind permission of the authors. All percentaK;es repcru^d 
are ronnded-off to die aedrest whole number and tiiose appearing in parentheses arc the 
viev/s^of the faculty members. The student survey was conducted in October 1973; the 
faculty in November 1973. 

1. A professor is a better teacher if s(he): 

A. requires sl-udents to follow the syllabus strictly = 17% (30%) 

B. Doesn't require students to'follow^ the syllabus and allow^s self-direc(^on ^ 

on tlie'part' of the Students = .83% (70%) , 

^ 'C^ery clearly ' botli gr.oups in large measure favor the teacher who allQVr-s . 
students self-direciion. 

2. m reorganizing a course, sho\ild a professor revise it according to professional 

opinion or in terms of students* evaluations? ^ ' > 

A. Professional opinion =: -3i%^ (S57,) 

B. Student opinion ^ 69% (15%) 

A major difference is noted, each group expressing a very substantial preference 
for it.self, rather than the other. Evidently tlje 'custcmers'^ (smdents) consider 
the 'better* teacher to be chent-oriented, rather tlian profession-oriented, in 
; regard to course reorganization matters. 

• 3. A professor is^a better teacher if s(hf'): ^ 

A. In response, to axjuesticn, gives a direct answer = 59% {^7o) 

B. Motivates research on t)ie, part of the sUident, Iji rcspcnr,e to a que§licn= 41%(C0%) 

Althou|;h there is considerable ^nibivalence wiht the responses of both groups it is 
noted tliat within the raap,e of'rt. spaises ot approximately 20% withLn each group, 
there is a complete reversal of group sentiments. . • 

e 
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Is a prcfcGCor thciij^ht to be a better teacher if he requires artendance or leaves 
it optional? \ i 

A. Requires atlcndance = 20% (75^3)' 

B. Leaves it ojotional = 807o (25%) ^ ^ ' ^ 

Virtually diametrically-oppoh?eu viewpoints are evident in the better -teacher 
dimension of clasps attendance policy. 
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Do studL^nts beljevc a ,prpfeGsor is a belter teacher if lie derives his backsrround material 
fi'oni written sctirces rather th.yi direct experience? 

A. Written sources = 33^^^ (30^) . ^ 

B, Direct experience = 67% (70%) - 

Es<:cntial]y similar proportions of botn R^roups believe the 'beker' teacher la bp , 
tlic individual wiio cbtaitis background mdtexials from direct experience. 

A profehGor is a better teacher if s(he): ^ ^ 

A. Uses .case studies as illustrations = 5o^/o (65%) ^ 

B. Uses personal experiences as illustrations, .= 47% (35%) 

General simildrit)^ in expressed g^roup' sentiments is evident in this area, \yith a 
majority of botii gi:cups expressing preference* fpr use of case studies. 

'A professor is a better teacher if s(he): 

A. Lectures or discusses primarily from the text = 25% (40%) 

B. Lectures, from supplementary mate^yal = 75% (60/o 

Again, general grc^jp similarity is noted, a majority of jboth groups casting their 
voles for supplemeniaiy material Versus text material. 

Do students prefer professors who give well-ordered and timely lectures to those 
who, a\]ow more student partidpation? t 

A. Well-ordered lectures = 20% (40%) j 

B. SuadcQt participation - 80% (60%) ■ ^ 

there, is less expressed preference for student paiticipation among the faculty ^ 
group;' hov/ever, a majority of boUi groups do prefer the sUjdent par liciiia lien. 
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A professor is a b/^lter teacher is s(he): 

A. Maintains purely aca'demic relationships with 'suidcnts ^- 39% (75%) 

B. Strives for personal relaiionsxhips wiUi his sturlents =61% (25%) 



Major differences are evide/it, a majority of students ccx^sidering personal 
relationship with students to characterize the 'belter' leacherf a Iwo-lhirds 
majority of faculty placing priority upon purely ^cadeniic relationships. 
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• 

10. Is a professor involved primai'ily in his cvmi field deemed a better teacher tlian one 

involved primarily in canapiis activities. " - 

A. Own field 54^;'o {ZS%) 

B. Campus activities = 4b% 

Although the students are about equally divided in their views, a very substantial 
majority of the iacv]ty c<\nsider the better teacJiur to be the individual primarily 
concerned with matters academic. 

11. A professor is a better teacher if s(lie) is: 

A: Nationally known in his field 9% {S%) 

B. Student- oriented = 91^0 t^^^o) ^ , ^ . ^ 

A virtual matching; national orominanco is a poor second characte3?istic of the \ 
'better' teacher in ih^^ views of both students and faculty members; 

12. Do students consider a professor 'better' if he spends most of his time dohig 

reading and rcbearch, or offers most of his time to stu^fents? 

A. Spends'most tiir^e reading and researching = .77o (207^) 

B. Offcis most tim.e to students = 93% (80^o/ ' i 

r 

Large majorities of both groups regard tlie student-oriented teaclier to be better 
than the one who devotes most time to reading and researching. 

13. ^ professor is a better teacher if s(he) is: . 

A. Admired by professionals in his field = 15% (35%) 
^ B. Admired by his students = 85% (^5%) 

^ Although a greater percentage of studenta exprcs^s preference for student 

aidmiration, a majoiity of both groups selccied this option. ' 

14. Do students prefer an average, teacher wlig gives liigher than average grades or one 

who is outstandmg but gives lower 7than-average grades? 

A. Average teachtr - higher grades = 56% (35%) 

B. Outstanding teacher - lower grades = 44% (65%) - ' • 

Although students appear to be close to equally divided, almost tv/ice as 
many faculty believe the 'better* teachei 'to be the one who is outstanding and 
.more stringent in grade assignments. 

Summary: 

In terms of preferencc::3,;as reflected in -the varying percentages who selected 
tliese forced-choice options, tlio following tabulation lijts in descending order of percentages 
for smdonts, tliose characteristics of tlie "better'' teaclicr in which at least thi*ee /quarters 
concur in the judgment. Also included, for comparison are the ronk-ordered perfcentagcs 
reflecting Uio faculty sentiments. Clearly there are r>omc very substantial dixferencqs 
irr-preferences. / ' ' , 
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1st (93,e) ' Oflers niosl of tirnc lo sUideriC:. * ' 4th <J()\j 

2l^^ (9J>a) ' Is stucIeiU- oriented l^r 

cjra ^5o>o> ^ Is admired by students ♦ ((>b%) 

4th (83^,o) Allows students self-direction . *^ (705^) ' 

5. 5tli iSO%) ' ^ Leaves class attendance optional * (25^/^) 

5^ 5th ( 80^ ) Allows Gtuc^^nt participa tion ' * ♦ (60',o)^ 

'* (5^'/o) . Teacher nivolvcd prjinarilyTi own field 2.5th (857j) 

('^^%) Prefers'.professional opiriicus in course 2.5rh (8S%) 

reorganizing 

(20/o) ' Requires class attendance 5.5th (75'^) 



* (397u) . ' Maintains purely academic rcbaonship , 5, 5th (75%) 



* _ 



- Less than 75T. 

In only uvo cJements do at least t\vo-tlnrdi=- of dach group express similar preferences. 
Beyond lli:-.se two, teachers express a strong preference for buinj involved in tiicir own 
professional field, and for profccsional colleagues' opinions rurlicr than student vic\;s wlian 
rcorgjini-ia- ccur-cs; and finally, a solid 75% believe that requiring class attendance i;: a 
characteristic of tiic "better" teacher, , 

* > t 

In rather sharp ccntraGt, t^vo thirds or more of the students believe the "boUcr" 
teacher is one who is :^dnured by his students, allows sndcnts self-direction; leaves class 
attendance optional, and allows for suident class participation. 

Most particularly, major differences arc notcd^n the^followirj^ dimensions: 

Stu dents , ; Chara cter istic Fa cully 

80/0 - Leaves class attendance opticnai * ' '^25%' 

Strives for personal relationship with . 25% 

^' students " ' . 

31% Prefers professicnfiJ colleague opuiions inr, 85% 

class re/)rganizatiohs * 

20% , Requires class attendance 75% 

35% . ' Maintains pijarefy '9 pademic relationship 75% 

65% Prefers siifdent cp;7iiCjis imclass 15% 

reorgfanizations 



Ttzrning to tlic obverse side of tlie coin, among tlieso28 forced -choice options, the 
least-vahic d (25,X or less) attiibutts of flie '''beLtcr'* teacher which were selected by either 
one or botii of these groups include the following: 
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Faculty 






Is natior.aUy known 


' 5% 


. ■ 15% ' 




. Admired by professionals in own 'field 


35% 


46% 
20%' 




Involved primarily in campus activities . 
Well-ordered lectures 


15% 

40% 


69% 




Lectures primarily from te^^ 
Considers student evaluation in course 


40% ■ 


> 8Q% 




rcorganiiiatioris 
Leaves clarjs attendance optional. 


25% 



The "better*' tcac!uT, as characterized by half of more of bcdi groups, is the one wlio: 

(1) Offers most of time to student. 

(2) .Is student-oriented (rather than nationally known) 

(3) Is admired by students* 

(4) ADov.'S students self-direction " ^ 

(5) Allows student class participation . ' . 

(6) Is iirvolved priu^ariJy in own field 

(7) Lectures from supplementary m.aterials 

(8) Uses casci studies as illustrations, and ^ 

(9) Derives background material from direct experience. 



A . , 

'Horis Blai, Jr/ Ed. D. 
" Director, Lnstitutional Research 



January 1974 



HARCUM JUNIOR COLLEGE 
Office of Research Bf?YN mawb. pSnna 19010 (VI) 

IRR 74-3 

Student "Thinking" and Good Teaching 

1. '^Teaching at best is a difficult task, rewarding but far from easy. Experts have not ' 
as yet reached consensus as to what <^nstitutes good teaching. What one group of 

theorists says is good, another group disputes. " (1) The Vnechanical' aspects of good 
teaching have been the subject of innumerable studies. Tliis inquiry, however, focuses upon 
another dimension, the lliinking processes of students and their perceptions as to what 
occurred in classes. ' ^^N, ' 

2. Harcum student perceptions have been the subject of some 37 institutional research 
reports over the past 12 years, as well as 8 published articles. These have been 

in the areas of: , ' * ^ i 

ACADEMIC: c^oncerne^d with intellectual development; education; 

academic programs, classes plans, achievement, purpose; 

general reference to college 
PERSONAL: , concerned with self; feelings; development of identity, maturit3% 

values; unspecified needs, desires, goals, experience; 

internal influence 

SOCIAL: concerned with interpersonal skills; relationships witli 

others (excluding academic personnel); understanding 
others; social environment 
VOCATIONAL: concerned with, career choice, preparation; economic goals 

ADMINISTRATIVE: concerned witla college procedures, admissions, expense, - 

lengtli of program; credit structure. 

This inquiry is one more in tlie area of Ae^ademic. ^ -^Jj ^ 

3. Students at Harcum. were invited in February 1974 tojrespond to a brief questionnaire, 
anonymously." They were asked to, select (in their mind only, not otherwise identify) 

the instructor "who has been most successful in developing you]^ thinking pro'cesses. " Some 
389 or 78^ of tlie total student body replied by checking from among 13 instructor qualities 
the 3 which had tlie "greatest impact" on their tliinking processes. Their responses are 
discussed in the following paragraphs. 

4. It is to be emphasized tJiat thO purpose of this inquiry has not been to draw broad 
generalizations, make recommendations, criticize, or voice 'complaints'. Its 

Bole purposes are: "(1) to report on the opinions of .several samples of students regarding 
instructors who have made them "Thirk", (2) to rai^^e* questions which should cause 
instructors to look more closely and carefully at the classrogm processes with which tliey 
are intimately involved and concerned; (3) to seek a closer correlation between instructors 



(1) Walsh, Garnor V. "ColJegd and University Teaching". Summer 1972- Vol. XX. No. 3 
O ^ p. 53 * 



and studunls as to wlnt constitutes good teaching. THe only possible result is a better 
teaching-lcarning'situation, and who can argue against that'?" ^'^^ 



5^ Table 1, which follows, coalains three rank-order listings: CoKin*fnXlfor the 

Harcum sample ( a two year college) of 389 'female students; Column B, a sample of 
117 students, male and female, -attending a fCur-year s-tate^coUege in New York state. • 
Column a sample of 184 students, male and female attending a four-^^ear University ^ 
Center in New York state. ^ , ' ' ' 

Table 1:- Qualities of "Greatest Importance^' By Ranks 





Quaiiiics V 




A 


B 




1. 


Systematic organization of subject matter ' 


.(10) 


4 


* 6 


5 


2. 


Good si)eaking ability (mechanical) • ' 


(2) 


9 


10 


9 


3. 


Ability to exjDlain clearly 


(12) 


-3 


^ f 5^. 4 


4. 


Ability to stimulate studeft interest ^ <^ 


( 8) 


2 




3 


5. 


Symp:uhc(tic attitude toward stud^ts" 


( 4) 10 




10 


6. 


Expert idvowle'dge ol subject 


(13) 


1 


I 


1 


7. 


Entliusiastic attitude toward subject 


(11) 


..^ 


3 


2 . 


8. 


Fdirncss in marking and grading tests 


( 7) 


8 


11 ' 


11,5 


9. 


Tolerance toward sradent disagreement; 


( 6) 


12 


13 


11.5 


10. 
\l. 


Warm, outgoing per.ionality 


( 9) 


7 


7 


7 


Encourages active student participation in the classroom 


-( 3) 


6. 


4.5 


6 


12. 


K4aiiuains halanre between tuuoretical and practical 












aspects of course ^ , ^ , 


l.( 5) 11 


8 


8 


13. .Attempts toqisc individualized instruction <■ 


(' 1) 


13 


12 


13 


o 


= rank-ordermg of qualities having least impact on thinking process. 









6. Perhaps teacher^ among tiiose reading tliis report may identify eacli of tlfe 13 
qualities enumerated in Table 1 as part of "good" teaching.' The^e characteristics 

undoubtedly repi^ese^it for many people necessary teaching dimensions, for it is scarcely • 
disputable that all are admirable and de'^rable*! However, the objective of tliis inquiry is 
to ascertain student perceptions as to what they believe to be the pedajgogica Equalities of 
''greatest impact" upon tlieir tiiinking processes. \ 

\ 

7. As Table 1 reveals, there is an exceptionally high degree of congruence ^mong Uiese 
three student -populations in their choices of instructor characteristics which 

stimulate them to thiiik. As Walsh observed for the two non-Harcum samples "'Mie 

data almost appeared rigged. " ' 

8. In no case is there more than a 3.5 ranking-spread among tliese three groups in 
rankings they assigned any single quality; Uie average beiitg 1.5 with a range of 

only 0 to 3.5. Two rankings assigned by tliem are identical, and four reveal only a single- 
order spread, ^ ' ■ 



(2) Ibid. p. 155 
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9. This unanimity of student reactions among some 690 respondents certainly suggests 
tliat those on Uie rtuciviiii^ ^^nd Ci tlie teacher -student dyad quite consistently perceived 

the same teacher characteristics as being iliose qualities of ''greatest impact". This fact 
might well be pondered by all professional educators who are open-minded and willing to 
consider ''customer -relations. " 

10. Turning to the obverse side of the coin, in response^,o the request to ranlc those 
qualities which had the least impact upon their thinkifig process, for the Walsh- 
reported samples, he concluded 'The results are not reported since the correlation 

was schigh with the previous ranking that tliey do not add to tlie .knov;ledge to be gained from 
this research. " 

11. For the Harcum sample of 389 students, as the rankings in parentheses reveal, 

> there is also a high level of consistency in their responses. A 'perfect', inverse- 
ranliiing-rclationship for each single characteristic would yield a total of 14; (i.e. ranked 
highest (1st) for "greatest impact" and ranked lowest (13th) for "least impact"). 

12. , On the average, there is only a 1. 8 variation among the Hnrcuiij sample from tlie 

'perfect' inverce-rankiug-relationship. Four characteristics are 'on target'; two 
reveal a one-irank variation, and three reveal a Wo rank variation. Clearly then, in most 
instances the students perceived different characteristics in a v/hoUy consTsteUt manner when 
they selected thosa having "greatest" or^^'least" impact upon tlieir thinking. 

13. Some interesting questions come to mind in scanning Table 1., Vvhy do all tliree 

' ^ . samples consistently minimize the importance of inLiividuali:^ed instruction? As Walsh 

asks "Is not a good speaking ability really one of the most important qualities of good 

teachLng"? Evidently for tins sizeable population of 690 students it is perceived as being 

of lesser import than a "warm, outgoing personality" or "enthusiastic attitude toward subjectl 

14. One might also wonder about v/hat reasoning lies behind the fact that all three groups 
feel that a theoretical-practical balance (item 12 in Table 1) is liot nearly as import- 

^ant to them as an entliusiastic attitude toward subject (item 7). Would it not be interesting 
to know (with assurance!) why tljere are far greater similarities tlian differences among tlie 
perceptions of the^e demographically -different student-populations? ^ 

15. Readers studying the ranking relationships revealed in Table 1 can certainly pose 
^ additional questions germane^to their individual tecliniques of teaching and subject 

matter areas. In any event, this diverse population (male and female, freshmen through 
seniors at 2-and-4-ycar colleges/universities) of about 700 students opt for the following 
teacher -characteristics as being in their collective perceptions, of "greatest-impact" 
in "making them think". « 

1st - Expert knowledge of subject . 
2nd - Ability to stimulate student interest 
3rd - Enthusiastic attitude tov;ard subject 
'4th - Ability to explain clearly 
5t!i - Systematic organization of subject matter 
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' 16. What does "good'' teaching mean^o tlie student. Generalizing the findings of 
these parallel-perceptions inquiries, "gopd" teaching means son\eone'who 
knows 'hir* (his/her) subject; stimulates student interest; is entliuGiasiic aiDOUt subject; ^ 
communicates clearly; and is well organized a "profile" wi± wfnch competent teachers ^ 
can hardly take serious issue. . , • 
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. . HA^CUM JUNIOR COLLEGE 

MAWR. PENNA IPOIO 

Office t)f Research " ^ (^1^5 

L\R74-4 . . ' 

Counsel or I;T\prcsslop.g6f_Ha ream 

(A3 Others See Us!) ^ 

In January of t^s year high school counselors ^vho receive Haroim's monthly 
newsletter - KEEPING UP WITH HARCuM, were inyted to respond to a very brief 
questionnaire, anonyinousV- To date, 163' responded, and each iby additicnal ones are 
being received! Their comments, without repealing the many duplicate staternentg, in 
response to the qiiestion - 'What is your canduf impression of Harcum jiinior College" 
are certainly worth quoting: here ihey are! 

(1) Up to date and relevant to needy of present day students ^ 

(2) Expensive - sound in programs - able in placement. 

(3) Good! 

(4) Respeptable Junior CTollege (Private) attempting to do a good job in a most difficult 

period in college admissions > 
, (5) Flexible - relevant ^ - ^ 

(6) t^ery good school ±at is up on current 'trends. Several, of our students have applied. 

(7) Affords .a fine opportunity for students- 

(8) Expensive, open enrollment, female, ''finishing school, " surtcase school. 

(9) , We have had no one attend to convey an impression. Therefore^ f^om materials 

received I would -not hesitate HD suggest Ilarcum to a student who showed Lnterest. 

(10) Soiinds good to me. Ihaven^t visited, but a colleague has. ' . 

(11) 2 of my girls are tliere no^vV. I recommend it because ol its reputation'to support 

students in their times of need - encouragement, personal interest, etc. 

(12) Good school 

(13) A good two-year college that is aware of the occupational outlook. 

(14) Comfortable - up to date - attends to the girl that is n(|t a genius - but want an education. 

(15) I tliink you are doing a fine job and hope you wiU continue to do so* 

(16) Dedicated - with tlie smdent in mind at all times 

(17) Have never visited Harrcum but review all literature passing my desk - it is interesting*^ 

(18) To be commended^for meeting needs of many different students. Innovative 

curriculum is good. 

(19) Good Junior CoUege C 

(20) A place that wants to help young people 

(21) A good junior college, except very few farm-studenls go to a junior college 

(22) Very finq school. Several of my students and mxpwn cousin are graduates of Harcum. 

They all -did very well. ' : 

(23) Good; I only wish I could encourage more students to tliink tlie same! 

(24) Fine school 

(25) An expensive, good school 



(28) 



(25) A two year college with relatively uriLompetitlve admissions stan<i'rds which can pieet 
the needs of the students who: (1) have 'drifted' through high school and now * 
seriously wart to profit from higher education^ (2)^ are at^l^IJC bu,t who never should 
have gone ro college and don't have the foggiest notion v;hy they're tliere (hopefully - 
\ HjC wilLcoimsel them to drop out); (3) can benefit -from career -oriented terminal 
progrannrs; and (4) feel the sociaf pressures to go to a nice, priyatep girls college 
and meet "Mr. Right".', 
(27) A fme college, but our saidents do not aspire to your kind of a jr. college I)Ut to a^ 
communuy or state college. ^ 
C(»od scoi>2 of v.'fferings, ideal locati|>n, curricula for tile ' shchtly abovo the average 
student*'. 

(29) All "alive" inouruiion riiac stresses vocational services --that are neededi_ 

A college that has my admiration because it does not pretend to be what it isn't! 

(30) Fcobabiy too e'xpensive for our girls 

(31) Lxc client 

(32) Very releviint in preparing womea for job market 

(33) A very up-to-datu school tryin^; to meet today's problems v\dtli speciahzt^d curriculum. 

(34) I like it. 

(35) A necessary media for meeting needs of young people who v/ish to continue their 

education. 

(36) My sister is in her 2nd ycsiX of Animal Technolog^\ I tlmik it is efficient, realistic, 

and successful in achieving its goals, and it has a deserved good reputation. 

(37) Pupils have opportunity for career training not offered in very many colleges ^ 

(Ex. Veterinary Assistaitt) 

(38) Appears to be a concerned, student-cc^itered institution 

(39) Judging from your fine Newsletter and the one representative who visited us, v/e have 

a very good impression of your school. 

(40) Impressed by what I knew and have heard. 

(41) I visited tiie campus with my daughter 2/1/74 and I v/as very impi'essed with the 

offerings, the physical plant and the type of students. ^ 

(42) A very fine school. I recommend it to my sltidents. 

(43) Good! I hope we can have a student from our high school enroll at Harcum. 

(44) A good place for terminal AA students; an adequate place for uncommitted potential 

transfer smdents. You have some programs I can't find else\vhere in the area. 
(East coast) 4 

(45) Excellent - most impressed. 

(46) A changing (for the better) small institution. 

(47) Good and improvmg. 

(48) Excellent school - sincerely concerned abo'^t students. 

(49) Good school with real interest in students. 

(50) A warm, friendly, intimate atmosphere witli personal emphasis on die student. 

(51) ram> deeply imprccscd widi >our program as a tv/o-ycar college and I believe that you 

meet t^. needs of the present day teenager. You also are meeting iiie needs olthe 
current trends in post-higf; school planning of our ^dents. V » 



j;52) For the first time we have a fxesKiran^at Harcum and she, is just delighted. 
^< As a result our impression ha^ been idost favorable. 

(53) 'A^good blend of vucAacnal and/liberal arts opportunities 

(54) Sounds great - wish we /Hearer' I 

(55) Atmosphere conducive to Learning, Have impression Uiat administ^ration and faculty 

are looldjng ahead, not resting on laurels. 

(56) I hoi^e you do not diange. j 

(57) Tops for a two-year deg-yee coUcge a-'ming at both a career -oriented and a liberal arts 

base education. ' ' ^ 

(58) A fine place with proud traditions and worthwhile goals ^ 

(59) It must be a very good jr. college. 

(60) A gOQd school v/ith many practical programs 

(61) Not really any different from most. 

(62) Favorable mainly as a result of the Bulietiii and "Keeping Up Witii Harcum" 

(63) A solid academic junior college which truly cares about its students. 

(64) A college that is trying to communicate with us - not SQj,e^/ vath "propaganda" 

abotit Harcum. Your items, at times oner a little "light" on "dark" clays. 



' fforis Blai, Jr. Ed.D. 
Director, Institutional Research 



March 1974. 
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HARCUM'JUNIOR COLLEGE 

BRYN MAWR. PCNNA 19010 
' % - 

Office of Research 

IRR 74-5 ^ (V) 

This Year's College Freshmen: 
Their Characteristics 

1. Each year the American Ccuncil on Slucation coUects a v/ide range of information . 

reUting to tie ration's coUi^ge freshmen. Periodically (1967 and 1970) liarcum fresh- 
men iiave also heen requested to respond anonymously to the same questions 'tliereby 
* permitting comparASCns and trends to be ncted. Throughout this report ail figures 
in parcntliesesrerer to non-Harcum wom^n, as noted. The principal purpose of tlus 
ou-gomg lo^Jiuamal stLdy to help deteimme tlie effects of colleges on students. 

2. Arf numbers reported arc rcur.ded-off to the nearest whole number, and the Haa'cum 

sam.ples corsisted of 339 in 1967 (or 937c); 334 (or 92;:) in 1970; and 216 (or 897o) in 
• 1973. 

3. A summary appears, begin.-?) ng on page 6. 




Boris Blai, Jt". Ed. D. 
Director, Institutional Research 
March 1974 ^ 
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HARCUM JUNIOR COLLEGE 
Office of Research, 



This Year ns CoUgge Freshmen : 1973-74 
( Harcum and 0th er5'^j 

L Age as of Dscember 31st. 







3969 


1973 


16 years or younger 




0% 


"b%(. 1%) 


17 




14% 


5% (5%) 


18 




60% ' 


68%(75%) 


19 




20% 


19%(15%) 


20 




5% 


«6%(2%) 


21 






- (1%) 


Older tl:an 21 






2%(37o) 




Average age = 


18 (18) 


18 (19) 



Although tJie average age of the Hdrcuni freshman has remained the same o^^r this 
five year span, the national average has risen, reflecting the fact that greater percentage 
of older freshmen have enrolled nationally; particularly among community tv,^o-year 
(•lieges. 

2. Aver ape grade in high school 

196 9 1973 
^'B" average or higher 177o(36%) S5%{64%) 

Below "B" average 83%(49%) 457o(36%) 

A marked upward shift is noted for both the national and Harcum frcshmea in 1973; 
the median grade average being "B" for both. Among other private,, two-year colleges 
in 1973, only 32% enrolJcd there as freshmen indicated a "B" average or higher. 



'3. Number of college applications filed: 

This coUege only = 20% (48%) Three other = 10% (9%) 

One other = 34% (19%) More than three others = 6% (10%) 

Two others = 30% (15%) ' # • 



**Others" data, appearing througiicut m parentiieses, are drawn from the 
Cooperative Institutional Research Program: "National Norms for Fall 1973" 
based on responses from 189, 733 fieshmen entering 360 institutions. Report 
issued by Graduate Scliool of Education, UCLA and sponsored by tlie American 
Council on Education. 
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Among Harcum 1973 freshmen, cnly one-fifth filed a single application, whereas 
nationally almost half (48^) evidenced such single -mindedtiess. Among other private, 
r,vo-year colleges come 53^!, report single applications. Quite clearly^ as a group, 
Harcum freshmen of 1973 were far more prone to file "insurance" applicaticns elsewhere, 
as well as witli Harcum. ' 



This could be interpreted to mean that as a group they anticipated sufticiently keen 
competition for Harcum acceptance to warrant multiple applications. For the 1973 freshmaa 
class at Harcum, some 807o placed multiple applications: among other two-year colleges it 
was only 47%; nationally among all freshmen it was^only 52%. 



4. 



other 2 yr. private college) 



Highest degree planned: 
Associate = 58% (56% 
Bachelor^s = 28% (25%) 
M'ister^s = 8% (3%) 
Ph.D. or Ed.D. = 3% (1%) 
M.D. D.O. D.D, S. orD.V. M. ^ 3% (1%) 



Degree aspirations of these tv;o groups appear to be very similar; with higher 
percentages of the Harcum group planning degrees beyond the associate leveL 



5. Probable career occupation 
Artist = 6% (7%)(S 
Business ^lanagement = 13% (13%) 
College teacher = 3% 
Doctor (M. D. or D. D. S. ) = 2% (1%) 
Educator:( secondary) = 2% (4%) 
(elementary)= 3% (9%) 
(early childhood)=13% (6%) 
Health profession (non-MD)=35% (1%)^ 
Homcm.aker = 2% (2%) 
Home economist or dietician= - , (1%) 
Lawyer = - (3%) 



Nurse = - (10%) 
Research Scientist = * (1%) 
Social or welfare worker =7% (5%) • , 
Otlier; Radio/TV*; Phy.Ed.*; 

Fashion Design*; Secretary'*'; 

Flight Attendant* 
Undecided = 7% 

^ "-^ — 

* = Less than 1% 

@ = wtmen at otiier 2'-year, private 
colleges are in parcntlieses. 



With the exception of the non-MD health profession, which reflects for HarcurA the 
heavy concentxation of Veterinary Technician students, there is a very substantial 
similarity in ^le pattern of cccupationai preferences between the Harcum and other 
1973 freshmen enrolled in private, 2-year colleges for women. \ 



6. Reasons considered Impor^^nt for long-range career selection: 



Job openings available = 37% (5%)( 
Rapid advancement = 9% (33%) 
High anticipated earnings = 25% (39%) 
Respected occupation = 17% (37%) 
Independence = 247o (34%) 
Chance for steady prcgress=l7%(47%) 



Contribution to society = 18% (51%) 
Avoid pressure = 3% (22%) 
V/ork widi ideas = 12% (48%) 
Be helpful to others = 29% (75%) 
Work with people = 42% (79%) 
Intrinsic interest in field = 28% (73%) 
Other: work witli animals - 6%^ 
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Without exception, lower percentages of the Harcum grcup consider these forced- w 
choice reasons as "Important" for long-rant^e career selections. In no instance to 50%; or / 
more of the Harcum eroup ont for any of those reasons. Ln cqntrast, five of tliese reasons 
are judged "Important" by at least half of the other freshmen. 

7. Reasons considered Very Imi)ortart in selecting Harcum 

Parents. wanted sltident to attend' = 1C% 
Wanted to live away from hoirir- = 25% (23%) 
Teachers advice = 2% ('A/o) 
» Good academic reputation = 25% (60%) \ 
Offered financial help = 8% (2-1%) 

Advice of former student = 13% (24%) " ^ , ' 

Advice of guidance counselor = 21% (13%)* 

Wanted to live at home = 12%^%) ' * * 

Could not get a >ob = * (3%) ' ' ' 

Course offered = 21% (35%) 

Smaller school = 5% 

Location = 2% 

Close to home = * , 

Close to boyfriend = * 

@ = Women a t other 2-year private colleges 

For Harcum freshmen the 3 most frequent Verj^.Important reasonsNvere (1) Wanting 
to live away from home; (2) Good academic reputation; (3) Program of study offered. 
Among freshmen at other 2-year, private colleges for w^omen, .their most ft;equent 
selection', included: (1) Course offered; (2) Advice of former jstudont; (3) Offered 
financial assistance. Therefore, the only common-selected reason between the Uvo 
samples was the particular course of studies offered. Otherwise each group reflects 
a unique pattern of selections in terms of frequency of selection among the various choices, 

8, Fa diet's education 



\' Grammar school or less = 4% (9%)@ Some college = 19% (13%) 

.Some fiigh school = 14% (13%) College degree = 26% (19%) 

^W\y^\ school graduate = 32% (27%) Post-graduat e degree = 11% (12%) 

@ = fathers of women at othqr 2-year, private colleges 

There is a fairly close 'matching' between the Harcum and other groups, with only 
an average variation betw^een them of 4%. This is equally true when comparing the Harcum. 
distribution with the natiqpal distribution for all institutions, both 2-ycaf and 4-year, the 
average variation l)et\veen them again being only 4%. The Harcum sample reveals 56% 
haVing some college exposure, the national sample only 45%; other 2-year women's 
colleges, only 44%. ' ' 

9 . M other's edu c a ti on 

Grammar school = 1% (6%) " . Some college = 16% (16%) 

Some high school = 8% (12%) College deg:ree = 18% (16%) 

Hip^h school rra d uate - 4 8% (37%) Post graduate degree = * (4%) 

@ = Motlicrs of woraon at otiier 2 -year colleger 
♦ = less than 1% 
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Qnce again the average variation bet^veten the two groups is 4% as well as between 
the national and Harcum groups. Some 35% of the Karcum mothers had some collegiatt) 
experience, v;itii the national sample revealing 3-l7oi the other 2-yeo.r college mothers 
being 36%. 



Items 8 and 9 above reveal tJiat there is a substantial degree -of college at^tendance 



continuity' among tJie parents of 1973 college freshmen, y/hethcr attending 2 or 4-year 
institutioi^. Among fathers this averaged 4^^; among mothers 35%. 

10. Present religious preference 

Protestant = 38% (48%) 

Catholic = 297^ (3'i7o) ' v 

Jewish = 127o (5%) 
None = 11% (9;'o) 
Other = 10% (4%) 

The bickod p^ii:ec^x of preferences expressed i«; the same for tiie Harcum an*d 

national sannplcs, with an average variation in their distributions of 6%. 

I 

11. Students estimate chances are Very Good that they will: . 

Change major field = 9% {10%)Q Need extra .time to get a degree = (5%) 

Change career choice = 12% (10%) Work at outside job = 15% (22%) 

Fail one or more courses = 7% (2%) Seek vocational counseling = - (8%) 

Graduate with honeys = 15% (6%) Seek individual counseling = 3% (6%) 

Be elected to a student office*^= 1%(2%) ^ Drop out temporarily = * (2%) . 
Be elected to an honor society= 11% (4%)^^ Drop out permanently = * (2%) 

Make at least a 'B' average = 43% (^7%) Transfer 'to another collegc=35% (1S%) 

Be satisCied with college = 42% ^62%) Marryi while in college = 3% (6%) > 

Be more successful than most-5% (13%) Marry witJiin a year after college = 

Find a job In preferred field= 46% (5%) ^ 16% (22%) 

* = Less than 1% - - ^ 

@ = Women at 2 -year colleges ^ ^ ' , 

Differences between freshmen w^omen at Harcum in 1973 and at other 2 -year colleges 
for women are substanual in some instances, minor in others. Since tJie qualifier 
Very Good is admittedly subject to a wide range of interpretations - tliese comparisons 
shoufd, at±)est, only be considered as rough approximafions. , 
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12. Estimated P arental Income (Before Taxes) 

$4,000 to $5,999 = 57o (5%)* [6%]® $20, 000 to $24, 999 = 8% (11%) [8%] 

$6, 000 to $7, 999 = 5^ (77o) [7%] $25, 000 to $29, 999 = 5% (5%) [5%] ' 

$8,000.to $9,999 = 3% (8%) [9%] , $^0, 000 or over = .20% (12%) [15%] 

$10,000 to $14,999 = 10% (29%) [28%] Don't Know .= 10% 

$15,000 to $19,000 = 10% (16%) [14%] Omitted J 24% 
* = national sample of v/omen 

@ = women at 2 -year,, private colleges *• 
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. Harcum freshmen report 53^ with incoraes $10,000 anci over; tiie naticniil sample 
report 73%; 6th er 2-year, private colleges 70^. The major difference noted is that 20% 
at Harcum are reported ai $30,000 or mere, with only 12% for tlie national sample and 
15% for all other 2-year, private colleges. 

Attitudes and Goals of 1973 Freshmen ^ . 
. ' 

13. Objectives considered Essential or Very Importan t 

Achieving in a performing art, = 17^^ {2o)^Il Gcing very well-off financially=43%(43)!o) 
Becon;iing an auLhority in her'^juld= Helping others who are in difficulty = 

;^ 26% (56%) ' . 42% (76%) 

Influencing the political strireturc= Being successful in own business = 

2% (10%) 34% (35%) 

Influencing social values = 12% (36%) Helping to clean up environment= 15%(33%) 

Raising a family = 45% (62%) Developing a philosophy of life=20%(72%) 

Having administrative responsibiljty= Becoming a community leadcr=5% (33%)' 

10% (23%) Keeping up with political affairs= 

11% (35%) 



@ = Women at 2-year, private colleges 



V Principal objectives for the Harcum group are raising a family and being well-off 

financially in contrast with the others who most frer4iently selected developing a philosophy 
of life and helping others in difficulty. In general, for smaller percentages among the 
/ Harcum sample idcntif>^ tJiese various objectives as^eithej essential or very important. 

14. Attitudes *and views with which they agree Strongly or Somewhat 

U.S. isn't controlling pollution = 34% (8S%)fa 
^ U-S. isn't desegrating quickly = 13% (70%) ' ' r 

^ Women should have job equality = 67% (95%) 

Courts are too concerned for rights of criminals = 18% (47%) 

Large families should be discouraged = 25% (63%) 

Marijuana should be legalized = 31% (39%) 

Wealthy should pay larger share of taxes = 28% (64%) 

Women's activities best corvfincd to home = * (27%) 
' "Individuals can doJittle to cjhange society = 12% (37%) ' ^ 

College has right to re^gulatj^ off-campus behavior of students = 4% (15%) 

Chief benefit of college is mianetary = * ' (57%) 

Students should help evaluate faculty = 46% (71%) 

College grades should be abolished = -21% (35%) 

Organized college sports should be de-emphasized = 4% (22%) 

Colleges should regulate student publications = 5% (43%) 

College has right to ban speakers on campus = 4% (27%) 

Disadvantaged should have preforcntial.treatment^ = 9% (48%) 

Colleges have been too lax on student protests = 5% (41%) 

Public colleges should have open admissions = 22% (35%) 

Standards for derrreos should be same for all = 20% (73%) 



* = less tJian 1% 
^ @ = V/omen at other 2-year, private colleges 

ERIC 



3 



-6- 



15. To summarize this in-depth inquiry, tlie following hi^hljglu items were noted for a 
^ sample of 246 Ilarcum 1973 freshmen; 3, 565 otlier freshmen women at piivate^^ 
2-year colleges and some nit^bS women enrolled as freshmen at all 2 and 4 -.year 
Institutes throughout the country. 



'(1) Average 



18 yrs. 



Women 



-Harcum' National 2-Yr. Private ^ 



19 yrs 



18 yrs. 



(2) Superior high, school averages 

("B" average or higher) 55% 

(3) Median grade average in high school B 

(4) Applications to one college, only 20% 

Median number Tv/o 



64% 
B 



487o 
Two 



577o 

■ B 

52/0 
One 



(5) Highest degree planned: 
Associate 

Bachelor and higher 



58% 
42% 



8 
92 



56% 
44% 



(6) Principal career occupations 

Health profession (non-MD) 
Teaching 

Business management 
Nurses 

(7) Important reasons for long-range 

Career selection (50% or more) 
Work with people 
Be helpful to others 
Intrinsic interest in field 
Job opemngs available 
Contribution to society 
Work with ideas 



35% 



/o 
13% 



12% 
22% 
13% 



9% ^ 



75% 
74% 
76% 



70 

54% 



10% 
19% 
13% 
10% 



79% 
75% 

73% 
57% 

51% 
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(8) Reasons considered Very Important 

in selecting this college 
(25% or more) 

Wanted to live away from home 
Good acadenaic reputation 
Course offered 
Has low tuition 

J 

(9) Father's education 

"Some'* college, or better 

(10) Mother's education 

"Some" coUege, or better 



/o 
25% 



56% 
35% 



54%- 
34% 

2a% 

45% 
.34% 



/O 

35% 
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(11) Present religious preference 

Protestant 
- Catholic 
Jewish 
None 
Other 

(12) Chances Very Good that students 

will: (^5% or greater) 
Find job injDreferred field 
Make at least a 'B' average 
Be satisfied with college 
Transfer to a^nother college 
Work" at outsid^ job 
.-Get a bachelor* s degree 



1 


Women 




H^rcum 


National 


2-Vr. I^ivatc 


38% 
29% 
12% 
11% 
10% 


48% . 

34% ■ . 
5% 
9% 
4% 


60% 
24% 
2% 
6% 
8% 


V 






46% 
43% 
42% 
35% 


57% 
36% . 
60% 

34% 
^3% 


59% 
27% 
62% > 



(13) Estimated Parental'Income (before taxes) 

53% 



^l^', 000 and over 
$30, 000 and over 
Don't know - 
Omitted 



20% 
10% 
24%. 



73% 
12% 



70% 
15% 



(14) Attitudes and Goals considered Essential 



or Very Important (by 25% or more) 



Raisjuag a family 


45% 


58% 


62% 


Being very well off financially 


43% 


46%. 


«i3% 


Helping otliers in difficulty 


42% 


73% 


76% 


Being successful in our business 


34% 


31% ' 


35% 


Achieving ia ai performing art 






25% 


Becoming an authority in her field 


26% 


58% 


56% 


Influencing social' values 




3'3% 


36% 


Helping to cle^ia up environment 




33% 


' 33% 


Developing a philosophy of life 




74% 


72% 


Becoming a community leader 




34% 


33% 


Keeping up witli political affairs 




41% 


« 35% 



(15) ""Agree Strongly o r Somewhat with following: 



(25% or more) , j 






Women should tiave job equality 67% 


96% 




Students should help evaluate faculty 46% 


75% 




U.S. isn't controlling pollution 34% 
Marijuana should be legalized 31% 




88% 


45% 


39% 


Large famiUes sh6uld be discontinued 25% 




63% 


Wealthy should pay larger-share 


^ 69% 




of taxes 28% 




64% 


Large families should be- discouraged 25% 


64% 


63% 
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51% 


• 70% 




4//o , 






- 


27%. 


37% 


37% 


49% 


57% 


35% 


■35% 


30% 


43% 


- 


27% 


38% 


48% 


33% 


41% 


34% 


35% 


77% 


73% 



? 

^ ^ ^ -8^ Women > 

' ^ Harcum National 2-Yr. Private 
Government not yesegregat@g ^ 

quickly . - * 

Too many rights for criminals ' - 
People should be paid' equally 
Womea's activities are best confined 
' ' to home . - 

Individuals can do little to change 
society 

Chief benefit of college is m^xetary 
College grades should be aboUshed 
Colleges should regulate student 

publications - ^ ' 

College has right to ban speakers 
Disadvantaged should have pre- ^ " 

ferential treatment 
Colleges have been too lax on student 

protests 
Public colleges should have open 

admissions 
Standards for degrees should be 
^ .same for all 

16. The Harcum 1973 freshmen as a group, are slightly younger tlian the national 

average of freshmen v/omen. Their median grade in high school was that of the 
national average - a "B". Ukq^ie national^average, they filed two app^^tions 
for college admission, and about the same percentage^as freshmen attending otlier 
2-year private colleges for women expect to end their formal fecTiooling an 
associate degree. 

As a group, they are more diffuse in their ide^jtification of important reasons for 
long-range career choices than eitlier tfie national sample or sample from other 
2-year) private colleges for women; less tha 50% selecting any, one of tbe forced- 
choice reasons offered. 

In their selection of a college, the only shared -reason considei^ed (by at least 25%) 
V^ry Important in selectinc: their coli^e, was "good academic rqputaticm". 

Ia g(»ieral, they share with the other freshmen, the same intensity level of belief 
that their chataces are Very Good to: " . - 

(1) Find a job in preferred field 

(2) Make at least a 'B' average, and 

(3) Be satisfied v/ith college. | 

As compared witfi the freshmen women attencting other 2-year, private Colleges consid- 
erably fewer of the Harcuni freshmen identify with the forced-choice goals and altitudes 
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sampled by this inquiry. This is evidenced in botli the fewer number of separate items 
which 25% or more consider either Essential or Very Important as well as ilie lower 
percentages throughout (as compared witli tlie other two groups) who do opt for the 
particular goals or attitudes. 

These same comments are equally applicable to tlieir views as they relate to the 

items detailed in (15) above; e.g. 25% or more of tlie Harcum group identify witli only 

7 items; the national sample v;illi 16 items, and che women at other 2-year private colleges 

with some 20! 
» 

17. Thus, it would appear that the Harcum 1973 freshmen are generally similar in 

academic achievement and background with young womcm enrolled in oilier 2 -year 



and 4-year colleges/universities. Perhaps as a group tliey doevidence less "intensity" , 
of identificatiou with career choices, selection of college, and tlie various attitudes and 
goals sampled by tliis inquir^^ But then it is also noted that as a group tlieir average age 
Is less tlian that of the national average: perhaps widi added maturity will come deeper 
societal concerns. 





Director, Institutional Research 



March 1974 
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Counseling Interviews on Campug 



(II) 



1, Numerous Harcum publications in recent-past have emphasized the fact that at the 
heart of the Harcum teaching/learning program is a sincere ccncem for e^ch student 

as an individual - a person having different hopes, needs, concerns, interests, an.d aspira- 
tions. These document^ have further noted that the basic tenet of Harcum's counseling and 
guidance program has been to assist the individual student toward achieving greater personal ^ 
awareness so that she might. effectively cope with the varied responsibilities thrus; upon her 
through college attendance. - . 

2, It has also been.stressed that in attending college, for many students this is a time 
of separation from family and friends - particularly for resident students, at the 

precise moment when the young adult is citen floundering in the search for a personal identity. 
For some, this can be a very difficult period of transition, one marked often by personal 
crises. 

3, Therefore, at Harcum, eyery effort is made in the counseling program to provide 
each student a climate of acceptance and empathic understanding so that she feels 

free to bring a problem to the guidance office where, in a spirit of mutuartrust and respect, 
a sincere effort is made to resolve the particular problem or concern. - ^ , 



4. 
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Counseling interviews on the Harcum campus are part of a total guidance service 
embracing the following dimensions: 

(1) freshman testing, in which 'the Nelson-Denny Reading Test; Watson-Glaser 
* Critical Thinking Appraisal; Survey of Study Habits and Attitudes; and 

the Sixteen Personality Factor Questionnaire are administered to all new 
students during orientation week; 

(2) on-going, individual counseling concerning personal, social and educational 

vocational matters; 

(3) a rotating counselor who is available to students during the evenings, and 
also serves as a referral and screening agent for more serious and 
complex problems ; 

(4) when a specific )area of concern becomes prevalent, group counseling 
is conducted. These groups usually consist ofjJbss than 10 students 

so tliat a closer, freer atmosphere prevails, '^s a general rule, these 
group sessions are supplemented by one-to-one counseling contacts 
^ • to permit periodic evaluation of each student's individual progress: 

(5) at Harcum, aU members of tJie CoUege community are involved in a team 
approach to counseling. Faculty referrals are one of the prime sources 
of student-counseling interviews and the faculty freely and frequently 
refer students to the counseling denter: 

(6) supplementary guidance programs are offered by knowledgeable 
speakers in field of special student needs; - oq 
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(7) in cases where a problem is deemed serious enough, or too deeply - ^ 
rooted to be handled by our counseling center ^ referral is made to an 
appropriate outside agency. This may include a psychiatrist, ^ ^^^^ 
psychologist, Bryn Ma\vr Youth Psychotlicrapy Center, or a community 
mental health center. 

5. As was noted in IRR 1^2-16 "At Haj'cum, student counseling is a \vay of life' 

for faculty, staff, and administrators. This is to say that beyond identifying close 

faculty/student interaction in its policy suatements, it is - Ln fact - a vital aspect of student 
life at Harcum. It is a pervasive and clearly apparent characteristic of the HarcOm scene 
and undoubtedly is a major contributing factor to the exceptionally low student attrition rate 
which Harcum has enjoyed over 'the past decade. " 

6. Although the following Table does not reflect every counseling mterview on campus, 
it is substantially representative of the quite extensive coiii.^cling interviews which 

typically occur during the course of^e academic year. 

T able 1:- Counseling Interviews on Campus 

^ Year , 

Item ^^"^^^^-^ ^66-^67 ^69-'70 '70-^71 71-^72 -72--^73 ^73-'74* 
Interviews . 1967 2389 2113 2245 1722 (1540) 

Av. Inter/student 3 ^ 4 3 4 3 (3) 

* = projected, based upon a linear extensi^on of first semester race 

7. The range of interviev/ totals for tlie six academic yeays noted in Table 1 vary from an 
estimated Uow' of 1640 for the current year to a 'high* of 2389 in academic *69-*70. 

However, variations in the student-body totals throughout these years results in an Average- 
Interviews -Fer -Student rate which has been quite stable over these years. It is further noted 
that the totals reported in Table 1 do not reflect the numerous counseling interviews conducted 
which are not recorded owing to the pressures of daily activities. One simply forgets on 
occasion to tally such interviews, hence totals reported are conservative figures only. 

8. When the subject matter of recorded interviews is analyzed, a consistent trend is 
revealed. Over the five year period documented there has been a consistently 

mounting concern with matters academic. Why this has taken place is, at best, informed 
speculation only - for it is generally recognized that the etiology of value-concerns is 
exceedingly complex. • r- 

Table 2:- Subject-matter Concerns of Inter^4ews 

— Year * 

Item — ^69-^70 70-71 ^71-72 ^72-73 ^73-74^ 

Academic (1) 54% 73/o- , 75% 84% > 87% 



Personal (2) 46% 27% ' 25% 16% 13% 



(1) includes: Academic progres?; faculty clashes, educational and vocational 

aspirations. . ^ 

(2) includes: Boyfriend; home-family; roommate problems; self-image concerns; 

study diiftculties ("goofing off") 
E = Estimated: based upon linear e>n:en£ion of first semester distribution. 
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9. This ever -mounting concern with matters relating to academic achievement as well 
as educational and vocational aspirations clearly indicates the Intensity of interest 

in career infotinatioii and guidance assistance among each recent Harcum 'generation' of 
students. Although this particular report wars not intended to document tiie need for a 
systematic career (occupational) information exchange program, the results indicated in 
Table 2, as.well as previously reported research of student-expressed concerns, 
(IRR's 72-12; 70-25; 69-2) all support this concern consistently. 

10. Harcum student5 who are enrolled in career -oriented curricula (which are virtually 
all programs offered), evidently are far more concerned with such practical consid- 
erations as job prospects and career opportunities than they are v;ith matters of uiterpersoiai 
relations and adjustments. Unfortunately it i^ not uncommon to find those who are often 
quite naive about the unromantized world-o£-work. Fev/ are }mo\.ledgeable and have realistic 
facts about entry jobs; job duties and responsibilities; career progression ladders; realistic 
understauuing of necessary job qualiiicauons (txair.in.; /education and/or .experience); 
reasonable job aspirauons in terms of their cwti quauiicaticn?; condition of the labor market, 
etc. 

11. Traditionally, in higher education, there have been several 'sources' for v;hat has 
been realistically-speaking, a benign neglect in the important dimension of pragmatic 

knowledge about jobs and careers. These have been: 

(1) a lack of experience among educators of v/hat really goes on in the world-of- 

work:-^ier tlian employment in academe. 

(2) the fact that^lleges traditicnally have not attempted to educate students about 

jobs, cSfeers, and career progressions in specific fields. 

(3) the lack of a body of specific information about jobs and knov/ledge of how^ 

employment relates to both educational and human development, 

12. Fortunately, each of these three areas is subject' to change! Faculty and staff 
members can, and do at Harcum, bring v/itli them extensive experience in the 

non-academ^ world. This valuable source of information can be harnessed to prcvide 
very practical, down-to-earth vocational counseling assistance. Also, the role of 
cooperative employment for educational enrichment tlirough vocational experience will 
continue as an integral and vital part of Harcum* s enriched curricular offerings in several 
occupational areas. 

13. With the two-year college being Lhe last major opportunity for many students to imple- 
ment vocational choices, broad-based information about jobs and careers should be, 

wherever possible, a matter of highest priority in program-activities determinations. There 
fore, at Harcum, sustained, sympathetic attention in helping students resolve the concerns 
which trouble them is a matter of on-going top priority among botli faculty' and staff- 
administration p^ersonnel. P 

14. When you next recruit a Harcum freshman tell her what this report reveals:- that 
Harcum is, in fact, a student-oriented College I 

-Boris Blal, }x/ Ed. D. 

director, InstituUonal Research TC" February 1974 
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Faculty^ Load Distribution - Si^rir'^ 1974 

1. Based upon Lhe data prc-ser.red m ihe Oiii^ of ilie Academic Dean's 3/13/74 rr-pcrt, 
above subject, the follov.mg reflects elements of faculty' v.-orklcad for the current 

semester. All numbers are rounded off to die nearest v.'liOle number, and Lbis report 
covers 35 full-time and part-am.e faculr/ members m the Day Division. 

2. Teaching loads for part-time faculty' h--ve been ccnv^ted to full-nme ernvaknts: i.e 
15 credit hours = 1 full-ume. All numbers appearing m parentheses Ln Tacle 1 

reflect the results for a sim.ilar analysis - Spring 1973. and the fj'l-i:me faculr; ecuivalents 
are: Eusness = 5. 0 (4. 4); " Educ.ticn = 4.3 (5.3); Engbsh = 5.0 (5,2); Fine Arts = 1.4 (1. /); 
Science = 5.4 (4. 5); Social Sciences = 3.4 (3. 8). 

Table 1-- Elements of Faculty Workload Distribution 



FACULTY 


AQ 


Ax 


Ec 


C 


D 




Business 
Education 
English 
Fine Arts 
Science 
"Sec. Sciences 


90 (98) . 

83 (87) 
115 (108) 

51 (52) 
138 (112) 
135 (120) 


-8 
-4 
+7 
-1 
+26 
+15 


15 (15) 
21 (14) 
15 (15) 
17 (25) 
19 (18) 
15 (14) 


4(3) 
4 (2) 

4 (3) 

5 (2) 
3 (3) 
3 (2) 


18 (27) 
16 (H) 
23 (18) 
10 (10) 
23 (23) 
27 (30) 




AVERAGES = 


102 (96) 


-f6 


17(17) 


4 (3) 


20 (21) 





Legend 

^ ^ . A = Average Student Load. @ = 'Typical' junior coUege instructor 
^ student load = 100-^ 

Ajc = Change ^ 
' B Average weekly contact hours 

i = 'Typical' junior college instructor contact hours = 15 
C A\^€5age number of preparations 
D = Average number of students per course (section) 

3. As Table 1 reveals, 

(1) College-wide avverage weekly contact hours, number of preparations, and average 

number of sbjdonts per course (section) remained very stable for both of 
^ ; :these Spring S^rhesters. A slight average increase of 6 students is noted 
■ with a range of changes from 1 for Fine Arts to +26 for Science. 

(2) The College -wide, student faculty, head-count ratio exceeds the excellent 

15 ri ratio for Springn973: it is 14:11 Please continue to Boost Harcum - 
Be a Harcum Ambassador 1 

Boris Rial, Jt. Ed. D. , 'J ' vy, i 1Q74 

Director, Institutional Research \ Marcn ii*/^ 
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1... The S:aie3 /.sscciatic- cf Colleges :n '/cljr.^e 3, :.:s. 3 and 4 Ja:ci 'a-'^^rv 




Coli-jges R.ep:rr:rg '.'acar.c :s = 1^^ 3 3 1 23 1 



5*year av^ra;:e = 237 
Ran§e = 232 to 35: 

2. As the above ccr.panscn reveals, Lne ccr.peuucr. ' :cr Ser:c:TJ::r 1: "4 frcsr.rrc*:, 
as reflected in t::e zc.7T,ztT c: ccllcres suli rcz:r:.r.g vacar.cie3 :r. L":s iresr.rr^a:: 

class, conar.Lies ai a very sjl'-siantial iL/cl. It is u:cre:cre rarii:^'arlv s: j::.:.c :r.: :c rcr:: 
that Lhe volun^e of freshn:an apphcaucr.s received by 5 April 1?"4 aso^" -rcatcr tr.ar. 
year, tras rr.cnLhI 

3. Size and 'q^jahty' of sr-dent-hcgi* are r.'an pricnues c: prin:ary ccnc<-rn i" bcth 
college ir.anagerr.ent and faculr/. Unless tcr:. o: L'-:ese s:'..dent-bccy n:::>.hs::L5 

arc maintained at efiecave levels, ctherJ^o Uc^e-related ccncerns becenr.e esienriallv 
Lnconsecuennal. .An avare and enlignt^T^d self -mterect dictates that \.e mutt all 
persistently boost Harcun-. - paracjlarly Lhe acco:rpli:hrnenrs curir.r past Ticc-^de cf 
Development (sec faculty N^crkshcp SeptemL'er 1973 publication - 'Lock B^ck to See Ar.e:<d' ) 

4. In 1971, the Penna. Dept. of Education projected freshir.an cracLment iV.creases am 
Peniia. non-state-aiced colleges and untivcr^-.tios. These are hsted Ln Table 1 bclcv. 

which also reflects actual Harcum enrcUments. The latter reveals Lhat bctv.xen I97i and 
1973 Harcum v.as net entirely succe^^sful in recruiung its "fair share" of Lhe.-e nrojected 
increases. Augmented Adm.issicns Office staffing Ln 1973 has been as^cciated ^ iJi an 
Improved recruitment stance - applications LhrcLg!i 5 April of 1974 being 6oT greater 
tJian the number received by A.pril 1973. This heaitiiy increase must be sustained to help 
Insure Harcum's future v;ell -being! 
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Table !•- Per-na. -Prcectcd and Harcum -Actual EnroUmer.ts 



YEAR 



1971 
1972 
1973 
1974 
1975 
19~6 
19~7 
f975 
1979 



Frcjcci>.d 
Increase 



Haro'^-n n-iirclirrcrrs 



1- 2" 
2. 2": 

1.6': 
2. r; 

1.6": 



Prctct.'d 




639 


587 


653 


521 


653 


505 


669 




6S3 


! 




April 15/4 



5. As Table 1 clearly re%'eal5, anccipated Septe^-ier 1974 erjrcUn^ent sharply 

reverses ihe sn-.aller ezxcllrr.er.is v;rjci: per:.s:ed frcrr. September 19V0 
Lhrcugh Seprcr±er 1973. Also, Lhe erosion c: resider.c srucen: c-rjroUment from 7S^- 
in 1962 :o *52-^: m 19''3 r.as apparently leen /.altea, for freshmen resident applicaticr.s 
as of 5 April 1974 represented 64. b\ of tbe total' 



/ 



Boris Elai. jr. Ed. D. 
Director, tstirjticnal Research 

April, 1974 ^ 
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A Half-Centur>^ of A bmnae Rcnpcr.d 

(1923 to 1973) (I) 

What difference dees an 'exposure' to the Flarcum educational experience make in 
the life patterns of those v.ho attena the College? Soniecne once pointed cut that education 
is a transforiT^ticral prtcess, botii as to the social benefits and private benefits conferred, 
and further n^tcr that ihis difference may best be determcicd by Icngitjdinal data ccrceriiing 
the jobs and activities of fcrp^.er stjdents. In short, a college may bei.c be evaluated as a 
social institution by ccnsiderir.g the 'products' ir rraciu^tes in terms of rheir acceptance and 
parricipaticn m con-.mur.ity life. This report is, in part, an atterr.pt to present suchi an-^ 
evaluaucn, 

Durmg 1969 a comprehensive aluntnae questionnaire v/al mailed to the 1330 alumnae 
'on record' m the Alumnae Office of the College. Some 43^ (33fb) responded v.itli useable, 
completed questionnaires. A summary of the higlilights of this survey appear in lliis report 
as the da ta listed m t>^renthe5es . This famishes a base-lLne against v.'hich it is possible 
to comipare some cl ti\e responses to a second comprehensive alumnae questionnaire mailed 
to the 26C0 alun-nae 'cn record' m il\e Alumnae Office as of January 1974 to vhich 366 
(or approximately 14^^) responded. ^ 

iThe first num.erical fact uhich is evident is that substantially fev;er of the alumnae 
. contacted m 19/4 (36j or 14^^) responded to the c^:uestionnaire than did in 1969 (439 or 33^). 
Why? Perhaps some 'clues' to ansver Lhis question will be found in the 'tone' of the various 
remarks offered m response to tJ^.e questions asked: N\ B, The basic qu^esticns such as 
"Why", "Wlio" and 'What" often set teeth to janglmg and hearts to thumping faster than 
more sophisticated queries. One kn ov.n reas «^n for tlie feu er respondents is the very 
unfortunate fact t]:at the Postal Service delivered some (number unkncwTi - impossible to 
determine I) of the questionnaires after the requested response date. There is no doubt that 
this ijifluenced some (how m.any??) not to bother to respond as the letter transmitting the 

questionnaire asked them to "return the completed questionnaire to my office by 

V/ednesday 6 February 1974 so that your views will be reflected in the report. " 

A 'rough' estimate of interest in the College is revealed in the following tabulation 
of responses received - by year of Harcum graduation. It is heartening to report that 
1 out of each 5 respondents was a graduate of Harcum before it became the first two-year 
College in Pennsylvania authorized by the State Dept. of Education to grant the associate 
degrees^- in arts, and in the sciences. 

) 
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Year of Graduation Number % 

1916 to 1Q?5 = 2. 1% 

1926 to 1935 = -2 1% 

1936 to 1945 = 37 10% 



N = 366 



;946 to 1952 36 10%_ 

077 = 21% 



Reorp:ani^ed and Reopened 



1955 to 1964 = 44 12% 

1965 to 1973 = 208 65% 

Non-grads = 7 2%_ 

259 = 79% 



07 



+ 77 = 23^ 

366 = 1G0% 

For those who simply wish to review the major findings of these pnrallell, 5-year- 
span sixrveys, a summary is presented, beginning on page i6 . The numbered questions 
which follow are quoted from tlie 1974 Alunmae Questionnaire - items appearing m paren- 
theses refer to the responses in 1969. ^ 

L Did you attend a public ^private or parochial high school? 
Public = 79% (68%) 
Private = 13% (27^/^) 
Parochial = 8% (5%) 

The shift in 1974 of almost 80% reporting public school attendance undoubtedly 
reilocts the fact liiat nationally feAver students attending secondary schools are in other 
than public high schools. It is noted, however, that a higher percentage of those responding 
(30 in 1974) report parochial school attendance compared to 22 in the 1969 survey. 

High school graduating class was 19%^under 100 

26% 100 to 2CG 
55% o ver 200 

Almost one-fifth oftke respondents report small graduation classc3 of less than 
100. Almost without exception, these were either private or parochial schools; the moderate 
and larger size classes being almost entirely public high schools. ^ 

2. What was your Harcum program of study? 

From among the twenty -five curriculums listed in the questionnaire responses 
^ were received from graduates in 21 of tliese programs; the numbers responding being 
expressed as a percentage of the total number ^iN = 365) who ansv/cred tlie 1974 questionnaire/ 
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1% - Animal Technology 

1% - Art 

1% - Business Educatioir' 

3% - Drama 

29% - Early Childiiood Ed, 

1% ' Education Assodiate 

5% - Executive Secretarial 

.% - Fashion Design 

\ - General Studies 

1% " Journalism/ P Relations 



1% 
10% 



2% - 
15% - 
1% - 
1% - 

Undo 



LegaTSecretarial 
Liberal Arts 
Med. Lab. Technician 
Medical Secretary 
Medical Technology 
Physical Education 
Retail Merchandising 
Social S^vice 
Voice and Pallet. 



r I 



Dental Tech. & Library Aide 



Since virtually all programs offered are included among, the respondents, the comments 
offered may be reasonably considered as a cross -section of views and values of Harcum 
graduates in the varied fields of study offered over the years. Not at all surprisingly, 
responses from Lhe t\vo curricula - Early Ci^ildhccd Education and Retail Merch.mdising - 
which, over the years have attracted better than half of each yearly enrollment, contributed 
44% of the total responses to the 1974 survey questicniiaire. 



3. What additional courses v/ould ycu have preferred to study while attending Harcum? 

Since these responses are from graduates spanning 50 years, quite a number were 
obviously from individuals v;ho attended Harcum when .specific programs of study or 
individual ccurbes v/ere not offered. They are listed primarily to reveal the varied interests 
evidenced by these Harcum alumnae, as well as possibly suggesting additional individual 
courses which might be offered as electives - curriculum requirements permitting. Numbers 
following listing, reflect num.ber of times item was mentioned. 



Social Service - 7 ^ 
Interior Design - --6 
£usiness Mgt, courses - 6 
Psychology - 6 
, Pre -Nursing - 4 
More math - 4 
Foreign languages - 4 
Fashion Design - 3 
French - 3 
Accounting - 3 
Journalism/Pub. Relations - 
Political Science - 2 
Early Childhood Ed. - 2 
Shorthand - 2 
Animal Tech, - 2 
Typing - 2 

Graphics 8: v;ood, glass sculp 
Cost accounting - 2 
Welding for sculpture - 1 



^ Legal secretarial 1 
Parent Counseling - 1 
Special education - 1 
Medical secretarial - 1 
Advertising courses - 1 
Speech - 1 
■"History - 1 
Sociology - 1 
Philosophy - 1 
Preschool music and art - 
Bookkeeping - 1 
Counseling courses - 1 
Education methods course 
Child development coyrse 
Consumer psychology - 1 
Drama - 1 
Women's history - 1 ' 
Spanish - 1 
''Chemistry - 1 ' 



1/ 



- 1 

1 
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4. Did you' transfer to a 4 -year college /university after leaving Harcum? 56% Ycc {46%) 

In the 1969 survey the alumnae listed 90 colleges/universities to which they 
transferred after^leaving I-Iarcum. In the 1974 survey, the alumnae listed the following 
63 mstitutions. 



Adei^hi Univ. 
Bsaver College 
Bloomfaeld C. 
Bloomsburg State College 
Boston C. 
Boston University 
Buffalo State Teachers C. 
Cabrini 
C. W. Post 
College Misericordia 
Colorado State U. 
Drexel U. 
Eastern College 
East Strcudsberg C. 
Elmira C. 

Fairleigh Dickinson 
Gv/ynedd Mercy College 
Hunter C. 

Immaculata C. ^ 
Illinois State U. 
Indiana U. of Pennsylvania 
Jefferson Med. C. 
Lesley C. 
Lycoming C. 

Maryland Institute Coll. of Art 

McGill Univ. 

MiUersville State C. 

MiUs C. of Ed. 

Monmouth C. - 

Moravian C. 

Nazareth Coll. of Rochester 
N.Y.U. 



N. Y. State Tcacliers C. 
Northeastern U. 
Ohio U. 
Penn State U. 

Phila. Coll. of Textiles and Science 
Quinnipiac C. 
Plattsburgh State. Univ. C. 
Ranapo C. 
Rosemont C. 
Rosary Hill C. 

San Jose California State Coll. 
Seton Hall- Univ. 
St. Joseph's C. 
S.U.N. Y. - Buffalo 
S.U.N. Y. - Brockport 
Syracuse U. 
, Temple U. 
U. of Bridgeport 
U. of Georgia 
U. of Miami 
U. of Maryland 
U- of Southern Miss. 
U. of Pennsylvania 
U. of Pittsburg 
U. of Southern Florida 
Vassar ' 
Villa nova 

Virginia Commonwealth U. 
West Chester State C. 
Western New England C. 
Wilkes College 
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5. Do you believe that Harcum prepared^you for transfer to 4-year college/university? 
Yes= 61% [higher than,r<^spQnse to question 4 as some who responded 

"Yes'' did not indicate they transferred on]. 
Why? 1) all my credits transferred ^ 

^) gave me confidence to handle wsQrk on college level 

3) I did very nicely at Harcum and'felt well prepared. I desired to 

continue my educ^vtion. 

4) Ijpever had a finer edudation than the one-I received at Harcum. , * 

In three years of college at Miami, I didn't learn 1/4 as much as the 
the one year I attended Harcum. 

P7 



5) Most credits accepted 

'6) Established excellent study h?.bits and developed my ilitercst in the sciences, 

7) I learned a lot 

8) Because courses were comparable to tiie on£s that friends at 4''y.ear colleges- 

were taking 

9) My study attitude was firmed ^ 

10) Teachers v/ere very interested in students 

11) High level of leaching 

12) Was able to maintain a good average upon transfer 

13) Many of my classmates continued on to a 4-year college 

li) There were a variety of studies for anyone interested in ti-ansf erring, 

15) Because I made sure Ltook the proper courses 

16) Good choice of elective subjects aided me 

17) Excellent professors and environm.ent 

. 18) Actually, Harcum courses wcr;: much harder, very complete, realisUc and in my 
program, very practical. ^ 

19) I left Ilarcum and went to Temple U as a hi^h junior because I had so many credits 

20) Because now I have so few credits to'finish and tlie background from Harcum 

was fantastic 

21) Because the Liberal Arts courses were applicable most anywhere 

22) Small classes and personarattenlion made me a better and self-confident student 

and ^rson. 

23) Gave me insight of what was to be expected of me at a 4-year institution. 

No = l37o (97o) ^ , ^ ^ 

1) Not witi"! a secretarial course 

2) Nor accredited ' 

3) Course of study from Merchandising to Elementary Ed, was of such a chafnge I 

received 16 out of 60 credits. 

4) ^11 the courses I took at Harcum were not in Liberal Arts ' 

5) Not v/ell known 

6) Many courses Kvere not transferable » 

7) k was too much of a boarding/finishing school 

8) Not enough course selections 

9) Courses not related to my transfer major 

10) Harcum was like high school ^ 

11) Training was too specialized 

12) Too many courses wer.e not transferred 

Translating the "Yes -No" responses of the 1969 and -^1974 surveys into numbers 
of students yields the followmg totals; 

3969 1974 

Yes = 145 205 

No = 40 34 

PS 



This clearly reveals that a substantially greater percentage replying in tlie affirmativre 
^ in 1974 (6l7o v.^. 33^) also represented a conbiderably larger number of students. Regarding 
negative responses, althou^]}^^ higher percentage in 1974 said "No" {13% 9%), this represen- 
ted 6 less students than the number of negative respondents in 1969, Overall, this indicates 
a net "positive" response of 48^^ m 1974 (61% - ^% = 48%) as compared with a net "positive" 
response of 24% in 196^9 (33% -9% = 24%) - a substantial in:pi:ovement. 

6, Were you granted a 4-year coUcgeAinivcrsity degree? Yes = 37% (32%) 

The increased rate reported in the 1974 survey presumably reflects the 
substantially higher percentage of Harcum graduates since 1969 who reported having 
been accepted for advanced standing transfer. 

The range of 'majors* in v/h'ich baccalaureate degrees were earned is reflected in 
tlie following sampling: 

Art History Health and Physical Education 

Biology ^ ^Histclcgy 

Ceramics individual and Family Studies 

Criminal Justice [ ^ Science Education 

Dental Hygiene . Social Welfare 

Early Childhood Education Sociology 

Elementary Education Special Education 

English and American Literature Speech and Pathology 

Since 1962, a systematic effort has been made to determine the percentages of each 
graduating class who were accepted for advanced standing transfer in 4-year colleges and 
universities. These are summarized in the following tabulation: 

1962* = 8% 1968 - Z4% 

1963 = 30% 1969 = 44% 

1964 = 17% 1970 = 53% 

1965 = 26% 1971 = 49% 

1966 = 42% . 1972 =^ 53% 

1967 . = 24 % 1973 = 62% ■ 

* Returns for each year must be considered incomplete since not all colleges contacted 
nor HarTlum aiunlnae furnish information when requested, ^ 

' Over the past five years the average percentage reported to die College (a minimal 

figure) has been 52%, which is substantially above the average reported for the previous 
7 years of some 24%, Over the years, more and more Harcum graduates have successfully 
articulated into 4 -year coiiegiate institutions, 

8, Have you done any post-graduate work? Yes = 26% (4%) 
Degrees earned: - M,A, - 16 reported 
Ph, D, - 2 reported 
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10. Have you ever been employed? ' • Yes = 94% (87%) ^%\(13%) 

Far fewer respondents in 1974 (20) reported never beii^g employe^in contrast with 
57 in the 1969 survey. This presumably reflects the national trend of increasingly greater 
percentages of the work force beingVomen. 

10b. Was ycur Harcum education helpf"! on your job? 
Very Helpful = 59% (55%) 
Moderately Helpful = 31% (30%) 
Of little Help = 6% (2%) • ' 

Not at all Helpful = 4% (13%) . _ ' 

1974, far fewer indicated that their Harcum education was not helpful on their 
job (15 vs. 47). Almost without exception, those reporting their Harcum education being. 
"Of little Help" indicated they had accepted employment in a field oilier than tlicir Harcum 
program of study. ^ 
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Please list the title of your last or current position h 
follov/s) 

Administrative Ass lot* 
Art Supervisor 
As?>ibiant buyer 
Assistant Bookkeeper 
Assistant Teacher 
Clerk 

Contrpl Coordinator (data processing) 
Cytotechnologist 
Denta). Hiy3't^e 
g \ ^^ao£ Ox Placement 

Director -teacher (day school) 
Guidance Counselor 
l-iistological Teciinician 
Inatructional Assistant 
Legal Secretary?* 



^Id. (Representative listing 



Loan Examiner 
Medical Assistant 



Mcdicai secretary 
Office Manager 
Personnel Receptionist 
Post Office Clerk 
Production Analyst 
Quality Analyst (aircraft) 
Radiological Assistant 
Registrat (school) 
Rehabilitation Counselor 
Research Associate 
Sales Manager 
Secretary ^ 
Service Representative (Blue Cross) 
Social Director 
Speech Therapist 
Supervisor Ctfe.le|)hone clerks) 
Teachfers Aide 

Teache:C ^ 



Under $3,000 
$3,000 to $4,900 
$5,000 to $7,499 
$7,500 to $5,999 



$10,0 
No ansv^'^c 



or more 



Salary Ranges 
= 16% (21%) 
= 10% (33%) 
= 30% (31%) 
= 23% (5%) 
^ 16% (2%) 
= 5% (8%) 
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le 'top', specific salary menjjtioned v;as $20,000. The weighted average .salary 
rose from $4735 reported in 1969 to '$^,670 in 1974, undoubtedly reflecting the impact of 
Inflation among tlie other reasons responsible for this substantial increase. 
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11. Do you believe your Harcum courses and experiences helped prepare you for community 

life? 

Yes = 92% (73%) 

No = 5% (21%) 

No answer = 3% (5%) 
Don't know = - (1%) 
Reasons offered included, among many similar ones: 

(1) I learned more about people and life in g^eral ' 

(2) I have never had trouble getting a job in my field. All my closest friends 

I m.et through Harcum ^ 

(3) Not especially, because of the community I live in 

(4) I learned how to get along better with people 

(5) Maturing and getting along v/ith {People were achieved 

(6) Finding out I was something of a leader 

(7) Because I was well prepared to teach 

(8) Introduced me to Phila. where I now live and work ' 

(9) Helped my social maturity 

^ (10) Br oadengd points of viev/ and experience 

(11) My experiences prepared me - assured me of my abilities 

(12) Helped me understand human life and development 

(13) Harcum was like a finishing school - too sli^ltered, 

(14) Other than marriage and family, no elections available in self -awareness, 

communication skills, community living. 

(15) It made me a more realistic and aware person 

(16) Not afraid now to speak up 

(17) Being a resident student helped me to cut the '*apron strings**; grow up; do 

things on my ovm; assert my own personality and ideas! 

(18) Good experience from small town to city 

(19) I learned not only knowledge of a scholastic nature but also a social education, 

(20) Learned to communicate better. ^ ^ 

(21) They made me much m.ore aware df situatiohs I encounter in everyday life, 

(22) A wider and acJ^ed spectrum of life experismces. Added to my confidence in 

attempting new goals. g 

(23) Gave us appreciation of arts 

(24) It gave me self-respect and a feelii^g of being my own person 

(25) I was exposed to drama, music, and art - not only at school, but in Philadelpliia 
. (26) General education and cultural advantages 

(27) Learned to think and do for myself ^ 

(28) Too ov^ -protective - ^ 

(29) I understand children better and I feel I am a better prepared mother. * 

(30) Contributed to poise and confidence in self. 

12, Do you feel that a Harcum career -orientation course would be useful in helping 

prepare graduates for the world of work and community life? 
Yes = 96% No = ^% ^ 
' Representative reasons offered included: 

(1) This, I feel, depends on the individual. 
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(2) Because it would fexpose them to many kinds &f useful information 

(3) They should be shown how to apply for jobs - where to^pply - job opportunities 

in each field, etc. There should be a full-time placement counselor. 

(4) Any types of orientation programs are useful. 

(5) Some aspects of the business world you are not aware of 

(6) It would help students decide what major they would be most interested in. 

(7) Many hav^ "idealistic" conceptions of what tliey are going into. 

(8) My job (for which I prepared at HJC) is not really what I expected from my studies 

(9) V/hen most graduates get out of school-oriented way of life they usually don't 

knov/ what to expect 

(10) ^ly if it is relevant and is taught by someone in touch with the world as it is 
r^to|}ay. 

(11) (Jiv^ ^ direct instruction and preparation for a career. 

(12) Many young people flounder in college regarding what they really want to do. 

(13) For someone who has never worked it would be helpful to know what's really out 

there in the work world 

(14) Yv^ill give more insight mto what they may reasonably expect i^ie future. 

(15) Many people find it difficult to adjust to tlie working world. 'Thl^ could help. 

(16) Most young people are not able to select that course most suitable to their 

talents. The more they know re a given course, the better selection can be 
made. 

(17) Most young people enter the working community handicapped by a lack of infor- 

mation. Career orientation should begin at the elementary school level in 
general terms. 

Have you recommended Harcum to any high school students? 
Yes = 81% No = 13% No reply = 6% 

Representative comments included: 

(1) I loved Harcum and got a lot out of my years there 

(2) No - because I feel they should go to a 4-year college. 
V (3) I feel Harcum gives a student a chance to find herseK. 

(4) No - tliere are better colleges tliat offer 2-year courses. 

• (5) I Enjoyed my educational experiences at Harcum 

(6) It is a sm^ll school with good teacher -student relations 

(7) No - I have no contact with high school students 

(8) Because it is an excellent school I 

(9) The instructors at Harcum are very good 

(10) Good faculty and heautiful location. 

♦ (11) I felt it was very beneficial to me* 

(12) The small classes and individual attention 

(13) Because I feeUtlie education received at Harcum is valuable. 

(14) No - 1 question the usefulness of a junior college 

(15) Because I enjoyed myself very much wliile I attended Harcum and learned many 

things to help my career 

(16) I enjoyed my studies there and I believe it would bt a tremendous experience 

for any sludent. / ^ 

(17) Harcum, even though it is only 2 years,^ made me feel more confident about my 

future. ^ 
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(18) No - I know too little about its present programs 

(19) No - because most gixls would find Harcum too strict as compared to other 
^ institutions 

(20) Excellent if th^y only want 2 years. 

(21) Because I received so much from Harcu^ and I wanted Others to do so also. 

(22) Because my guidance counselor back at high school asked me how I liked 
Harcum. 

(23) No - its much too expensive 

(24) Academically I felt I received a good education, but I didn^t enjoy it socially 

because I would not recommend an all-girls school. * 

(25) I so enjoyed my courses, friendships and life at H J. C. ^ 
K (26) No • I didn't enjoy my year there - that's why I transferred 

^ (27) Has some very outstanding courses ' • . ^ ^ 

(28) Because of the rewards my education there has afforded me 

(29) Because I was so happy there! 

(30) No - just haven't had the opportunity -.no contact ^sjfti^ high school students 

(31) The happiest two years of my life were spent there doing, what I loved 

(32) It is a fine school and prepares you to 50 on further if you. wish* to, ' ^ ^ , 

14a. Do you feel the Harcum Quarterly Bulletin keeps you informed about Harcum activities? 
Yes = 92% No = 5% No reply =.3% 

Representative comments included: 

(1) Not received at times near activities announced 

(2) It's great 1 

(3) Keeps me informed about what's going on 

(4) Keeps contact with friends 

(5) Too school oriented 

(6) It tells of activities in advance 

(7) I enjoy reading about people once associated with 

(8) Always has interesting items about Harcum 

(9) But would prefer less social and Who's Who and more program info - new 

courses available, services, etc. 

(10) Yes - except it arrives late! * 

(11) Yes but would like to see more items about the growth of the College and the 

status of College 

(12) I have no interest 

(13) I enjoy reading about the progress of Harcum 

(14) It is brief - but to the point 



\ 
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14b, How could it be improved? 

(1) Stress meaningful and modern activities of students and alumnae. I[)6lude 

pictures of alums in class notes. 

(2) Individual sheets could be serit out to alums as to^what they're d^g and these 

could be sent back and then included in alum ne\ 

(3) Keep addresses up-to-date 1! 

(4) - More about individual alumna- • 

p o 
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(5) More data of some of our older alumnae and what they are doing in the world 

(6) Would like to hear more about classmates 

(7) Tell more about changes at Harcum 

(8) It tends to have too much gossip 

(9) Tve v/ritten in many times and it nc^ver appeared in there I get the feeling they 

aren^t interested. 

(10) Tell more about what students are actually doing at Harcum 

(11) Future plans for College ^ 

(12) Once every year send a questionnaire to update information and then tell about it 

(13) The alumnae should be asked to participate more. Td love to, just haven't 
, been asked. 

(14) Some 39 wrote in tliis space - "it's fine just the way it is]'* 

15a. Regarding Alumnae Reunions, what activities sliould be included? 
Representative comnaents included: 

(1) Luncheons, meeiLngs, entertainment, evening activities, dorm 'open house*, 

meetings with present students, faculty 'talks'. 

(2) Campus t(7jr of new activities buildings, etc. 

(3) Tennis matches, dinner and social events 

(4) Summer picnic for^families, including sports 

(5) Tell us hov/ the College "has been improved 

(6) Have reunions in other states - like New York, New Jersey 

(7) Dance and dinner 

(8) More productive, shorter business meetings before lunch. 

(9) Some type of baby-sitting service for out-of-to\vners 

(10) Some free time to just "visit" with old friends 

(11) Discussions about the College - now and the future 

(12) Exhibits 



15b. What would you be most interested in seeing or hearing about at reunions? 

(1) Old friends and new developments at Harcum 

(2) New activities and changes made in past years 

(3) The latest happenings at Harcum 

(4) Program changes and nev/ buildings 

(5) Old friends and faculty 

(6) , Informal gab-fests 

(7) Fashion Shov; 

(8) What's new at Harcum? 

(9) Harcum progress in recent years. 

(10) What projects are alumnae involved in? 

(11) News of former teachers and students 

(12) What people are doing now and how they got there. 

15c. Have you attended a Harcum Reunion? Yes =31% No = 61% No reply = 8% 
Why? 

(1) Wanted to see friends 

(2) Just not interested 

(3) I live too far away 

(4) Due to work and school, can't make it „ v 
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(5) To keep my contacts with Harcum friends 

(6) Far too busy on weekends 

(7) Not too interested in reunions (competitive gossip sessions) 

(8) To seq what's going on at Harcum 

I5d. Do you believe husbands should be included in reunions? 

Yes = 55% No = 25% No reply = 15% * 

iSe. What activities should be provided if husbands are included? 

(1) Luncheons, evening activities, etc. 

(2) Activities that both may participate in together 

(3) Summer picnic with sports - invite entire family 

(4) Maybe co-ed sports events - tennis, volleyball 

(5) Danbe, tours, plays, cocktail party, dinner 



? = 5% 



l6a. Are you? 

Single = 43%, 



Married = 



Widowed = 1% 



Divorced = 



1% 
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Number of chilcjren: 
Of those responding, 

1 child = 46% 

2 children = 32% 

3 children = 14% 

4 children = 6% 



following percentages indicated numbers noted. 

5 children reported by 2 

6 children reported by 1 
8 children reported by 1 
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Husband's occupation: 
Airlines agent 
Marine construction 
Photograver 

Media planner-advertising 
College professor 
Lawyer 

Retail store owner 
Electrician 
Grocer 
Realtor 

Marketing analyst 
Architect 

Heavy Equipment Operator 
Engineer 
Army - career 
Administrator -industrial 
Salesman 

Special Agent, F. B. I. 
Mgt. Consultant 
Physician 
Nuclear Engineer 
Police officer 



titles.reveal the diversity represented. 



Social worker 
Tax accountant 
Tenni s -pr of e s s iona 1 
Food Mgr. 

Mfg. Representative 

Pediatrician 

Foreman 

Buyer 

President-auto agency 
Material control n;gr. 
Teacher 

Landscape Constr. 
Mgt. Engineer 
President-Const, foreman 
Industrial Dev. Mgr. 
Stock Broker 
Retired! 

Statistician-Math. 

F. H.A. administrator 

Pres. Insurance Agency 

Electxical Engineer 

Htg» & Air Cond. Estimator 



^.-ft'ogram Mgr. -Industrial 
Purchasing Agt. -Industrial 
Accountant 
Personnel, technician 
District Mgr. -Industrial 
Chem. Eng. -Contracting 
Investment Counselor 
Skilled Laborer 
Reading Consultant * 
Research Associate 
Musician 
Systems Analyst 
Fuel Oil Dealer 
Plumber ^ 
Production Mgr. 
School Dist. Administrator 
Psychologist 
Dentist 
T. V. Writer 
Operations analyst 
Farming 
Veterinarian 
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l6d. Last year of schooling completed by husband? , , 

Of those responding, following percentages were reported. 
High school graduate = 16% 
College = 53ro 

Masters degree = 19% 

Doctorate = 11% 

, Other -trade school = 1% 

l6e. Please indicate ycur family total income bracket. 

Of the 627i v.'ho responded to L^as "sensitive" irem» the foDc^mg percentages were 
reported: 

.^5,000 to ;9, 999 = llfo $15, CCO to $19. 959 = 2^^ $25, CCO and over = 30ro 
^lQ^0C^i^to^l4,999 = 1^ $20, CCO to $24,999 = 16:^o 

17a. Your candid advice is urgently needed. Over the past S years less t.hm of Harcum 
graduates in the Alum.nae C:i:ce records have helped ir.e Colic je financially. Sreal-ang 
candidly, hov. caji ::arcum ccnvbnce rr.'jie alurrj^.ac ir.at their ::nan:ia] hc:^ :s vitally r.eeded'' 

(1) Get them, ir.tcresred m alumi. acaviti'^s. Make tr.cm. reel v.:.ntc;j and nc-caed - 

not jusc icr $. ^ ^ 

(2) Ycu have to realize thkt a let of girls are p^/mg their vay zr.r^ schccl and can't 

afford to give now. 

(3) InitiaLLng Alum.nae Groups m different areas cf the ccantr/ 

(4) Tell ±em v.har the mioney is being used icr 

(5) Ycu send us letters beggir.g fcr m.cney while we arc still in school and brcke 

so by the am.e we have some mioney v.e have learned to ignore ycur requests. 
Ifii^ would hold off a few years cn requests for m.cney, I Lhink ycu v.-culd 
do better. 

(6) Invite Lhem dov.n and show them v.-hat's doing 

(7) The school sliculd participate v.ith th.c ccmmunir>-. Srudents should have a voice 

in adminu strati ve affairs. 

(8) Spend m.Ore micney on imiproved educaucn and less cn asking for mcney 

(9) " B)' using m.ethcds other Lhan direct m.aiL Ccncermng financial m.attcrs, it v :uld 

be a good idea to state specifically uhere Lhe fiDcnces are keirj allocated. 

(10) Ycu can't. Most of us are eiLher still educating children or havc decided the 

Harcum v/e went to is no more - or both. 

(11) Advising periodically of im.provem.ents and campus nevvs. 

(12) ^ It's im.possible. Too many people are having a tcugh tim.e m.akmg ends meet. 

(13) Send out special requests for finaacial help along uith the r^^ascnc fcr needing it. 

(14) In the case of married alumjiae, you must convince husbands. 

(15) Most people know that schools need money. It's having the m.cney to give Lhat's 

the biggest problem. 
{16) Have financial statements sent <7ut. 

(17) Dy candidly presenting the facts 

(18) The current economic situadon makes donating to anything very difficult. 

(19) Not asking for large sums - small ones are helpful too. 

(20) Most feel that tlie tuition is high enough - send out an honest breakdcv.n of 

expenses to run the College and the amount of dollars rcUed upon from alumnae 
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(21) Not to plea so much: people send money when they are ready 

(22) 1st - convince the government to lov;or prices!! 

(25) By uryuig lO reach tliem personally and makung known that it does not have to 

be a larrre ccnrributicn. 
^ (24) riarcum is too e:cpensive to expect support from, alumni. 

'(25) I resent the fact u:at I ahvays receive fund-raising letters and pOLhiJig else. 

(26) By upcatir.g facilities, more alumnae bulletins, show a need. 

(27) Keen shov.ing hov; Harcum is im:proving itself. 

(2£) Kcw abc^: a balance sheet, or show v/here the l^o v-'as used and how 4iauch more 
could have been done. 

Please hst-here uh.ose services and events the College mjght provide to its alumnae: 

(1) Ca^rses a: nizh: be cfiered for wori-ung alums sim.ilar to the late afternoon 

courses nov; being cfrered. 

(2) Area H;C ALmr^ae Clubs 

(3) Erjs/. Jp co'^rses - .rb r cssibil::-es :n meix ii(j:is 

{4} Alumr.-:- riujr.ters ? ;:J:d have urs: choice ir. arccndur.g r-larcum., if tncy a 



qualiiieu. 

(5) Tne C.Cc-.'c s/.culd keep us up-to-u^a:e. V.e hear about trungs m.uch too late 



ar:er inc 



(5) An alumnae joo pbcem.eni: and credentials service - it's badly needed, 
(sixteen such recjcsis) 

(7) Tell ^? abcu: ctiier al-mu-.ae hvmg m cur area so v/e can keep in touch. 

(5) We need rcre dcvs letters 
-(9) F-und-ra. smg events, dinners, dances, etc. 
(IC) Fernans rcurucns for me different areas 

(11) Guest* speakers (possibly aumgrs to give book reviews. Speakers from various 

professions) 

(12) Advernse t:-.e fact ycur ccurses are given at 1/2 price to aU alummae m all 

vc^r ccrresncndencc 

(13) An u?-::-date'aIumnae address cirectcry - by class. Charge us for it - we'U 

pay a reasonable am.C'^.t. 

(14) Hov/about sendmg ihj sradent n?v-paper to us so we can know what's going on 

now at Cclie^e. V'e just dcn't'hear anymmg. 

(15) Some place crrcamfus for alum.s to stay o%cnvte - we can visit more easily. 

(16) Some way N.e can use college facilities - hke hbran.*, terjiis courts, etc. 

(17) Offsr rrms for alumr.ae and fnends. Charter flights, etc. 

(IS) Meecircs :n which alums who had il^e same majors could get togeuher and discuss 

hcr.v they got ahead. Ci\nng renters, etc. 
(19) Ser.d the Har^am. rullenui on a Rrr^lar basis! 

Please hst aany ccm.m.urury sen'ices and activities in which you take pait. 

Representative comm.ems included the follov;mg: 
' (1) HJC Al^nunae Association 
(?) PTA s 

(3) Hospital volunteers - various ot.her comm'unit}- health services 

(4) Churcii activiucs 

(5) Comrmumty arts and crafts acavmes 

^7 
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Civil Defense 



(7) Local amateur theatrical groups 

(8) Varicrv' of professional and occupational associations 

(9) Chamber of Commerce - local 

(10) Local Y groups ^ 

(11) Varial local charities organizations 

(12) Local political associations 

(13) Community sports and recreation programs volunteers 

(14) Welcome Wagon 

20. Other comments regarding College; Alumnae Activities; Anything? 

(1) Harcum did one thing for me which was very important. It gave me confidence 

in myself and my abilities. . 

(2) Enjoyed Harcum - Learned a lot and came back to visit twice already. 

(3) Harcur^x was the greatest experience I ever had, both academically and socially! 

(4) I. enjoy reading Lhe Harcum BuUeun and am loolang forward to our 1st reunion. 

(5) I wish r::at Harcum was four years! 

(6) I feel mat it is difficult for a 2 -year college to get the same support as a 4 -year 
college. It is unfortunate, but seems to be a fact. 

(7) Get some men into tiie day programs, especially m E. C. E. 

(8) If I cculd do it all over again I'd still choose Harcum! 

(9) I enjoyed my 2 years at Harcum. Its too bad that more girls don't seem to care 

and try to help and participate. 

(10) I received an excellent education. Your professors and instructors are the best 

I have ever had and probably will ever have. So maybe the education I received 
at Harcum does ouuveigh the childish social rules we lived under at Harcum. 

(11) I am no longer Ln contact with my family and at present I invest all my earnings 

in my business and at this time am not ready to be a donor to the College, 
Some day you vail receive sizeable donations from me because I think you are 
an up and coining good college. 

(12) I am enjoying trem.endigjsly my return to Harcum via your Evening Division. My 



course is extremely fiwarding and I extend my thanks to our President for the 
rate ^ut! 

(13) I really enjoyed attending Harcum. I only wish we lived in the area so as to 

be able to come back once in awhile. 

(14) I w^as very impressed v.ith the change in curriculums and modern buildings over 

the last decade. My ni^^c^ will be attending Harcum in 1975. 

(15) Keep after Lhe alumnoe ~ meetings, study groups, etc. 

(16) I made some I^^^^o^g friends at fftrcum and that made it all worthwhile. 

(17) I hope the 1^^^^^ alummae enjoy Harcum as mucli as I did. 

(18) I rcQ?> ^^^^d Harcum and keep in touch with some of the friends I made. 
I did very well at Harcilm and it helped build my confidence. 

(^:^) I miss you!! 




(21) 




re 
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(22) It was a good experience and probably very typical and I enjoyed it. 

(23) I miss Pennswood! 

(24) A great deal of emphasis should be placed on a girl's program of study 
when applying to the college. 

(25) I am so pleased that Harcum continues to grow and only wish I were close so 
I could be active in tlie Alumnae Association 

(26) I think you're doing a sv/ell job. 

(27) I often feel that HJC location offered me so much in culture, etc. I am 
eternally grateful that I attended. 

(28) Loved it when I was there. Hoping to interest our 13 yr. old daughter. 

Summary 

To highlight tlie major 'findings' in this survey: 

1 - Almost 80% of 366 respondents report public high school attendance 

2 - Some. 65% of the respondents graduated Harcum in tiie past 8 years, and 21% were 

graduates of the Harcum School, from 1916 to 1952. 

3 - Over half of the respondents (56%) reported transfer, after Hargum graduation, to 

4 -year colleges/universities. 

4 - Over hald (61^) believed Harcum prepared them for transfer. 

5 - Better than one-third (37%) indicated they had earned a baccalaureate degree 

6 - Some 26% report some post-grad.uate work 

7 - A substantial 94% report having been employed at some time 

8 - Some 90% considered their Harcum education either "moderately" or "Very" helpful 
^ in their jobs. / 

^ 9 - Almost 40% report salaries of $7,500 or higher annually 

10 - Only 5% indicated they did not believe their Harcum courses and experiences helped 

prepare them for community life. 

11 - Some 96% believe a Harcum career-orientation course v;ould be useful to graduates 

12 - Better th^n three-quarters (81%) indicated they had recommended Harcum to a 

high school student. , 

13 - Some 92% believe the Quarterly Bulletin keeps them informed about the College. 

14 • Only 31% Indicated that had attended a Harcum Homecoming and 55% believe 

husbands should be included in such reunions. 

15 - Among the respondents', 43% were single and 56% married. 

16 - Among the married, 46% report 1 child, 32% 2 children, 14% 3 children and 6% 

4 children. 

17 - Husbands of graduates are reported as 53% college attended; 16% high school 

graduates; 19% masters and 11% doctorate. 

18 - Some 30% report incomes of $25,000 or more 

19 - The most frequently mentioned alumnae service was a job placement & credentials svc. 

20 - A wide and diversified range of community services and activities in which graduates 

participate were reported. 

21 - Almost 10% of tlie respondents offered warm and com.plimentary comments about the 

College in response to a final, open-ended question - a most gratifying note upon 
which to conclude this Half-Century Alumnae Response Report. 

Boris Blai. jt. Ed. D. 

DlreCor, Institutional Research ' May 1974 
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Office of Research (^1) 
^ \ STUDENTS' YEAR-END HARCUM ^RATINGS ^ 



1. As academic year4973-74 drew to a close, Harcuin students were invited to respond 

anonymously in May 1974^to the following brief questionnaire, thanks to the ever- 
cooperative assistance of member^ pf the English-discipline faculty. The results for the 
133, or 27% of the student-body, are reported by programs of study to facilitate pin-pOint 
analyses of their responses. "^^^ 



'I rate my Harcum program: 

Excellent V.Good Good Fair Poor 
Animal Technology (32) 2 7 11 11 1 

Art (1) 1 

Bus. Education (1) 1 
Early Childhood Ed. (26) 3 ^ 6 2 ^ 

Education (3) 3 

Exec. Secretarial (1) ^ 
Fashion Design (4) 1 1 ^ 

General Studies (3) I 2 

Legal Secretarial (2) i A 1 

Liberal Arts (9) ' 3 . 4 2 

Med. Secretarial (8) . ; . ^ ^ 

Med, Technology (iO) ^ ^ ^ 1 



Physical Education (1) 
Retail Merchandising (13) 4 4 5 
Social Service (19) \ 2 7 8 2 



TOTALS = 133 \ 7 45 44 33 



% of total responses ^ \ 5% 34% ' 33% 25% 3% 

Would you recommend Harcum to someone* who is considering enrolling in the same program 
you are in? 





Yes 


No 


Animal Technology 


22 


10 


Art ' ' ' 




1 


Bus. Education 


1 


1 


Early Childhood Ed. 


. 25 


a 


Education 


.,3 ^ 




Exec. Secxetarial 




1 


Fashion Design 




4 


General Studies 


1 


2 


Legal Secretarial 
Liberal Arts 


1- 
7' 


1 

2 



SO 
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•4 

Med. Secretarial 
Med. Techjiolog^' 
Physical Education 
Retail Me3;chandising 
Social Service 



6 
7 

9 
17 



2 
3 
1 
4 

2 



TOTALS = 



99 



34 



% = 



74% 



26% 



Please check each you consider to be cither Superior or G ooA (MOT Adequate, f&ir or_poor) 



C 



Animal Tech 


19-S 
1-Q 
l-R 


18 -S 
l-R 


J5-S 
1-Q 
l-R 
1-P 


7-S 


7-S 


10-S 
■l-R 
2-P 


10-S 
l-R 
1-P 


Art 


1-P 


1-Q 


1-P 


1-P 


1-P 


1-P 


1-P 


Bus. Ed. 


1-S 


1-S 


l-R 


1-K 


1 -V? 


1 -R 


■ l-R 


Early Childhood Ed/ 
( 

1 


25-S 


21-S 
1-K 


^ A c 
14-0 

1 B 
l-£\ 

1-P 






5-S 
1-P 


6-S 
2-R 
1-P 

< 


Educatiorv 


2-S 


2-S 


1-S 


2-S 


1-S 


1-S 




EXc. Secretarial 


1-S 


1-P 


1-S 


1-S 


i-o 




1-^ 
J- 0 


Fashion Design 


2-S 
I7R 


2-S 
l-R 


2-S 
l-R 


2-S 
l-R 


2-S 
l-R 


2-S 
1-P 


2-S 
1-P 


Gen. Studies 


1-S 
l-R 


2-S 
l-R 


1-S 


l-R 


1-P 


1-r 




-4^g. Secretarial 


1-S 
l-R 


1-S 
l-R 


1-S 
1-P 


1-S 
l-R 


1-S 
l-R 


1-S 
l-R 


1-S 
l-R 


Liberal Arts 


9-S 


7-S 


6-S 


4-S 
l-R 


4-S 
1-Q 
l-R 
1-P 


' 1-Q 

2-P 


1-S 

.1-Q 
l-R 


Med. Secretarial 


6-S 


6-S 


6-S 


"T-s ■ 


6-S 


6-S 




Med. Tech. 


9-S 


6-S 


9-S 


"T-s 


4-S 


3--S 


^ 3-S 
1-P 


physical Ed. 


l-R 


1-Q 


1-Q 


]-S 


1-s" 


1-P 


ketail Merch. 


9-S- 


8-S 
l-R 


1-S 
1-P 


i-p" 


1-S 
1-P 


1-S 


1-S 
1-P 


Soc. Service 


16 -S 
l-R 


17-S 


5-S . 

2-R 

2-P 


8-S 
l-R 


8-S 
l-R 
1-F 


5-S 
l-R 


5-S 
2-R 



/ 






Legend 




A 


- Your courses, generally 


F 




B 


= Instruction, generally 


G 


$ 


C 


= The Library 


S 




D 


= Personal counseling 


Q 




E 


= Academic advisement 


R 
P 











~ Tdvisement re: transfer or employmenk^ 
= Student activities 
= Superior or Good 
= Adequate 
= Fair 
= Poor 
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Of the total re-sponses offered, they distribute themselves as follows; expressed as 
percentages of the total responses offered. 

Superior or Goo d 
Your courses, generally 51% 
Instruction, generally ^ ' 19% 

The Library i 13% 

Personal counseling 8% 
Academic advisement 9% 
Advisement re: transfer & employment 1% 
Student Activities 7% 

Since the instructions did not require the responder^ts to specify either Adequate 
Fair, or Poor, these are r\di computed above as percentages, for this would be entirely 
misleading^ Howevex, where the words Adequa^e^Fair, or Poor were v/ritten ij), these 
individu -il responses axe noted in tally-distrliution which appears above the percentage 
distribution. ^ 

Among the respondents by Junior/Senior clss^s, "they collectively rate their prograavs 
of study and ctlier dimensions as follows; expressed a-s percentages of the totals responding 
by classes: 

Programs of Stud y 

Excellent V. Good Good Fair Poor 

Juniors = 7% 32% 32% 25% 4% 

Seniors = 5% 37% 37% 21% 



TOTALS = 7% 33% ' \ 33% 26% 1% 

Recommend Harcum t o o thers 
Juniors = ' Yes -"'75% No - 25% 

Seniors = Yes - 76% No - 24% ' 

Consider either Superior o r Good 

Jrs. Sr s, 

1. Your courses, generally = 74% 76% 

2. IhstructiOA, generally 64% 90% 

3. The Ubrary ^ 5l% 10% 

4. Personal counseling = 31% ^ 3S% 

5. Academic advisement = 29% 38% . 

6. Advisement re: transfer & employment 29% 19% 

7. Student acdvities = ^ 28% 14% 

In summary, the overall pattern revealed is: 

(1) That 40% of the respondents rate their pr^^grams of study either Excellent or 
very good with another 33% rating it Good. Therefore, just about three- 



quarters opt^for general satisfaction or better. 



(S) Again> three-quarters of both the junior and senior class* respondents 
recommend Harcum to other students, with three-quarters or better 
considering the follo^ving important dimensions to be either Superior 
or good: 

a - your courses, generally 

b - Instruction, generally i 



' Boris Blai, Jl\ Ed. D. 
Director of Research 

' May 1974 
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RESEARCH MEMORANDUM 



Subject: IRR 74-10 - Students' Year-Eiid Harcum 'Ratings'; 

CorrectionsNto! 



1. A gremlin was in niy desk calculator (I assume!) on Tuesday when I 
'computed' the percentages appearing in the top listing on page 3. 
(Actually, 1 later discovered it was a faulty key on the machine!) 

2. The correct percentages are: 



Your courses, generally 




= 17% 


Instruction, generally 




= 177o 


The Library 




= 10% 


Personal counseling 


r 


= 1% 


Academic^ advisement 




= 8% 


Advisement re: transfer & employment 


= 6% 


Student activities 




= 6% 



3. My thanks to Joe Myers who called this to my attention. 

tcris niai, Jr/ Ed-D. y 
Director of Research 

15 May 1974 




HARCUM JUNIOR COLLEGE 

BRYN MAWR. PENNA. 19010 



Office of Research 
IRR 74-11 



Health Center Patient Census:- 1973-74 



(II) 



1. 



Five years ago (IRR 69-1) the Office of Research, reporting results of a survey 
among 270 'small' (less than lOCO student-body) colleges, noted - "Harcum is one 

of the selective minority which offers general health counseling, a consultant 

psychiatrist, dentist, and daily health clinics, and is also among the preponderant majority 
offering an Accident & Sickness Medical Plan. . . . Harcum health services are unquestionably i 
among the more comprehensive ones offered by small junior coUeges throughout the 
country. " 

2. Over the past four academic years, the Health Center has treated, on a monthly 
average, only 4. 1% of the student population (1970-71 = 4. ]%; 1971-72 = 3. 8%; 

1972-73 = 4.2%; 1973-74 = 4.4%). This very stable and 'low' rate of Health Center visits, 
coupled witli an equally 'low' student dropout rate averaging only 5.3% annually over the 
past 11 years (and only 4.0% this past year!) both reflect the fact that the College has 
been extremely fortunate in avoiding any extended periods of group ailments during tlie • 
past four years. " 

I 

3. In addition, this consistenUy low rate further reflects the beneficial results of an 
on-going preventive health and general counl>eling service offered by the Health Center, 

other staff personnel and the faculty. Helping stiidents to resolve individual Health, 
social-personal, and academic pioblems during their Ilarcum years promotes their growth 
in personal competancy to cope effectively with tlie everyday problems of living which ihey 
face upon graduation - a valuable dimension of their 'education' for life, which Harcum 
considers vitally important. , 



Boris Blai, Jr, Ed.D, 
Director of Research 

June 1974 



err.; 



N.B. 



A warm accolade to Mrs. Mary Jane Lea 
who leaves the College this month. As 
secretary and editorial helper, she has 
graciously and competantly added a 
dimension to tliese research reports which 
reflect both her valuable skills and 
patience. She will be missedl 
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HARCUM JUNIOR COLLEGE * 

BRYN MAWR. PENNA. 1.9010 

OilisCe of Research (I) 
IRR 74-12 

As Alumnae Parents View Us 
^ — 

The parents of Harcum graduates are a very vital Harcum constituency. How do 
they view a Harcum education? Do they consider it a "worthwhile" experience for 
their daughters? What are their impressions of the College? Would they recommend 
Harcum to other young women? 

* X: « t Ji, * 

In t|ie summ.er of 1974, the parents of Karcum's 1974 graduates v/ere invited, 
anonymously, to give the college the beneiit cf their candid views and" impressions 
of Harcum, A summary of the 98 respondents' ^mments foUou^ (a 54^ response!), 

L 'We believe daughter*s education at Harcum was; 

Extremely helpful - 65% Helpful - 15% Of little help - 1% 

Moderately helpful - 19% Of no help - 0% 

2, Our impressions of the- following are: 





Excellent 


Good 


Fair 


Poor 


Teachiiig staff 


35% 


55%. 


■ 10% 




Counseling staff 


31% 


31% 


. 27% 


11% 


Academic standards 


• . 29% . 


55% 


15% 


1% 


Vaxi^ of courses 


36% 


45% 


13% 


6% 


Administration 


35% 


47% 


16% 


2% 



The overall pattern revealed is that about one-third of the respondents in 
each instance oflered an "Excellent" evaluation and approxinaaiely half gave "Good" 
rating, Vv'itli the exception of coiHiseling, less than one-cuarter evaluated these 
dimensions as "Fair" or "Poor". On tlie average, a very substantial majority cf 
these parents (80^) gave overall ''Good" & "Excellent" rating to the College,, an 
encouraging vote of confidence, 

3.. W^ould you recommend Harcum to other young women seeking a Junior 
College? Yes= 90% V No = iO%- 

Representative comments offered were; 
(Megative) 

1, Too costly! 

2, There*^o campus life. The dormitory rules are ridiculous. These girls 
need not be so restricted, ^ 

3, We feel t])at Harcum was a good school academically, but the social 
opportunities are very limited. We feel there' should be more social 

^ * life for resident students. ^'^hey shouldn't have to go out and look for it. 
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Pa<je 2 -0:f:ce of Reccarch - IRIl 71-11 



4, V'e were most interested in academic ccur.seling and feJt ic was the majcr 
part of our daucbter's edueaticn that was overlooked. The individual atten- 
'tion we expected was also not forthcoming and a disappomunent. 

5. Courses were irrelevant to her major v/hich was retailmg. ^ 

These wore jhe only negative comments offered! , 

(Positive) • • # 

1. Our daughter was completely satisfied with her courses and instLUCiois; 
as were her par^n^s. , ^' 

2. I really feel your ^school helped our dau-hter /Lnd h^^n^^lf. She did very 
vjeli, and her Unal report was beautiful. Thank you I ; ; » 

3. Great opportuoity for a y^^^ung woman to develop hersvlf and her interests. 
Most' teaehf^rs *Dxcremciy helpful. \ 

4^0ur daughter, in additicn to receiving a peed educaricn, was very hap,)y ar 
jhJarcum. She has also obtained a very sausfactcry pcsincn m her field cf 
nlerchandisiiig. ^ 

5. A small, well-run school in a nice area. 

6. Because of the closeness and understanding it has for the young ladies, which 
helps them to prepare for their future. 

7. Harcuri^ls^a catal^'st bet\*'een a high school and a university. 

8. V/e ^hjtvk Harcum was an excellent choice! 

9. Our uaugnter's Tvvo years^at^.Harcum have given her nn excellent foundation 
to coatinue on in her choscB field - teaching. I'm su^e this decision was 
influenced by her teaclung staff the past t^vo years. 

10. Because the faculty takes a personal interest m their students; because it 
is a small school v.-here one is knox^n by one's name and not as a number, 
because moGt of the courses are extremely relevant to one's major. 

11. We have recommended it in die guidance office of cur fiigh school, especially 
the ECE program. We feel that Harcum offers a good program in several 
fields for girls of average ability who need confidence and background m 
order to proceed into meaningful adult life or a 4-year college program - - 

• ^ a txemendous service fulfilling a very large need. It was a perfect choice 
, , ' for our daughter and we are greatly pleased that she intends to continue 
^\ on for 2 more years. 

\T^2^ Excellent plant, high academic standards, good staff. 

15^. Quahry of academic standards; high quality of discipline and moral standards 

, demanded and maintained; overall fiiendly and wholescm.e anr.osphere. 
14i Harcum was truly "A home away from home". 

15. I believe Harcum has a very "caring" faculty. 

16. I felt it is the best junior college for guis. There is so much understanding 
and inHividual consideration and teaching help that any girl would feel at home. 
I will cbrtainly recomim.end Harcum to other girls every change I get; that's 
how highly I favor Harcum. Just great! 

17. It offers quality education and helps young women find a place in the modern 

world. I feel Harcum gave K confidence in her ablltty to learn, end 

the incentive to go on and earn her Bachelor's degree. She has now success- 
fully finished her first semester at West Chester. 



err 
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As this sur\-cy clearly reveils. there is a very nrevakrr (airrxs 
unammcus) ' positive" Harcum attirodc c^iCr." p^.rents c: the rr.cr«: re- 
gravC'^atmj class. 



) 



Cons BLai, Jr. Jl'd. D. ^ 
Director, briiiJticr^fRcsu::: 
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HARCLV .JN'CR CCL.LEGE 

^ BRYS MAA R PENS A ' 9C'C 



On.rc c: Vizczzz:. C'l 
LR? 74-13 

Faculr. 'l\-c trr Pa r r: :_i ^ n : i 
C^De^c rc'.:y liberations .^"^3-^4 



I ihis annual rccar: re:]-:5 r"^ticira:::n c: h::h fac.lr.- and srjdfr- 

.Dera:::n5, as reacted m 
.egc --t5r/cuir ccrrrrirtees. 



:::n5, as rejected m tr.cir 



2. Sr^d^-:: rar:.. ::a;:-^ .5 suT.-rar.^e:! .n r.;!: ..ir.r- fri.iat::-' v - 
revea!:- -J ar v:v: e'.er:.:r. :: rc Sr-Jvr.: A''::irs ^ -^V - 
5r\.cc:.- n:: rarr.c-atc i:: r:.:c\ dcl.rcrav.-s :.r- • s acaa:^-.: vear. 

- ' A ^ e r-ca nr e ? ec :rrc 

Instituucr.al Ad-.ar.cc-cit C ' 

Library C*'^ 
Progra- C^' 
Purpcs-jS ar.c Sranaarcs C" 
Smdenr Affa.rs 55^: 

3, The parnciranan c: Harc-n:. fac\:lr/ ir. cx.\'Q\zzTr.crx c: cc]lare ::c:icies and 
prccecurcs is ref:cc:cd :n me :::i:-..:nr rarula:.::: vricn s-t.— arizea Lh-^ir 
atteccance at r:.ce:ir.:s ci cclle;- ^rand.nj c-.-^.ttees and :/e C:::e:e C:.nci! ^ 
durii}- the pas: ::ur acaden^ic ;Gars. Attenda^.ce a: FacLlry AsscnJly -cci:n<s 
is not inciaced as tnese rr.eetin- ti^cs c::en canilic: v.rd*. hb. sessions, heic ^ 
trips, athleuc contests, etc. , v.hich si-ply insz-cs a::a::dance fi-^^res r^.saar glccc. 

atte>:da>'ci: fec: ?o 

Copjn^artee 70-71 '7I''72 '72-^73 '73-'74 



9C^ 



0 



CoUege Council 96% 9i:^. 93r; 

Faculty Affairs 74;; 81fo 757o 96;, 

Institutional Advancement • 75^ 83'1 ICC^ 

^'orary ICOr^ ICGfo 

Program 937o 877o 97% disbanded 

Purposes and Standards ' 81% 76% 78% 



0 

0 



/O OOTo 



Student Affairs 91% 84% 78% 78% 

Note. -All attendance percentages reflect the proportion of the nuniber 
attendinj each mccung m relation to the product of the total members authorized 
and total meetings held. 



Page 2 - IRR 74-13 

As the ahove tabulation clearly reveals, in the main, the faculty have 
rather consistently participated in college policy deUberauons. To the extent 
that they v.-ere villing to actively engage in the free^xchange of ideas, views, 
opinions, and judgi-ents at tiiese mecungs; they di^ join ulth the Collec^e 
governing Board of Trustees and the administration in the development'and 
implementaticn of the guiding principles and practices related to College 
operations. 

* 

4. Faculty Assembly approval acticns included: 
Febr uary- 6, 1974 

(1) Dorm %iSitauon hours extended to: 

12 to 12 midnight :\:cndays through Thursdays 

12 to 1.45 A. M. - Fridays and Saturdays a 

12 to 12 mjdnight - Sui^days I ' 

Arril 3, 1974 

(2) "F gr?.de elimmated on transcripts. For a student to be considered 
for academic hcncrs, aJl^ curriculum specified courses must be 
completed, and a student mmst complete a minimum of 15 credit 
hours per seniester. 

5. College Ccuncii approval acticns mcluded: 
Februar^^ 13, 1974 

(1) Revised dorm visitaucn hours 

May 8, 1Q74 y 

(2) Four ncv; programs were approved for September 1974 introduction: 
Hotel/Motei/Resraurant Management; Real Estate Management; 
Business Management (Tourism/Travel): Animal Center Management. 

6. During academic 1973-74 divisional meetings and the periodic meetings of 
the Academic Dean wiLh divisicnal chairmen continued to focus, primary attention 
upon evaluation of individual courses; appropriateness of courses to the effective 
prejferation of students; varied "cualicy" and "quantity" aspects of Harcura 
programs, both existing and prospective. The substantive educational calibre 

of these meetings h^^-Mies clearly ewidcnt in even a cursory review of the 
meeting m^—-- This cle^^rly bespeaks the high level of professionaUsm 
evir^^-. vv-ithin the Harcum faculty. 

i 




^4oris ^lai, Jr. , £d. D. 
Director, Institutional Research 



July 1974 
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(IRR's) and research menr.oranda (RM*s) prepared by^the Office of Research 



evaluation to help answer the two very important questions, — "What have 
v/e accomplished?'' and "Where arc we headinc^?" Through .such self- 
evaluation, which has dxawTi upon institutional research to dev^elcp definitive 
data, the College has sought to gauge its educational 'worth' as a viable 
learning centier for young women. Relevant research, relevant education: — 
partners"' in student development. 



IRR 


74-1 


Index to 1973 Institutional Research Reports * 


RM 


Jaa 


Enrollment data 




Jan. 


Harcurn - An MDTA Center? 


IRR 


74-2 


Viewpoints - To Each His Own I 




74-3 


Student "Thioking" and Good Teaching 


RM 


Feb. 


What Makes Harcum Function Effectively? 


IRR 


74-4 


Counselor Iinprc-ssions of Harcum 




74-5 


Tiiis Year's College Freshmen: Their Characteristics 




74-6 


Counseling Interviews on Campus 


RM 


March 


Animal TechDician Survey » 


IRR 


74-7 


Faculty Load Distribution - Spring 1974 


RM 


March 


Approved Independent St^idy Reseai'ch Inquiry 




April 


Freshman Class - September 1974 


IRR 


74-8 


Admissions Recruitment 'Competition' for September '74 Freshmen 


RM 


April 


Enrollment Statistics - Harcum & Other Penna. Colleges 


IRR 


74-9 


A Half-Century of Alumnae Respond: 1923-1973 * 




74-10 
May 


StudenLT Year-End Harcum Ratings 


RM 


"Favorable" Enrollment Indicators 



Published Articles ^ 

1. "Total" Learning/Development at Harcum Junior College ' 
' PSYCHOLOGY Vol. 11, Ko. 1, February 1974 

2. Description of an Experiment in the Conception of Learning Development 
Sciontia Pacda.^orica fixpcrimcnt^.Iis (Belgium) Vol. XL No. 1, Spring 1974 



2. 




•2- 





(In prc3s) 



1. Student TMokir.g mid Good Teacbiug 

Sclen tia Paeda gogica Hy perimanalir. ;Ce];:ium) Vol. XL No^^-Auturan 1974 

2. Job. SatLsfacMon and Work Values for AVoincn 

Jour nal of Nationa l Assoc. of AVor-ien Deans and C ounselors 

3. What Makes a Goud Junior College leacher? Community Collcne Jour nal 

4. Effectwe College Teachinj> FucilitateG Su:d£nt Thinking. 

ColIef;€ Student IcutKal 

5. Lislitulional Research and Planning. CcnirTiunity Tx jr. College Journal 



Note: 



Limited copies of cited rcport^i memoranda, 
and pubilGhcd articlec are av.vlLiLlo at a 
modest cost to cover pobrage, handlinor and 
duplicating^ coGts. 




■ Eoris Biai, jr. ?A. D. 
Director, InGtiditional Research 



•July 1974 
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Harcum Graduates Transfer I 



/ 



1. , As Professor David Reisman of Harvard observed several years agor ... "a college 
must be tested by its products; the most obvious product being the alumni". Over the years, 
Harcum has matured in academic stature, and increasing numbers of its graduatc*s who 
completed transfer-oriented curriculums have been successful in gaining acceptance into 
4-year colleges and universities. This fact is clearly revealed in the following summary: 
(All numbers are rounded off to the nearest whole number) 

Harcum Transfers: - 1970 throueh 1974 





1970 


.1971 


1972 


1973 


1974 


5 yr. average 


Accepted for transfer * = 


53% 


49% 


53% 


62% 


61% 


56% 


Colleges Accepting: In-state = 


13 


12 . 


22 


17 


18 


16 


Foreign = 


1 


1 










Cut-state = 


51 


22 


36 


18 


26 


31 


Totals 


65 


35 


58 


35 


44 


47 



* = Percentage of graduating class 

2. It is especially important to rtote that the fact;? reported in paragraphs 1 above, and m 
4 below, represent imcompleie ^returns'. It is Uter^ly impossible to obtain complete, 
accurate information, as some colleges simply do nofr furnish transfer -acceptance 

infer Aation when requested. • , 

3. Therefore, conservatively stated — Harcum credits are transfer-acceptable at 
v/ell over 400 colleges/universities when acceptable grade levels have been earned, and 
appropriate vacancies exist at time of transfer-application. This conservative estimate 
is predicated upon the replies to a mail questionnaire survey (see IRR 71-8, "Transfer 
Counseling Reference Manual'*) in which these 4 year institutions advised Harcum pf the 
then -acceptable min imum grade-point averages, as well as other transfer-admissions 
criteria. 

4. The following alphabetical listing contains the 4-year colleges/universities which 
have acknowledged transfer-acceptance of Harcum graduates during the past five years. 
Unfortunately, tliere are others —but Harcum cannot compel them to respond when 
queried! 



. • PENNSYLVANIA (N-36) 

Albright College 
^ ^ Beaver College 

^\r^ * Bloomsburg State College 



f.3 
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Pennsylvania (c ontiuued) 
Cabrini College 
California State College (Pa. ) 
Chestnut Hill College 
Drexel University 
East Stroudsburg State College 
Eastern College 
'Gwynedd Mercy College 
Hahnemann Hospital 
(College of Allied Health Professions) 
Immaculata College 
Indiana University of Pa. 
Jefferson Medical College ^ 
Juniata College ^ 
Kutztown State 
LaSalle College 
Lehigh College 
^Lock Haven State 
Millersville State 
Moore College of Art ^ 
Penn State University 
Phlla* College of Textiles Science 
Pittsburg Art Institute 
Rosemont College 
St. Joseph's College 
Shippensburg State College 
Temple University 
Thomas Jefferson University 
' University of Pennsylvania 
Upsala ' 
Villanova University 
Vvldener College 
West Chester College 
Wilkes College 



FOREIGN (N=2) ^ 

University of Argentina 
University of Haifa (Israel) 

OTHER STATES (N=156) 

Adelphia University Bowling Green State 

American University Bradley University 

Baldwin^V'allace College Briarcliff College 

Bethany College Champlain College 

O „ Bibomfield College College Misericordia 

ERJC Boston University College of White Plains 
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Other States (continued) 



Colorado State College 
C. W. Post 
Curry College 
Defranca. College 
Dickinsoa College 



Douglas c 



Colle^re 
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Duke -University 

East Stroudsburg St. College 

Eastern Conn. St,. College 

Eastern Michigan Univ. 

Elizabethtown College 

Emerson College 

Fairleigh Dickinson 

Florida Mem. College 

Florida State Univ. 

Franklin College 

Geneva College 

Georgian Court College 

Georgia State Univ. 

Geo. V/asliington Univ. 

Glassboro State Coll. 

Gordon College 

Green Mountain College 

Hartford Univ. 

Hillsdale College 

Holy Family College 

Hofstxa 

Hood College 

Hunter College 

Indiana Univ. of Pa. 

Ithaca College 

Jersey City St. Coll. 

Johnson St. College 

Keene State College 

Kenka College 

Kent State Univ. 

Lake Erie College 

Lesley College 

Long Island Univ. 

Lowell St. College - 

Lj^chburg College 

Madison College 

Mary grove College 

Marylliurst College 

Maryland Institute of^Art 

Marymount- Manhattan College 

Mary Washington College 



Marywood College 

Mass. Gen. Hosp. Nursing School 

Me rcyhurst CollcVe 

Miami Christian Univ. 

Midv;estem Univ. 

Millsaps College 

Mills Coll. of Ed. 

Molloy Catholiq' Coll. -women 

Monmouth College 

Montclair St. College 

National Coll. of Ed. 

Nazareth Coll. of Rochester 

Newark St. College 

Now Hampshire 'College 

New Mexico Highlands Univ. ( 

N. Y. Inst, of Technology 

New York University 

Northeastern Univ. 

Oglethorpe Univ. 

OMo State Univ, 

Ohio University 

Osv/ego University 

Pace College 

Patterson StrCollege 

Plymouth St. College 

Pfeifer College ^ 

Portlaj>d St. University 

Queens College 

Cuinnepac College 

Radford College 

Ramapo College 

Rider College 

Rochester Inst, of Tech. 

Rosary Hill College 

Rosemary Hill College 

St. Frances College 

St. John's University 

St. Leo's College 

St. Mary's College 

St. Herbert's College i 

San Diego St. Univ. 

Simmons College 

So. Copnectlcut College 

Southampton College 

State Univ. Coll. of N. Y. 

at?i^Buffalo 
State Univ. College at 

Cortland 



State Univ. Fredonia, N. Y. 
State Univ. College of N. Y 

at Potsdam 
Stephenf College 
Stockton State 
Stout St. Univ. 
Suffolk Univ. 
Syracuse Univ. , 
Towson St. College 
Texas V/esleyan Coll. 
Trenton St. College 
Trinity College ^ 
U.S. iJlternational Univ. 
Lhiv. of Alabama 
Univ. of Akron 
Univ. of Arizona 
U. of Bridgeport 
U. of Cincinnati 
U. of Colorado 
Univ. of Dayton 
Univ. of Delaware 
Univ. of Georgi a 
Univ. of Maine 
Univ. of Maryland 
Univ. of Miami 
Univ^. of Mass. 
Univ. of Michigan 
U. of Minnesota > 
U» of New Hampshire 
U. of New Mexico 
U. of N. Carolina 
U. of No. Florida 
Univ. of Pacific 
U. of Rhode Island < 
U. of Rochester 
U. of So. Florida 
U. of So. Mississippi 
Univ. of Tampa 
U. of Tennessee 
Univ. of Texas 
Univ. of Vermont 
U. of Wisconsin 
Va. Commonwealth U. 
Va. Polytech & State U. • 
Virginia V/esleyan 
Western St. College 

5 
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5. In 1962, Harcum was informed that? of its graduates that year had been accepted 
for advanced standing transfer. By 1969, the total reported for that year had risen to 114 — 
a sixtccnfold increase. Since 1970, substantial percentages of each grMiating class have 
reported advanced standing transfer-acceptance, v/ith a five-year average of 567o. 

6. ^ Yes -T- Harcum graduates do transfer; and substantial numbers have reported 
earning their baccalaureate degrees. Among a sample of 439 Harcum graduates who 
rcisponded in 1969 to an alumnae questionnaire, some 32% reported earning this degree. 
In a survey among alumnae in 1974, some 37% of the 366 respondents indicated successful 
completion of baccalaureate studies. In addition, some 26% of the 1974 respondents indicated 
they had done some graduate \vork; four reporting earned doctorates and twenty-one earned 
masters. 



/ 



' Boris Blai, Jr. Ed. D.* 
Director, Institutional Research 



August, 1974 
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1. What has 'happened' to the 1974 graduates? .Are they now working, attending 

.another college, married, traveling, or engaged in some other activity? A cjuestiainaire 

survey among the '74 grads revealed the following information for the 57% of the class. 

(126 respondents). Please note Uiat temporary summer employment has NOT tJ&en 

Included, and some grand totals exceed 100%, as several indicated multiple responses; e.g. 
'fielding a job while attending college, married and working, etc. 

Animal Technician (N=2I) 

Some 19% reported acceptance for tranlfer; 19% indicated employment status; 
45% seeking employmenu; 19% seeking college transfer; and monthly starting salaries 
ranging from $300 to $750. Titles of positions accepted included: Aniriial Attendant; 
Groom; Laboratory Animal Technician. 

One graduate offered the following comment: "Harcum proved 4o be a rewarding 

experience in many asjjects I beUeve that in time the course will prove to be one of ^ 

utmost success, and h6pe that the faculty and fftudeat body coi^tinue theit progress in 
bettering tliis program. Good luck in future years. " 

Art (N=2) . • . 

Both respondents (100%) reported acceptance for transfer. 
Business Education (N=2) 
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Both respGndente-UCO%) reported acceptance for transfer. 
Early Childhood Education (N=39) ^ ^ * ■ . 

Some 51% reported acceptance for transfer; 29% indicated immediate employment; 
15% advised they were seeking employment; 3% seeking col^ge transf^-r; and monthly 
salaries ranging from $300 to $500. Titles of positions accepted included^ Nursery School 
Teacher, Secretary, Clerk, enlisted in armed services. / 

Comments offered included: (1) I thinlcthe E.G. E= program Ws very good; 
(2) Student teaching at Har^Hm was a gratifying experience; (3) Harcum is a very good 
college, because if allows a person to receive a degree y^hile d^iding whether they 
shouia continue their (^ducation, or Gnd employment. As I lookback,- Harcum was • 
definitely not a waste of time; for now I am continuing at xxxxx and my cr^lits from Harcum 
weren't wasted: they were put to use by xxxxx I ' 

• , . p.e • . ■ 

> i 
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Both respondents (100%) reported acceptance for transfer. 

Education Associate (N=4) » \ 

Some 50% report transfer acceptance;" 50%rei?t)rt seeking employment. One 
respondent cbVnmented as follows: "'I was not accepted by the college of my choice, but 
with Harcum's education I will stiU be able to work in my field and perhaps try a'different 
school next y^ar. " 

Fashion Desif^ (N=2) 

Botl) respondents (1G0%) reported transfer acceptance. 

Gehernl Studies (N=5) 

Some 2G% rdport transfer acceptance; 60% report employment; 20% report 
seeking employment. Titles of positions accepted include: sales clerk;, clerk; office aide. 
Monthly salary range reported was $300 to $500. 

Liberal Arts (N'^8) 

}C0% report successful transfer acceptance. One respondent commented: 
-■'My 2 years at Harcum wert a most valuable experience. I now find that I am better 
prepared to enter my junior year than tliose students uho have been at xxx all along". 

■ Library Aide (N=l) 

The respondent (100%) repotted seeking employment. 

Mod. Lab. Technician (N=6) 

One respondent (17%) reports successful transfer acceptance; two (33%) report 
employment; one (17%) reports seeking college transfer; two (33%) report seeking employ- 
ment. Title of position accepted: Laboratory Technician; salary range from $400 to $600. 

Medical Technolofry ( N=8) 

Some 50% report transfer acceptance; 37% job acceptance; and 12% seeking 
employment. Title of positions accepted was luedical Lab. Assistant; starting monthly 
Salary ranging from $300 to $4C0.- 

Physical Education (N=2) 
. ' Both respondents (100%) report transfer acceptance. 

Retail Merchandising (N=13 ) 

Some 46% report employment; 31% transfer acceptance; one, each (7%) report 
marriage, seeking employment, and seeking college transfer. Position titles included: 
assistant ijianager for women's wear, executive trairfee, sales clerk, assistant draftsman 
and designer, management trainee, department head-drapery, head-selling dept. ' 
Reported montfiiy starting salaries ranged from $300 to $660. 

' $> Executive Sccrq^^ry (N=n * J 

Respondent reported employment as a secretary; - monthly starting salary 
In $400 to $500 range. V 
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Lef^al Secretary (N=4 ) 

One respondent {25%) reports transfer acceptance; 50% report employment as 
Legal Secretary; one (25^^) reports marriage. Strung salaries reported range from 
$400 to !^600. 

Medical Secretary (N=6) 

Some SoJo report employment as Medical Secretary or Medical Secretary/ 
Assistant at beginning monthly salaries ranging from $300 to $500. One respondent (17%) 
report transfer acceptance (into a nursing program) 

Social Service (N=2) 

One respondent (50^^) reports transfer acceptance, and one reports seeking 
college transfer or employment. ^ ' 

2. Colleges/Universities accepting Harcum 1974 graduates included: 

PENNSYLVANIA = 18 ^THER STATES = 26 



Reaver College 

Cabrini College 

Drexel University 

Eastern College 

Geisinger Medical Center 

Hahnemann Hospital (College of Allied 

Healtli Professions) 
Indiana University of Penna. 
Kutztown State College 
Lycoming College 
Penn State University 
Philadelphia College of Textiles & Science 
St. Joseph's College 
Temple University 
Thomas Jefferson University 
University of Pa. Hospital 
ViUancva University 
Wes.t Chester State College 
V^idener College 



Adelphia University 
Bloomsburg State College 
Boston University 
Fairleigh Dickinson University 
Kean College 

Hood College ^ 

Lesley College 

Lewis & Clark College 

Madison College 

h/Ii^i University 

Plymouth State College 

Portland State University 

Quinnipiac College 

St. Leo College 

San Diego State University 

Southampton College 

Syracuse University ^ 

University of Dayton 

University of Delaware 

University .of Hartford 

University of Maine 

University of Maryland 

University of Minnesota 

University of No. Carolina 

Virginia Commonwealth University 

Virginia Polyteclinic & State University 

Western Stale College 
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^* (1) of the 1974 graduates Reported advanced standing acceptance. This rate 

compares most favorably with the 43% annual transfer rate reported by Harcum 3962-1970 
graduates. 

(2) Some 30% of the respondents reported immediate employment. Prior year 
rates reported were: 1973=20%; 1972=23%; 1971=39%. Starting salaries ranged from 
$300 to $750. 

(3) Some 15% reported seeking employment: in 1973 it was 11%, 1972=18%; 

1971=7%. 

(4) Some 5% indicated they v;ere seeking college transfer: 8% for 1973; 4% for 
1972; 4% for 1971. 

4. Since 97 of the graduates had not responded to the questionnaire by 6 August 
1974, this report represents a most conservative estimate of this class' initial 
educational/employment "success" upon graduation. It is entirely reasonable to assume 
that some of these 97 non-respondents have been "successful" in their employment/ 
educational endeavors and have simply failed to communicate the facts to the College. 

5. With some 91% of the respondents (v;hich translates into 5C% of the total 
graduating class) reporting either successful college transfer acceptance OR employment 
upon Harcum graduation, it is concluded from this conservative response that a 
relatively high level of preparation-effectiveness is characteristic Qf this most recent 
class of Harcum graduates. 




Boris Blai, Jr. Ed. D. 
Director, Institutional Research 
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Employer-hased Evaluations 
of Harcum Pro.^rams 

1. En)ployer-based evaluations are one means to gauge program effectiveness, 
and are a vital dimension of the on-going mstitutional research program at flarcum. 

A very lar^e part of die instructional budget at the College is devoted To occupational 
programs of study designed to equip the successful graduates v;ith immediately-useable 
skills, knowledge, and attitudes. Therefore, it is especially essenUal that such eir.ployer- 
based evaluations be obtained to provide a pracucal yardstick for measuring riarcuih's 
educational efficacy; as viev.ed by those who are the employers of Karcum gracu.^.tes. In 
short> such employer -based evaluauons are an essential element vitiiin any practical 
system of educational accountability for the College. 

2. In the summer of 1974, Harcum occupational program graduates of this year 
were invited to participate in one such follow-up study by furnishing the Research Office 
with the names and addresses of their current employers. Some 24 employers participated, 
and the results of a Questionnaire survey among them revealed tlie following facts. This 
-infoiroati^m can help both staff and faculty pin-point possible areas for program revisions 

to keep them meaningfully updated. Harcum continues to subscribe to the educational 
philosophy that program evaluations predicated upon cuality (timeliness; of preparatio:> 
for employment is Uie key, practical reason for offering occupationally-orientcd programs 
of study. 

3. The data collected in this survey v/ere arbitrarily assigned score values ot a 
Likert-type; i. e. , response categories for a 5-item scale in which Excellent = 5; " ^ 
Very good = 4; Good = 3; Fair = 2; Poor = 1. For the 4-item scale used, these 
assigned values were: Highly Effective = 4; Effective = 3; Ineffective =2; 

Highly Ineffective- ^ 1. These score-categories provided a convenient means for comjiiling 
rankings of the various skills competancies, as well as comparing Ratings' among the* , 
various programs evaluated; as presented in Table 1, on the next page. ^ I 

■ ■ ■ h 
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TABLE 1: - Emplover -Based Evaluations of Harcum Pror 


nr?.ms 








Technical Slails Lcval 


A ♦ 


R 




n 


E 




1. Handles equipment with speed 


« 

3 


3.7 


6 


6 


0 C 

3. 5 


4 


2. A^ianiDulatcs eoulD. wirh pmiracu 


6 


3. 5 


3 


3 


3.5 


4 


3. Uses eouio. creativGlv 


3 


3. 7 


2, 5 


6 


3 


4 


4. Knowledire of ociuinment" 


0 


3. 5 


3 


3 


3 


4 


5. Eouipment"' maintenance 


3 


3.2 


2.5 


3 


3 


4 


^- niguiy euective 




2= Ine 


ffective 








0- iiii.ecLive 




1= Hic 


'hlv Ineffective 






nurnciii neiauons :^:uiiS 


A 

A 


B 


C 


D 


E 


F 


i. L/Ooperaces v.itn leiiow v orKers 


3 


3, 7 


3 


3. 5 


4 


3. 5 


2« promotes uses of new wc^ys 


2. D 


3. 7 


3 


3 


4 


3. 5 


0. neips people 


3 


4 


3 


3 


4 


3, 5 


^. /vLLcssiDie 10 ouiers 


3 


4 


3 


3.5 


. 3. 5 


3. 5 


5. Oral expression 


3 


3.7 


6 


6 


3. 5 


3 


6. Written expression 


3 


3.7 


3 


3 


4 


3.5 


7. IJstens to nfhpr<5 *^ 


0 
0 




3 


3.5 


3.5 


3.5 


8. Reconimends in non-offending way 




4 


3 


3 


0. 0 






0 
0 




3 


3.5 






10. Accents cririci<?m 


o 


7 


3 


3 




0. D 


11. Asks anDronr^ntP oiip<?rinnc; 






3.5 


3 




0. 0 


i'roDiem i^oivmg i\r)iiita6s 




B 


C 


D 


E 


F 


1. Coordinating 


2. 0 


3 


3 


4 


4 


4 


2. Organizing/ 


2.5 


3 


3.5 


4 


3. 5 


3. 5 


3. .Srhpdiilino' 


2.5 


3 


3.5 


4 


4 


4 


4, Planning 


3 


3 


3.5 


3.5 




0. D 


5. Problem recognition 


3 


3 


3 


3.5 


4 


4 


6. Implementinj successful solutions 


2.0 


3 


3 


3.5 


3.5 


4 


7. Problem definition 


2.5 


3 


3 


3.5 


3.5 


4 


8, Considers alternatives 


2I3 ^ 


3 


3.5 


3.5 


4 



LEGEND: 

A* = Animal Technician (N=4) 

B = Early Childhood Education '(N=8) 
C = Executive Secretary (N=2) 
D = Legal Secretary (N=2) 
E = Medical Secretary (N=4) 

F = Retail Merchandising (N=4) 
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)ob Advancement Possibilities 



D 



1. Excellent = 5 value 

2. Very Good = 4 value 

3. Good = 3 value 

4. Fair = 2 value 

5. Poor = 1 value 



3.2 2.5 3.5 3.5 



Desire to hire future Harcum cxads A B C D E F 



1. Excellent = 5 value 5 5 

2. Very Good = 4 value ^.5 4 4 • 

3. Good = 3 value 3.5 

4. Fair = 2 value ^ 

5. Poor = 1 value • 



4. Comments included: 

(1) Early Childhood Ed: She cooperates and becomes an asset in all areas. Appealing 

personality; steady and rehable. M is everything I can expect from an 18 

year old. She does very v/ell. 

(2) Executive Secretarial: Skills and general business acumen need improvement for 
advancement. 

(3) Legal Secretarial: Industrious; interested. 

(4) Medical Secretarial: Very dedicated; a good v;orker. 

(5) Retail Merchandising: Aggressive, determination, and has good abilities. Very 
responsible, takes initiative, anticipates situations. She has learned complicated 
profedures Cjuickly and applies them effectively. She received a promotion within 
two months of hiring date: this girl takes a personal interest in her job and has 
been responsible for a 20% increase in sales in her department. 

5. This feedback, follow-up study has revealed that overall, these 24 employers give sub- 
stantially high ratings to Harcum graduates in a variety of programs. Mean scores in the 
three broad areas noted are summarized below in Table 2, revealing a very narrow 
average score range of 3. 2 to 3. 4. 

Legend: 4=Hiehly Effective; 3= Effective; 2= Ineffective; 1^ Highly ineffective 

, TABLE 2: - Mean-score Evaluations of Six Harcum Pro.^ram Areas 

Program Technical Skills Level H u man Rela tions Skills^ Probl em S ob/ing Abilities ^ 



Animal Tech. 3.0 

Early Child. Ed.i 3.5 

Exec. Seer. 2.8 

Legal Seer. \ 3,0 j 3.2 

Med. Seer. i 3.2 ^1 3.8 



2.9 ^ : 2.8 

3.9 ' 3.0 

3.1 > ; 3.2 

3.7 
3.8 



3.9 
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Retail Morch. 4^_0 | 3^_5 „ 

Group Averages 3. 2 3. 4 

6. The results of this evaluation inquiry suggest that in the general vi^ws of these 

employers of the most recent Harcum graduates, the College is "on target" in helping 
prepare young women for successful eritry into the world of work. 

\r Boris Blai, Jr. Ed. D. Director, Institutional Research ^ ^ August, 1974 
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Harcum "Honors" Graduates 

1. As a follow-up to IRR 73-24, "A Decade of "Honors" Graduates", an analysis was 
made of the 'honors' graduates of May 1974. The results are summarized in Table 1 for 
graduates earning the following academic 'honors': Cum Laude = 3.2-3.4 cumulative 
grade -point averages; Magna "Cum Laude =3.5-3.7; Summa Cum Laude = 3. 8-4. 0. 

Table 1: - Harcum Honors Graduates 

Citation '64-'73 Average 1974 '64-'74 Range 

Cum Laude 10%* U% 4 to 12% 

Magna Cum Laude 5% 8% 2 to 9% 

Summa Cum Laude . 3% 5% 1 to 6% 

Totals 18% 24% 

♦All percentages rounded-off to nearest whole number 

2. As Table 1 reveals, honors earned by 1974 seniors continued to counter the 10-year 
average, as was equally true for 1973. Honors earned by 1973 and 1974 graduates almost 
doubled those earned by 1971 "^^uates, as well as exceeding those earned by any class 
since 1964. 

3. E)uring '64-'74, two sustained trends have been evident — ""a rather stable 8-year 
period between 1964-71, replaced by a 3-year period in which honors earned have totaled 
about twice the percentages earned by 1971 graduates. How long will this substantial 
shift trend continue? future reports will tell the story. ' 



Boris Blai. Jr/ Ed. D. 

Director of Institutional Research 

August 1974' 
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HARCUM JUNIOR COLLEGE 

BRYN MAWR. PENNA 19010 

An In-Depth Evaluation of 
Ha r cum by '7 4 Graduates 

1. During the summer of 1974, Harcum graduates of that year were cueried via a 
detailed, comprehensive questiomaire. Their candid evaluation of Harcum progi-ams, 
services, and activities was invited. From among the 223 graduates, some 102, or 
46% responded, offering pertinent insights regarding Harcum's effectiveness as a 
collegiate institution. These views of Harcum's -primary" constituency deserve very 
careful review by all members of staff aiidlacuity, for these represent Harcum's 

end products"! 

2. The items contained in tlie cuestionnaire, and the views of the respondents, are 
detailed in the following paragraphs; all numbers being rounJed-off to the nearest whole 
number. 

3. "What is, in your opinion, the value to you of the education you received while attendin 
Harcum? Please relate the value in terms of helping you in your present education, 
employment, or whatever else you are doing". 

Extremely helpful = 40% Helpful = 26% Of no help = X 

Moderately helpful = 30% Of little help = 4% 

Clearly, a very substantial majority of the respondents (70%) consider their 
Harcum educational experience to have been greater th^ "helpful" alone; with only 4 
expressing the negative view -7— "of little help". 

4. "How would you rate the overall quality of each of the following-.at Harcum?" 

Excellent Good Fair Poor 

Teaching staff 35% 62% 



X 

4% 
X 



Counseling staff 10% 5307 33^ 

Academic standards ' 11% 68% 217 

' Variety of courses offered 14% 50% 347 

Administration 10% 62% 26% 2% 

The above tabulation reveals that in the collective judgement of this substantial 
segment of the '74 graduates there are several dimensions of their Harcum experience 
in which 21 to 34 believe that there's room for improvement before they would rate that 
dimension'as '^Good". Overall, at least 50%, or more, rate each aspect as "Good"; with 
more than one-third rating the teaching staff "Excellent". 

Of the total ratings offered, some 16% were top-ranked as "Excellent, followed by 
59% for "Good", 23% "Fair", and 2% "Poor". Once again, a very substantial majority of 
the respondents (75%) judge these dimensioAa of Harcum to be "Good" or "Excellent". 
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5. ^'Please indicate your feelings about the following features of Harcura by circling 
the number wliich best expresses your feelings". 

1 * = Entirelyjsatisficd ,3=Mixcd feelings 5=Cornpletely dissatisfied 

2 = Reasonably satisfied ^^Somewhat dissatisfied 6=Did not use or participate 

!♦ 2 3 4 5 6 

Pre-admission advertisement = 20% 40% 18% 2% 2% 18% 

Approximately one-fifth indicated no use (exposure to?) pre-admission advertise- 
ment, with approximately another fifth (about 25 respondents) indicating either mixed 
feeling or some degree of dissatisfaction; leaving a soUd majority of 60% who expressed 
'^reasonable" or "entire" satisfaction. Outright dissatisfaction was expressed by only 
4 respondents, or 1% of the total who graduated in 1974, 



3% 



Freshman orientation = ^ 20% 42% 26% 7% X 

A substantial majority (62%) expressed satisfaction with freshman orientation, 
with only 7 expressing the sentiment — "somewhat dissatisfied", and none tJie view 
'*comp^letely dissatisfied". 

1* 2 3 4 5 6^ 

Registration procedure = 13% 77% ^8% 2% X X 

With only 2 expressing dissatisfaction and 8 indicating mixed feelings, registration 
procedures at Harcum may be considered quite successful. 



Classroom facUities = '24% 76% X X X X 

•'Satisfied customers" appears to be reasonable reaction 'to these responses. 

2 ^456 

Parking Facilities = 20% 65% 1% 2% i% 11% 

Among those respondents v^mg the facility only 4 expressed less than satisfaction. 

^* 2 . 3 4 5 6 



Physical Educ. facilitlpc -= 34% 51% 13% 2% x" X 

/ac'liiie^/^^ «"^l^f«ot7^J 85% express satisfaction with Harcum's physical education 



Eating facilities = 



36% 46% 3% 8% X 



^^^'^""^Xvcry fine eating facilities are "saflafactory to 32% of the resDondf^nt., ' 
with only 11 indiv^iualg expressing som^rhin^r ^or thnn «.«o/action. "'^^P^"^^"^^, 



1 
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Laboratory fact titles = 33% 41% 2% 2% 22% 

Among ttie respondents using tab. facilities only 4 rated them less than satlsfector} 
— a very high level among this group of 80 students. 

1 2 3 4.5 6 



Library hours = 36% 40% 10% 10% 4% . X 

A very substantial majority of the. respondents (76%) found library hours 
satisfactory — only 14 expressing dissatisfaction. 

1 • "2 3 4 5 6 

Books and Periodicals in Library = 21% 47% 14% 16% 2% X 

> 

Better than half (68^^) of the respondents expressed satisfaction with the library 
collection, vath 18 expressing dissatisfaction and 14 indicatings mixed feelings. 



Responsiveness of library staff 

to yudcnt nee ds = 52% 38% 10% ^ X X 

Only 10 of the respondents expressed "mixled feelings". The remaining 92 
expressed satisfaction with 52% expressing "entire" satisfaction a most gratifying 
response for this most essential college service. 



'CoUege publicaUons = 27% 25% 30% 14% 2% 2% 

A majority (52%) indicate satisfaction. However, with practically half of the 
responses being other -than -satisfactory, staff and faculty publications advisors should 
ascertain if such a rating pattern prevails among current students. If so, effort should 
be made to determine" why such ratings exist and what might be done to "improve" them. 

^ i- 2 3 4 5 6 ■ 



Student Clubs & Activities = 20% 22% 18% ' 14% 6% .20% 

Among the 80 respondents who indicated they participated, some 42 or (53%) 
expressed "reasonable" or "entire" satisfaction, with 20 or (25%) expressing "somewhat" 
or "complete" dissatisfaction. Adding the non-participants to the latter group results 
in about a 50-50 division among the "satisfied" and "others" raters. 



1 . 2. '6 4 5 6 

CoUe^e-sponsoreiB^tures, 12%' 18% 30% 12% 8% 20% 

exJiibits, etc. = 

Only about one-third (30%) gave "satisfied" ratings, with a fifth (20%) abstaining, 
and 20 expressing "dissatisfaction". V/ith 30% expressing "mixed feelings", a total of 

70% rate this dimension as something other than "satisfactory" suggesting a fruitful 

area for achieving a higher satisfaction-index among future Harcum student population. 
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Athletic Programs = -31% 23% 16% 2% X 28%- 

A rnajoriry (54^) rate athletic programs weil, wiih only 2 expressing diss atisfactioi. 
The 'luke -warmers' and non-pjrticlpants among these respondents represented 44%, a 
rather large cadre of 'armchair-athletes'. 

1 2 3 4 5 6 

Health Services . = 44% 20% 2% X 4% 30% 

Among these respondents a full majority (64%) rate health services as satisfactory, 
with only 4 expressing dissatisfaction; 2 'mixed feelings'. If the non-users are excluded, 
some 90^;:^ of those utilizing the service offered satisfactory ratings — a very '"strong" 
vote of confidence for this significant college service. 



Counsclin.? Services = 22% 16% 10% 10% 4% 40% 

With 40% excluded as "non-users", among the remaining r^ondents some 61% 
(or 38 individuals) expressed saUsfaction, with 14 (or 237^) expressing dissatisfaction* 
(The responses to this item are entirely consistent with those offered for paragraph 4 
above in which 63% rated Counseling Staff as either "Excellent" or "Good". 

^ 1 2 3 4 5 6 



Academic advisement = 47% ^ 13% 14% 8% 6% 12% 

A majority (60%) rate thi^^imary educational service as "satisfactory"; with 
12% of the respondents claiming not to hjve "used" or "participated". There were 14 
wht) were not satisfied and 14\vith ambivalent feelings* 



Vocational counseling = 14% 22% 18% 6% 6% 34% 

Approximately one-third (34%) of the respondents did not avail themselves of; 
available vocational counseling assistance; one-third (36%) were saUsfied; one -third {30%) 
other-than-satisfied. Only 12 expressed outright dissatisfaction. 



Remedial services offered = 17% 13% 16% 4% 4% 46% 

When the 46% non-users are excluded, among the remaining respondents 53% , 
expressed satisfaction; 16 expressed ambivalent feelings, and only 8 expressed dissatis- ' 
facUon with the Learning Dynamics programs and the individual remedial assistance 
offered by faculty members. 



80 



{ 

fice of Rcsearc 
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Quality of Instruction = 



l37o 38% 



Not a single 'vote' waa cast for dissatisfied! A very substantial number (63%) 
expressed satisfaction (49 "entirely" satisfied), and 38 indicated "mixed feehngs". 
(A close •match' is again noted in this pattern and their responses to paragraph 4 above: 
^Teaching Staff" — only 3% "Fair", the remainder '"Good" or better). 



Equipment in instructional labs = 43% - 23' 



,cr/ 
70 



20% 



Of the respondents utilizing the equipment, 80% expressed satisfac^on: only 6 
indicating dissatisfaction. 



1 



ij 6 



Accessibility of equipment for 



51% 15% 22% 



2% 



4%- 



student use = 

A solid majority (66%) found enuipnnent' accessible, only 8 expressing dissatisfac- 
tion and an additional 22 indicating that there were some occasions when such equipment 
■was not immediately accessible for use. 

1 2 3. 4 5 6 



Diversity of prop^rams avallabfe = 40% 22% 30% 



6% 



X 



A substantial majority (62%) of these respondents are satisfied that the 26 progranr. 
offered by Harcum reflect diversity. 
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Financial Aid information = 



37% 



2% 4% 



X 



54% 



Excluding the 54% who were non-users, among the remaining respondents' some 
^.% were "entirely satisfied" and 4% "reasonably satisfied". Only 7 expressed some- 
-thing other than satisfaction; a gratifying response for this pragmatically-helpful 
college service, ^ 



Job Fjlacement information = 



10% 



14% ^ 14% 8% 24% ' 30% - 



Establishment of the Career Resource Center during the summer of 1974 should 
effectively alleviate the 32% dissatisfaction rating among these respondents. It is noted 
that despite the lack of a centralized career counselin^-placcment center some 24% of 
these respondents rated the job^lacemcnt assistance received from faculty and staff 
personnel as "satisfactory". 

Of the total ratings offered in connection with these 26 diverse Harcum services, 
activities, and facilities, they were patterned as follows: 



1. Entirely satisfied 

2. Reasonably satisfied 

3. Mixed feelings 



= 30% 
= 32% 
= 15% 



4. Somewhat dissatisfied = 5% 

5. Completely dissatisfied = 3% 

6. ' Did not use or participate ^ = lS% 
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As the above tabulation reveals, less than 10^ expressed dissatisfaction, with a solid " 
majority (62%) expressing "reasonable" or "entire" satisfactlorf. A relatively small 
percentage (15%) expressed ambivalence in their raUngs, and an equally small percen- 
tage (15%) indicated non-particlpatioo or non-use. Overall, this suggests a broad-ranging 
- acceptance of Harcura's efforts to provide meaniiigful and useful student-support services. 



6. 



"Please indicate your feeling about your courses at Harcura. in the following areas" 

1 2 3 ' 4* 5 



6%* 


60% 


16% 


12% 


6% 


30% 


45% 


17% 




4% 


32% 


50% 


18% 






43% 


50% 


^7% 






42% 


43% 


10%o 


5% 




16% 


54% 


20% 


5% 


5% 


35/0 


44% 


15% 


^-6% 





7. 



Art-Music -Drama = 

Businesa-^Merchandising = 

Mathematics -Science = 

Education = 

English = 

Social Sciences = 
P. E. 



^ A i ^w,....-. *. W Vy*AV4AA4^ Xll V^dV- 

category who selected the particular rating — as defined below: 

1= Entirely satisfied 3= Mixed feelings 

2= Reasonably satisfied 4= Somewhat dissatisfied 

5= Completely dissatisfied ^ 

"V/hom do you feel was most helpful to you personally at Harcum?" 

(The following are alphabetical listings, numbers following names representing 

number of times individual was named.) 



PROFESSORS 
AnonjTOous -16 



COUNSELORS 
Anonymous -8^ 



Brash 


-2 


Buerkl:^'' 


-2 


Costello 


'-6 


Hallowell 


-2 


Iffland 


-8 


Kelly 


-2 


Laskey 


*-2 


Levitties, M. 


-4 


Mowbray 


-4 


O'Neil 


-8 


Petrone 


-4 


Ranft 


-6 


Salisbury 


'-2 


Scheidy 


-2 


Sta>materis 


-4 


Zipli} 


-2 



-6 



Mowbray -4 



PROGRAM DIRECTORS 
Beatty -2 

Costello 

,5 

Ijffland 

« 

Lackey 
Levitties, M. 

r 

Mowbray 
O'Neil 



OTHERS 
Anonymous -5 
-2 
-4 
-2 



Beatty 
Bell 
Brash 

Costello 
Crook 

Hyde 
Iffland 



-2 
-2 

-1 
-4 



-2 
-2 

-12 

-2 



P.2- 



\ 



Scheidy 
Soler 

Stamateris 
Zipin 



-2 
-2 
-2 
-2^ 



McDonald -2 
Mowbray -4 
Myers - -2 



Ramsay -6 
Ranft -6 
Salisbury -1 



Stamateris -2 

Librarians -3 
My friends -4 



41 
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8, 'Tlease indicate your degree of satisfaction with each of the following''. 

' * • ^ ^ . 1 2 3 M > 5 6 

Qualiry of Instructors ^ ' X 22% 56%x 20/o - . • 1% 

Interest of instructors in students 42% 44% '^1^% 2% 



Availability of courses in your major 30% 34% o^y^ '^Yo 

Adequacy of electives offered 4% 34% 28%, 24% w/o ^vo 

Availability of counselors ' 12% 29% 17% 8% 6% 28% 

Help in program planning 26% 28% ^ 15% 13% 4% 16% 

Help in job placement ^ 6% 16% ^ 10% 14% 26% 28% 

Club program in ycur major ' 8% 12% 8% , 5% 7% 60% 

Adequacy of reference services & ma.tls, 16% 36% 25% 9% 1% ^ 13% 



. *Mr pe^ccQtages reflect the proportion of the total number responding in each 
category who selected the particular rating — - as defined below: 

1= Entirely Satisfied - Mixed feelings 5= Completely dissatisfied 

2= Reasonably Satisfied ^ 4= Somewhat dissatisfied 6= No opinion 

o 

Scanning the above tabulation, it is abundontly evident that a consistently high 
level of satisfaction has been expressed by these 102 respondents. It is also noted that 
their generarpattem of ratings closely parallels their responses to question 4 above, 
evidencing a consistency which suggests the reliability of these ratings as valici indicators 
df their "feelings". 

« 

9. "Please indicate in what ways your college eicperience at Harcum was MOST 

HELPFUL by noting the areas of Primary and Secondary assistance,-' ' 

^ (The following- listing indicates in descending order of frequ^cy of selection, 

f the area of primary assistance. The number in parentheses following each, item 

reflects its rank-order selection as a sec6^dary assistance experience.) 

A . - . i ' / 
Primary grea of assistance * ^ « . • 

1- You obtained a clearer understanding of your abilities arid go^l^. (1st) 

2- You received the' encouragement, challenge, arid sense of success necessary for you 
to continue your educatioa (4t^) 

3 - You received the training and/pr education necessary to get a job in the field of your 
choice. (5thX , ^ ^ ' 

4- You obtained a clearer understanding of job or professional requirements and 
opportunitiea (2nd) ' ^ . ^ • . ' 

5- Through a particular course or group of courses, you discovered a new field of 
inter^t.(3|jd) . . , ^* 

6 - You gained a clearer under standiiig of the nature of higher education and the demands 
' it makes upon t±ie individuaL (6th) ' ^ ^ ^ 

cd how to get along v;ith people in your community. (7th) 



Two individual items indicated as secondary assistance areas were: 
(1) Better understanding of people and hov; to cope with them in your job, as well as your' 
personal life; and (2) Broadened my understanding of peers. 
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10. *Tlease indicate in what way your experience at Harcum could have been 

more helpful to you by noting the areas of primary assistance and secondary assistance". 

(The follov.ing listing indicates, in descending order of frequency of selection, 
the primary area. The number in parentheses foMowing each item reflects it 
rank-orijer selection as a secondar^^ area. ) 

~ — > 

jPrimary assistance , 

1- A wider range of potential fields of study could be offered. (3rd) 

2- There could be moi't helpful guidance in choice of programs and expJantion of 
coursea (5th) 

^. Kp^^ .^,^pto oouid be encouraged by the College to participate in student activitics(2) 
lere could be more intpcrro^i<... vi £,iudent activities into the total College program. (1) 

5- More time could De allowed for student activities (6th) 

6- A closer relationship could exist between students and in.rn.ctors. (4th) 

7- More supervision and guidance in classrooms could be offered. (This item was non- 
selected by all respondents. )♦" 

Individual primary assistance items written-in included: (1) Wider variety of 
courses co^ offered; (2) more eiectives (1 credit courses) offered; (3) more 
interest onlhe^liege^s part in sports; (4) Better j-ob placement program. 



An individual secondary assistance item written in was more job 

placement services after graduation. 

11. "Did Harcum prepare you for the future?" 

Very Well = 49% Somewhat = 4-6% ' A little = 4% None = 1% 

/ * ^ " 

12. "How niuch did Harcum counseling help?" 

Very much =22% Somewhat - 20% A Uttle = 28% - None = 30% - 

13. "How would. you classify Harcurti instructors, in genqral?" " 

Superior = 12% . Very good = 46% , - Good = 42% Unsatisfactory = X 

14. ''Did you benefit from campus activities^*' , ^ : ^ . ' ^ 



Very much = ^9% Somewhat.: = 35% ' A'little = 26% No,=*20%< 



COMMENTS: \ " 

(1) There was a va^ety of activities, however, "I did not participate. '< . ' '/ ^ 

(2) Unfortunately! didri't get involved in outside activities. ' . 

(3) Being a commuter.l felt no motivation to participate in campus activities. • ' ' « • ' 

(4) Very few campus activities of interest. to me. ^ 

(5) There were very few campus activities. 

(6) As in many colleges, there is much apadiy in tlUs field. It was beneficial for me, hdw- 

(7) Enjoyed being Campus Guide I * -• , = ever. 

(8) No worthwhile activities to bcnefit from. . < 

(9) To prepare for the future I /eel sociaUzatlon is an important •factor,"' and the < J. 
education course taught me this. „ / ^ 
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15. "V/hat,arc the five aspects of Harcum you consider its greatest strengths and the 
five aspects ycu believe most in need of improvement at Harcum?" . . . 

(The following listing indicates, in descending order cf frequency of selecticp, 
the greatest strengths. The ascending order-of-lrequcncy rankmg of aspects * 
needing improvement are in parentheses. ) 



Greatest Stren.^^ths 



Needs Improvement ^ 



1- Individual help from instructors 

2- Interjest of instructors in students 

3- Quality of instruction 

4- Interest of counselors in students 

5- Bookstore 

6- Food service 

7- Academic standards. 

8- Help in program planning 

9- Help with personal problems 

10- Availability' of courses in major 

11- Scheduling of classes 

12- Reasonableness & worthiness of assignments 

13- Registration.procedure 

14- Assistance on vocational objectives ^ 

15- Job placement 

16- Classroom tests 

17- Scholarship & loan programs ^^^y^ 

18- Availability of counselors^ 

19- Student social program 

20- Cultural program 

21 - """Adequacy of electiyes offered 

22- Clui) progiram • ^ ^ 

, 23 - Student |ovfernmeYit ^ 
24- Schoorspirit _ 

. ♦ M/A. = hot applicable; i. e. not included 



(1st) 

(N.A.)* 
(N.A.) 
(N.A.) 
(N.A.) 

(8th) day students only 

(n:a.) • 

j(?nd) 
(N.A.) 
(9th) 
(10th) 
(12th) 
(N.A.) 
(N.A.) 
(13th) 
(N.A.) 
(3rd) 
(6th) ^ 
(llth) 
(7th)' 

(14th) ' 

(4th) 

(N.A.) 
,(15th) , . 
by any respondents 



, ' ' Altliough there is a general pattern of consistency in the "strengths'* and 
."improvements" rankings, there are, for example, "inconsistencies" in items 23, 22, 
20, 18|^17, l4and 13, ^\lthough these eight Items were among the twelve^owe^ 
in term$ of "greatest strengths", they were not among the twelve most in i^^^gfP&f 

improvement- • ' - 

In terms of frequency of selection by the respondents, the 5 "Greatest^ 
Strengths" and 5 most-in-need -bf-improvement included: 
^ Greatest Stren^hs ^ / ' 
1st = Individual help from instructors'^ 



ERLC 



2nd = Interest of instructors in students 
3^d= Quality of instnfction 
'4th = Iivterest of counselors in students 
5th = Bookstore 



Most Needed Improvements 
lst== School spirit 
2nd== Adeouacy of electives offered 
3rd=Job placement 
4th=Reasonableness & wortMness of 

; assignments > 
'5th=Studcnt social program 



Office of Research - Page 10' 
IRR 74-19 

Harcum'6 'strong' academic program, as well as its dedicated concern for the 
student, as an individual, is very clearly reflected in the top-ranked 'strengths' listing 
items. It is also noted that the eiectives-potpourri-syndrome, so prevalent on college 
campus around iUe couuUy, ib also expressed at Harcumi Another 'i>egativc* character- 
istic, which also appears to be widespread at other schools, is student apathy. As 
elsewhere, the Harcura respondents deplore the lack of school spirit. Yet ironically, 
they seemingly look to others to remedy the situation: evidently they fail to recognize 
that it must largely be through their pvm efforts to 'stretch' their personalities that they 
will overcome the 'blahs'! » 

16. *'At the present time you would recommend Harcum because. . . . ** 
(listed in descending frequency of choice) 
lst= Faculty and staff were interested in me (64%) 
2nd=Help and assistance were available when.needed (54%) 
3rd=The College atmosphere was informal (44%) 
4th= The College treated me as a person (36%) * 
5th= Harcura. is a friendly place (32%) 

6th(= It is near the University of Pennsylvania (27%) 

Villanova University (24%) 

Haverford College (4%) 

Swarthmore College (2%) 

7th= The grading system helped me (14%) 

Individual write-in comments included: 

(1) Offers good programs 

(2) It helped or prepared me for the future. ^Lwatrltf recommend Harcum to 
a student who wasn't sure wheth'er to ^o all four years or just two.' 

(3) My teachers were excellent and helped me.by making me work hard to 
learn. It was a seif-disciplining thing that I found challenging. 

(4) Harcum is an excellent educational and vocational institution. 

(5) If you really wanted a gdod junior college in the area. 

(6) It has a convenient and nice lo^^ion. 

(7) Only school offering Animal Technolog]^ * 

(8) . ... of the wonderful friends I made. 

(9) It is the type of school a girl should attend if she is undecided about her 
future and about education in general. 

(10) The courses in my major v;ere very good and most of my teachers were 
excellent. * ^ 

(11) Learn to^ live with people and understand their faults as well as their 
good qualities. 

(12) Two-year programs can be either terminal or transferable. 



\ 
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17. "At present you would not recommend Harcum because ** 

(listed in descending frequency of choice) 

1st = It did not seem like a college (19%) 
2nd= Programs and course offerings were too limited (18%) 
3rd= Too few student activities existed (17%) 
4th = Califere of course offerings were too limited (11%) 
5th = The grading system c^vused me problems (1%) 
6th & 7th'^ Faculty and st^ff werejnot iMterested in me - Nonel 
It was too difficult — j Nonel 

Individual write-in comments included : 

(1) Some courses could be more difficult 

(2) At times, favoritism between faculty and students ^ 

(3) If enough guys ever go to Haifcum it would bring different attitudes and 
* opinions into.the classroom, and would really change everythin^q a bout 

Harcum. 

(4) Lack of student freedom; poor dorm rules 

(5) 1 don't think it was challenging enough in its course. There was not 
enough outside involvement in sports, lectures, exhibits, etc. 

(6) "No Reasons" = 14 responses! / 

^ (7) Some courses were not even needed and Harcum insist ed they Xverp 
required a lot of my time was wasted for nothin,<? l . ^ ^ 

(8) The rules need adjusting; the authorities were unfair, 

(9) Seemed too easy; too small * 

(10) No job placement service available 

(11) Too manya"stupid" rules 

(12) I would recommend HarcumI ' ^ - . 
' (13) Too ?mall 

(14) Courses need more extensive planning in preparation for jobs. 

Perhaps the most sigbificant item to be npted regarding the responses to 
this statement ib the 'fact that less than 1 out of each 5 respondents "found fault'* witli 
the College! 

18. "If you had it to do over again, which would you first attend?" ^ 

Junior College = 50% Private University = 10% 

State College = 20% ' State University = 8% 
Private College = 12% Community College = 0% 

19. "V/hat suggestions do you have for improving the services at Harcum?" 

(1) Library hours should be longer and books more diversified. More 
course selections should be available. Job placement needs work. 

(2) Counseling — make itself more available to students and keep their 
promises to students who nded help. 

(3) Library — more students helping to run it »~ more magazines, longer 
^ ' hours. 
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(4) Better comrpunidation between faculty^ students, and administration 
through better organization and communication through a good college 
newspaper . , - ^ 

(5) Longer breakfast and library hours! 

(6) Stop treating the students like children. Put a change machine and vending 
machines in the dorms. Hire more guards or someone to be at the doors 
so girls coming in don't have to wait for guard. The school itself isn't 
bad but the living conditions could be improved. 

(7) To have more of the courses fully accredited for transfer. 

(8) 1 wouldn't change anything - I've benefited from everything I've ever done 
even though I lost a lot of credits in my transfer (which I expected_. I 
benefited very much from Harcum and the courses .and experience (BCE 
student teaching) I received. ^ . 

(9) Increase and diversify number of ekctives. Have more participation in 
student government. Increase difficqjty of some courses. 

(IQ Athletic faciUties need im'proving. Also better athletic program and . 
more interest in it. • ' . <• 

(11) Registration is too crowded with the whole class coming at one time. 

(12) Have better activities. Less rules for dorms. More classes for 
Black Study! 

aS) Helping find jobs fJr students. Better teachers and more courses for 

going on and finding jobs; the course selection is lacking. . 

(14) I feel Harcum provides its students with rtiany services now which are 
* • "helpful, but' there seems to be a lack of interest in many students. • 

(15) If it is possible at all, I would love to see something. done about the 
apathy of the stucfents and faculty. If this could be eliminated .everyone 
could work togetjier to make Harcum an even better place to learn about ' 
life and people. - 

(16) Ubrary needs more reference materials - butl^/ould recommend- 
Harcum to any'young girl. It was a Very rewarding exp&rience. Of . 
course there were a few rough times, but all in all these past two years 
have been famagtic. -Thank you Harcum for good friends I'll never forget. 

20 In summary — the information developed through this in-depth alumnae 

inauiry very consistently suggests that other than a few items, these 102 very recent 
Harcum graduates top-rate their College as offering 'quality' educational opportumties. 
For those young,w>"ic" willing to make the effort, and willing to avail themselves of 
the'manv i^xirnrng/development experiences afforded tlie College, Harcum clearly 
c-^ ce an educational life experience both oT practical 'worth' and individual satisfactions. 

Boris Blai, Jr. , E^. D. 
Director, Institution Research 
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Harcum Boosters, Alll 



1. From what sources do Harcum freshmen-applicants first hear of the College? 

Who are these real Karcum Boosters? A records analysis recently completed reveals 
Jhe following pertinent facts. Each individual (and you know who you are), who has 
actively been a Harcum Ambassado5^\an ccruited one or more .students, l ..e demonstra- 
ted wise and enlightened College— an\l - .iclf interest! To those who have .ot.— do join 
us; help insure a ^healthy' future for jihc M^rcufn community — its facTilty, staff, and 
service personnel! ^ ^ 

, ") 
2* Among a total of some 650 appL .v.nts for Sept ,mi:er 1974 enrollment, they 

indicated the following descending order listing of sources th: ^ugli which they first 
learned of Harcum. The numbers in parentheses reflect the p rcentages for similar 
analyses of 1972 and 1970 applicants —(in that order) 

1st - HiRh School Counselors = 39% (42% - 38%) 

Once agaijji, it is very clearly evident that the most influential sources of 
introductions -tc- Harcum are :ne professional guidance personnel in high scnools. 
Consistently, over the past five academic years, they alone liave guided b^r-^veeri 38 aiwP^ 
42% of freshmen applicants to the College. 

Sjpplementing the direct Admissions Office recruitment effort, ^och member 
of the Harcum community can improve, refine, and enhance the link of Harcum/high 
school articulation. Each time a Harcum student reports tack a 'positive' Harcum 
experience to her former high school guidance counselor, this becomes cn^ more 'plus' 
for the College, And each time a Harcum staff or faculty member directly contacts and/ 
or assists a high school counselor through information or service exchange, this is a 
very practical and direct way to strengthen the College! 

2nd - Friends and Relatives = 16% (26% - 26%) 

Here again, consistency is evident in that this^has been the second 'major* 
source throughout the five year period 1970-74. . ~ 

3rd - Veterinary doctors & American Veterinary Medicine Association 

V'ith 7% identifying these sources for the new Harcum program of Animal 
Technician, it replaces Harcum alumnae v/ho were the 3rd largest source in 1972 8i 1970, 
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' 4th_' MafflZine ads = 6% {4% - 3%) 

This spurce 'moved up' from 9th ranking in 1972 & 1970 when it represented 
only-the lesser percentages indicated above. 

5th - junior College Dircctoric-s = 5% (6% - 9%) 

This source continues in the same rank-order position for the three years 

analyzed. 

f J" " rrj 

6th - Harcum Admissions Reps. = 4%;. (3% - 1%) ^ 

This source sharply 'improved' its telativp ranking, advancing from 11th 
ranking positions in 1972 and 1970. ^ 

7th - Hrrcum Alimmae = 3% (9% - 8%) ♦ 



As a referral source, alumnae 'slipped' from 3rd ranking position in prior 
years to less than half of their prior 'contributions' as a referral source.. 

8th - Parents = 3>% ' ■ 

Parents, as a category separate from 'relatives^ reflects 22 applicants 
Usting them as the source from which they first heard of Harcum. 

^ - 9th_- Harcum Students = 3% (6% - 7%) 

For 1974 referrals, Harcum students 'fell' from 4th ranked positions in , 
1972 and 1970, with 21 applicants Usting them as a first referral source. _ 



\ 



10th - Live in area = 2% (5^ - 3% ) 

Here too. for 1974, the local applicants dropped from 6th rank^ positions 
in both 1972 and 1970. These percentages 'translate' into 16 applicants for 1974; 
^ 22 for 1972; and 16 for 1970. 

llth - Private Educational Consultants = 2% {2% - 2%) 
In the two prior yea^s this source ranked 10th. 

/ 

' ' ' j?rh_- nther Coll c cr e/University Staff & Faculty = 2% 

""^ Because of Harcum's somev/hat unicue Animal Technician programs, some 
13 applicants advised they first lieard of Harcum tlirough this sourcel 

. 13th - Harcum«Viowbook = 2% 

f • One dozen applicants Cited this publication as their first introduction to 

liarcum. ~ * 

.9^- • ^ •'" - Si 
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14th - Harcum Staff afld Faculty = 2% 

Eleven applicants listed members of the Harcum community as tjheir Hrst 
source of knowledge of the College. 

15th - Newspaper Ads -2% 

Ten named this source, 

16th - Harcum Job Bulletin ^= 1% V., 



\ • Nine cite the new job opportunities bulletin which no^^ accompany the 

V monthly .news letter to high st^hQQls. 

17th*- Hic^h'School Te$ich6rs = 1% 
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Eight identify this source. 

18th - V/ord of mouth = 1% 

Seven wrote in this catch-all phrase. 



19th -^ Colle^Te Day at Harcum 1% ^ 

The "di^^sct return'^ of the Open f louse sponsored by the Admissions Oriice 
during academic 1973-74 was 6 applicants wh6 v^ere all accepted for September 1974 
enrollment! Obviously there was also long-range value in thi^ new recruitment- 
community relations activity, " ^ ' ^ ^ , 

20th - Dr. Henry Klem's nev^spaner column = 1% « ' ,^ 

Five accepted applicants cite this specffic source of Harcum-information. 

21st - The College Entrance Examinationr Board-Student Sea rch^nram^ 

Four applicants first learned of Harcum through this national progi^am. 

•22nd - Harcum Graduates' Employers = less than U 

^ Three applicants were referred to the Collese by satisfied employers of 

former Harcum students. 
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3 ' A significant fact to be noted is the very consistent, and stable distribution 

• mttern for tl.e three years analysed. It suggests that helpLng high school counselors in 
their student guidance activiUes means helping Harcum! It means that ^^^^^^^^ " 
but^ng to Harcum-s on-going record of educational achievement help, to S^-^ 
attitudes among Harcum-applicant "influencers'; e. g. their "Friends and Relatives . 

4 Over the poriod. 1970-1974. these tvvo 'constituencies' highly significant to\ 
the successful recruitrtient of Harcum students, have "introduced'' Harcum to be«er_ ] 
than^haU of the three ii^^ming freshmen classes: 1974=55%;' 1972=68%; 1970= 64%. f 

5 It therefore docs seem eati rely, re as enable to once again call to the attention 
of each member of the Harcum community reading this report, that now is the very best 

tiii^HTo j^IiTEhF Harcum ftoostox club do actively r_ecruit freshmen for September 

1975 enroUin^^nt! ~ 




/ Boris Blai, Jr. , Ed. D. 

Director, Institutional Research 
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Sustained Stu dent -Body Stability 
Savored At Harcum 

1. Harcum' s student "holding power" over the past decade has been a smirce of satisfac- 
tion to the College, for more than any other single indicator, this statistic reveals the 
practical effectiveness of its progi:^m' offerings. . 

2. A Har(^bm inquiry several years ago revealed that among 60 other junior colleges 

throughout\he country an average rate of 72^ prevailed in the return of mvitcd students for 

their second year of study/ For Harcum, the rate has averaged 73% over the past decade, 

and a Iffgh 76/^ for the p^st 5 years. Clearly, HarcunVs holding pov/er exceeds the typical, 

or average performance of comparable junior colleges, • 
« 

3. The second major component in gauging student body stability is refl^ected in the volun 
tary "quit-rate" among students during the course of the academic year. In academic 1961-62 
this rate was iS^o (expres^d as a percentage of the total year -beginning enrollment), 0ver 
the past 10 years the avK^rage amual "quit-rate" was only 6, 7^0' As IRR 71-2d and IRR 73-28 

' noted, the "quit-rates "Hi3l^2-73 and '69-^70 were atypical because of temporary changes .yi 

existing practicds. When the rates of these atypical years are excluded, the average rate 
is a very low 5.9%\ ^ 

4. Translating the percentages in^ardgraphs 2 & 3 above into students ^over the past 5 
years, better than three-ouarters of the 3*.C65 students Harcum invited to return for their - 
second year of giudies accepted the invitation. Additionally less than 1 out of 10,^ among the 
5,959 students who attended Harcum during the past 10 years became a "quit" statistic! 

5. This is an excentio naLr ecord of sustained holding-power among. student populations 
which is particularly notewoi^^ as the foUov/ing facts reveal: 

(1) Overall retention rate (defined as the percentage of entering freshmen who graduate on 
schedule witfMheir respective classes), is, unquestionably, the most pragmatic evidence 
of successful educational programs* 

(2) Hypothetical considerations aside, do students at Harcum accomplish what they set out 
to do — graduate? « ' . ' 

(3) Th(? American Council on Education has reported that 62% igf junior college students, 
nationally, drop cut before graduation, 

'-^(4) Over the past decade at Harcum, only an average of 29% have failed to graduate with their 
respective classes, and last year only 27% failed to do so! 

6. V/ith Harcum's 'track-record* now well established, we are all challenged to help 
insure that this superior record is further sustained. 





lioris Blai, Jr. M. D. 
Director, Institutional Research 
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Nelson-Denny Reading Test 
(1974 FreGhmen) 



As is well recognized, reading plays a vital role in academic success. 
It is therefore of more than passing interest to note how Ilarcum freslpicn score on 
tlie Nelson-Denny Readmg test. Institutional research inquiries at Ilwcum have 
revealed ttiat a close relationship exists betv.een the test scores earned and Harcum 
academic achievement as reflected in grade point averages. With an average 
correlation of r=.67 and a Coefficient of Determination of 45'',';^, the Nelson-Denny is 
an exxellent predictor of Harcum academic success (see: IRR 72-22, "The Nelson- 
Denny Reading Test 'Predicts* Harcum AcadeirJc Achievement" for substantive - - 
corroboratiVQ evidence!). 

^ 2. Over tlie past seven years an average of 64% of incoming freshmen classes 

have scored at or above the 30th national perceniile on the Nelson-Denny. As a class, 

( the 1974 freshmen exceeded this average — v.ith 70% earning above 30th percentile 

T scores. Numerous empirical results indicate that students v;ho score below the 30th 

percentile, in either the verbal or comprehension scores, are 'prime' candidates 
for prompt remedial reading assistance. Therefore, as ir\ years past, those 1974 
freshmen scormg below the 30th percentile are automatically enrolled in the Harcum 
Developmcntal^Reading course to help them improve their reading skills. 

3. " Because of the high degree of accuracy, v;ith which the Nelson-Denny predicts 

Harcum acadeir.ic success, it is a practical aid for use in studei^t counseling and 
guidance. Therefore, ail faculty arc urged to fully utilize this high prediction potential 
of the Nelson-Denny, for it is clearly a strong data-link in furnishing students useful 



academic counseling services predicated upon facts 



not aritK^hair guess-tionatesl 




Boris Blai, Jr/.', Ed. D. 
Director, Institutiona!l 'Research 
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Essentiall y, Marcum Freshmen 
Are Northeasterners ■ 



(VII) 



4r 

, Sinte 1962, precisely 4, 032 students enlered the day division of the CoUege, 
and during these bakers -dozen academic years some 89% hove resided in Pennsylvania 
and its fcur contiguous states: 



New Jersey 
Ohio 



157o 



Delaware = 1% 



PepnsyLvania = 50% 
Nel^York' =21% 

Substantiyely-speaking, 9 out of each 10 studcnt& entering Harcum during\ 
this period have residcXin one of these five contiguous ^tes, and half of the total 
stude;it population have IjeMU^nsylvanians. Clearly, ^Harcum's primary student- 
pool has been this S-^state cluster, and it is this area in which maximum recruitmei^ 
effort is directed since this northeastern region reflects one of the heaviest population 
densities within tlie continental United States. 

In retrospect, this state localization of student populations at Harcum has 
continued, virtually uninterrupted, since 1962, Pennsylvania residents rising from 
34% m l962.to 71% in 1973. Foi; 1974 a sliglit shrinkage is noted. 



38% 
41% 
44% 
48% 



1970 
1971 
♦ 1972 
^973 
1974 



= '^3% 

= 60% 

= 70% 

= 71% 

= 69% 



1962 = 34% , 1966 

1963 = 36% • 1967 = 

1964 = 39%, 1968 = 

1965 = 40% 1969 = 

A related, and financially significant dimension of Harcum student 
populatioi^ is the percentage of resident and day students. In 1962, the student body 
was preponderantly resident (78%), all living on campus in dorms. Since then there 
has been a steady annual erosion in this percentage of resident students, contracting 
from a peak resident population of 520 to a 4ow^ of 263 in 1973. Concurrent with the 
increase in ]974 of out-of-state residents, there has been a'healthy increase in ^ 
rcrrciitage of Harcum resident students from 53% in 1973 to 59% in 1974. 



5. • Conclusion: Once again, despite a^enerally 'tight<??' economic scene, 

Harcum continues to demonstrate its st-udent-drawing^pcv/cr by increasing its 
resident campus population from 263 in 1973 to 334 in 19741 
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Harcum Freshmen - Thoh and Now 

1. During thu decade 1961 through 1970 selected demographic ciata relating to incoming 
. freshmen have been maintamed; objective — to determine long-range trends. Five years 
have no\V elapsed si^^ce the last academic year of ihe decade notafi* a^fficient span of time 
to note v;hat changes, if any, have occurred since -tlien. * q 

1, What has been Ilarcurn's student-drav;ing-power record; then <]96l-l970) and ' ^ 
now (1574)? V . ■ ^ ' 

Freshman Home -states 



\ 





1961-70 


1974 








Pennsylvania = 


40% 


■ 69% 


United States = 


19 states. 


•, • 10 


Other countries = 


3 


4 


*yeariy averages 


0 





3. As the above tabulation reveals, a^grcater percentage of incoming students in 1974 were 
draWTi from Pennsyjvania. This is entirely in consonance with the (recent years) national 

trend of attending closer-io-home colleges. Hov/ever, despite a generally 'tigker' economic 
scene in 1974, Harc^im continues to demonstrate its 'strong' student-drawing pdwer fry^i 
beyond its imrriLdiate community by increasing its resident campiB population from 1(^6 in 
1973 to 334 in 1974. During the 'then' decade (1951,-70), an averageW73^ of the student 
body v;ere Ilarcum resident students, aild despite the general 'localization' trend aniong 
collegiate enrollments, still attracted in l974»a resident {Simulation of approximately 

4. Regionally-speaking, on the average ov^^r the 'then-decade'', some 84% of each 
freshman class has entered from Pennsylvania or gne of 'its contiguous states: New York, 

New Jersey, Ohio, and Delaware^ In 1974 this percentage was 92/p, revealing yet another 
dimension of the previously-noted national trend of attending college closer-to-home. 

5. " When the I.Q. averages of incoming classes ave examined the following facts *are 
revealed: for the decade 4961-70 the v;eightcd-avcrage LQ. score was llJ; for 1974, it^ 
was 110. When it is noi^tl.at virtual 'open admissions' has existed for the past sevejtral 
years, this.sirongly suggests that the genojcal academic potential, of incoming freshmen at 
Harcum has rcmamcd quite stable throughout the past 15 years/ In addition, judicious 
pre-admissions counseling by the Admissions Office staff has guided applicants into . 
rValistically-fcasihle Harcupa programs (in 'terms of their prior academic, records). , This 

"iU'S eventuated in an extremely lov; 'quit' rate — onty 4% in 1973-74 as well as an average 
annual rale of only 8.57o^or the 'then-d<:'cade' of 1961-70. Clearly, the sustained student- 
body stability at Harcum is an exceptional record. ^ . 
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6. THc actuni distribution of I, Q. scores, as reflected in the Slosser I.Q, Classificoticn 
Guide of 1964, is summarized in the following tabulation: 

Fr e£;hnian Academic Potential 2. 

Classification * ' Academic Potential Average # ^ 1974 

Below Average (80-89) ' ^College-doubtful 6% 3% 

Average (90-99) ' Jr. College 8% 1S% 

High Average (IGO- 109) Jr. College '35% 29% 

Bright (110-119) College 42% 40^1 

Superior (120-129) College & Grad. work ' 8% 10% 

Very Superior (130-I) College & Grad work Q 3% 

* Slosser I.Q. Classification Guide of 1964 

# Five year average for 1965 through 1969 
@ Less than 1% 

7. Tlie increase in numbers offc ring hi[;her scores in 1974, as evidenced in the above 
tabulation, unqu^^.tiunabh reliects the introduction of the Animal Teclinician puc gram whicli 
has attracted a cc'r.':iderablj number of students with 'stronger' acadeiiiic potuntial suggested 
by generally lugher I.Q. and SAT scores. In addition, m 1974 there has been a marked 
sLifl in the rumbers offering "Btlow Average" and "Average" I.Q. scores, 

; 

8. Although CEEB Scholastic Aptitude Test (SAT) scores are no longer an admissions 
requirement at Harcum. and nre utilized forvjarse placement purj^^oses, in 1974 some 73% 
of tnu incoming class did offer SAT scores^o the College. For the 'then decaqe' period tht^ 
average, Verbal score v/as 413; the Math score 405. For tlie 1974 freshmen the averages 
were: Verbal - 410; Math = 413. In short, both the "then'' and "now" freslunen offered- 
substantially the same score-levels vhich, in general have been about 50 poiJits less Uian 
the averages reported for high school girls vho later entered college. \ 

9. High scliool class ranks of Harcum freshmel5 "then" and "now" indicates that the 1974 
'freshmen 'exceed'* as a group, tlie collective 10-year record of 1960-70 Harcum fre^^hmen. 

Again this is ari additicnal bit of evidence suggesting a higher academic potential within the 
'now" versus the "then" group: 

High School Class Rank 



1961-70* 1974 



Upper half = » '/45% ' 55% 

Lower half ^ , 55% 45% . ' ' 

'^Yearly averages ^ . - ^ 

10. Rather conciotently throughout the 'then-decade', 8 out of each 10 freshmen have 
entered Harcum from public high schools. As the following listing reveals, for 1974, tho 
ratio has inched closer lo 9 out of 10. The generally shrinking private sectcrin education 
is sureljj reflected In these statistics. ^ ; * ^ ^ • 



High School 'Types' 



I96V-70 * . J974 

Public ' 85% 87% 

Privnto 15% 13% 

♦I 



9*7 



Yearly average *^ * ^ 
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,11. On the average, Incominrj frcchman classes throughout the 1961-70 decade were 

. 31G ©ytricuJantii. In 1974 rhis has muvcd up to 350 ancf it is estimated, based upon a slraicht 
hnc projection tha^ie 1^75 freshman class will number about 365. Harcum's baby-bcom 
peaked m Iht \Mth a frcslimcn class nuiT±)cring 455, with the lowest input occurring in 1963; 
some 144 freshmen. 

12.. As a 'comprehensive* junior college, Harcuni has offered a variety of occupational 

education (termmall and tr.lnsfer curricula through the 'then-decade' and in 1974. By 
<Kt}n^tion of ih- Office o: L^jcaticn, terminal programs are defined as Secretarial, Library 
/j'df-, And Paraprofessional positions. All others are classified as transfer. As the following 
tabuJ^liOn irvVcitLS, ,a high level of stability in program enrollment distributions has existed 
diir^ng thic: i5-^e:ir period^ 

Harcum Pi'^r:;\ut. Fnrollmyits 



196 J -70 * 1974 
Transfer ^ 86% 
Terminal = ^--^ 14% 14% 



- year awragQS 



13. Aimiiallj, durm,: the 1961-70 decade, of the toral freshman applications received, an 
avei.\rge of 5^% were selected and enrolled. For the 1974 fresliman class, the number 

ctcd and enrolled was 53% of the total applications received. Because of selected- 
af plic^ ito cancellatiojis thrcughout the 1961-70 period, it was necessary to obtam annually 
an appJicanr^ .i^ktmc avcragmg approximately 79% mure than the actual number of freshmen 
enrolkd that year. Fur tiie 1974 year, even heavier cancellations necessitated a volumc oj ^ 
8o% greater than the number who enrolled. If this Miigh cancellation'' rate can be reduced in ^ 
future yea^b while total applications volume remams 'high', future freshman classes can be 
enlarged. ^ " 

14. As is well recognized, reading plays a vital role in academic success. It is there- 
fore of more than passing interest to note that a close relationship exists between test scores 
earuLd on the NVlson^Denny Reading Test and Harcum Grade point averages. With an average 
correlation of r^.67 and a Coefficient of Determination of 45%, the NelsonDcnny is an 
excellent predictor of Harcum academic success. Over the past seven years, an average of ' 
6^% of incoming fre^shmen have scored at or above the 30th national percentile on the Nelson- 
Dcnny. The 1974 freshmen exceeded tJiis average - 70% earned above 30tii percentile scores. 

15. High-level student -body stability of Karcrun^is a striking and sustained statistic 
which is savored at tl^^ College. More than any other single statistic, this indicative record 
reveals the pragmatic cffOv tiveness of its program offerings. For the decade 1961-70, tiie 
average annual volwntar>' ^uit-race for students was only 7//%, and for 1974 it was a low. 
low 4.0%! Another dimension of student-body stability — the American Council on Education 
has reported that 62% of junior college students nationally drop cut before graduation. Over 
the past^decade at Harcum, only an average of 29% have failed to graduate with their respec- 
tive classes, and last year, only 27% failed to do sol 

/' t. 

16. ' ' And linally — sorr)C€elected demographic statistics relating to Harcum frechmcn, 
circa 1%9 an,d l').73, reveal the following con^arative data: 
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1969 1973 

« (1) Average age (December '3 1st) 18 18 

(2) Average high school grade: "B" or higher 17% 55% 

(3) Probable occupation: 

Artist : ' 2% 6% 

Business Management 7% 13% 

Education 44% 21% 

Health profession (non-MD) ^ 6% 35% 

Undecided * 15% 7% 

Other fields (combined) 26% 1S% 

(4) Fathers' Education 

College uiidergraduate degree 26% 26% 

Graduate degree 10% 11% 

(5) Mothers' Education 

College undergraduate degree . ' 12% 18% 

Graduate degree 3% 1% 
•f6) College admissions applications filed 

Harcum only . ' 21% 20% 

One other 13% 34% 

Two others 26% 30% 

Three others 25% 10% 

More than three 15% 6% 

(7) Religious preferences: present 

Protestatit «. 22% 38% 

... Catholic • , 22% 29% 

/ Jewish 52% 12% 

• . Otliers . 2% 10% 

None * 2% 11% 

(8) Estinvited parental income (Befor'e Taxes) 

/ $4,000 - $5,999 1% 5% 

/ $6,000 - $7,999 4% 5% 

$8,000 - $9,999 / 5% 3% 

$10,000 -$14,999 / 13%, 10% 

/ $15,000 -$19,999 ■ , / 21% ' 10% 

/ $20,000 -$24,999 / . 5% 8% ' 

/ $25,000 -$29,999 / ' 5% 5% 

$30, 000 - and over / 46% 20% 

/ Don't know ' / - 10% 

w Omi'tted " / ■* ■ ' 24% 

(9) Objectives considered Essential or/Very Important 

/ - Being very well off fiuancially . 58% 40% 

/ Helping others who are in difficulty ) ' 74% 42% 

/ Raising a family ■ j , 84% 45% * 

\ • Being successful in own business 62% 34% 

Becoming authority in own field ^ ' b ' 36% 26% 

Developing a philosophy of life _ 38^ 207o 

Influencing social values . 34% 12% 

Keeping up with political affairs ' . 4% 11% 

Having administrative responsibility 20% 10% 

Becoming a community leader ■. 12% 5% 

Influencing the political structure OQ 8% 2% 




In the 1969 Harcum freshman study the following summai'y statement was made: In 
many ways sh^ has identified herself v.lth a national sample of some 1 3/4 million other 
freshmen, both male and female, throughout the country, 'In political views she is far less 
conservative; far more to the "left". She is, on the average^ a year older than the national * 
sample; earned a slightly lower average high school grade aild earned secondary school 
achievements at about half the national group rate. In substantial majority she 
attended public schools. Almost half — 48/^, entered from the upper half of their high schoc 
classes; among the national sample it was 785^. Her parents' education equalled (for mothers 
or surpassed (for fathers) the national group. Her religious preferences were higher, for 
those of Jev.'ish persuasion (52)^ vs 4%); lower for Protestants (22% vs 57%); lower for 
Catholics (227;^ vs 33X)) than the national group sampled. Estimated parental income: $15, OCC 
or higher {ll^o vs 29;^) for the national group. She shared many concerns with the national 
group in objectives considered "Essentirar' or "Very Important" to their \yay of tJnnkin^\ " 

In the Harcum 1973 freshman study, the following summary statement appeared: ^ 
"Harcum 1973 freshmen are generally similar in academiqachicvement and background with 
young v;cmLn enrolled in other 2-year and 4-year coIlegesAiniversities. Perhaps, as a group 
they do evidence less ^intensity' of identification with career choices, selection of college, 
and the various attitudes and goals sampled in tins inquiry. But then it is also noted that as 
a group their average age is less than that of the national average: perhaps with added 
maturity will come deeper societal concerns. " , 

17, A highlight.summary of the data presented in the various tabulations throughout this 
comparisons-report indicates that: 

(1) Harcum continues to demonstrate, in 1974, its 'strong' student-drawing power by 
Increasing its resident campus population despite a generally 'tighter* economic environment, 

(2) The 'typical' Harcum freshman calls home one of the Pennsylvania-contiguous 
states, or Pennsylvania itself (84% to 92%). 

(3) The average LQ, score for freshmen has been 111, or "Bright" on the Slosser 
I.Q. Classification Scale. 

.(4) Average SAT scores Harcum freshmen have posted run abgut 50 points less than 
the averages reported by CEEB for school girls later entering colleger. ^ ' 

(5) Upper half high scl;ool rank for Harcum freshmen rose to 55% in 1974, as com-* 
pared witli 45% for the 1951-70 decade. 

(6) A consistent pattern of 86% of Harcum freshrfK^n have enrolled in transfer -eligible 
curricula within tlie 15-year span 1961-1974. 

(7) Over the past seven years, a substantial majority (64%) scored above the 30th 
national percentile in the Nelson-Denny Reading Test. In 1974 this rose to 70%. 

(8) Harci>m has maintained an extraordinary record of student-holding-power thro^h- 
out the 1961-1974 academic years, averaging only 8. 2% annually from 1961 to 1973, and a 
low, low 4% in 1973-74! . 

{9) In the main, Harcum 1974 freshmen present a record 'profile' suggesting higher 
levels of secondary sciiool achievement and aptitude for future' academic development. 

Boris Blai,' Jf. , Ed. D. , Director, Institutional Research October 1974 
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' . . WHY HA R CUM? 

1. For September 1974 enrollment Harcum attracted a freshman class 34*^ larger than the 

September 1973 class whf/ In an effort to 'pin-point' reasons for this 5ubc;tanlial increase 

twenty-five hi^h school counselors were invited to advise what, in their judgement, Harcum 
had dene 'right' this past year to attract the additional 243 applicants as compared with the 
last year applicant-pool. Some 15, or 60%, replied; their comments follow. 

2. In addition, six Harcum staff personnel were also asked for their considered judgements 
Their views are also pre^rentcd. 

t 

Counselor ccnnin cnts 

1- Your newsletter (KEEPING UP WITH HARCUJ/), as v/ell as the efforts ycu put forth 
in keeping field coimselors informed on the overall admissious nev/sfront at the two-year 
college level are of immeasurable value in keeping Harcum visible to counselors and 
counsellQS alike. 

2- Harcunf Enrollment Up 'Right Place At The Right Time'. Let's face it, four- 
year college enrolhnents are dropping off. Young people are looking for an education that is 

practical and functional upon graduation many of your programs are job-orienled toward 

a practical, workable degree which can be applied to a specific (animal technology, etc.), as 
compared to a general (liberal arts, general science, etc.) education. 

Meeting The Needs Job The trend is toward a specific skill — you have that. 

Testing Ground. . . . Two years is better than four. If I like it; I can always go on. 
Probably many of your students have this feeUng. Plus — your placement record for transfer 
sradents to four year colleges is very good. 

I guess like anything else, if ycu do a good job word gets around: Keep up the good 

work. 

3. -Your programs are sensible, especially today when fewer want 4 year schools,, 

4. -Here are my reasons why Harcum seems attractive to prospective collegians: 

^ A. Public Relations: very cood I enjoy yourj^ublicatioifs. These 

have been appealing and\in good taste. 

B. Vocationally Oriented: trend of recent times has been toward 
vocational goals within reasonable time limits. All media have 
been pounding away at tiiis and making the public vocation-conscious. 
You have these vocational offerings, plus a collegiate life. 

C. Costs: although you are not considered inexpensive, students and 
families are willing to pay for two years to get wliat they want, 
rather ti}an pay for four years of college — especially in view of ^ 

gj^Q , the economic trends. ^ (Tv^ 



Office of Research - Page 2 



D. Opportunities For Weaker /?) Academic Students: offered for those 
stuScnts who, for one reason pr anotljer, did not perform academ- 
\^ ically as v/ell as would be desired. « * 

E* Location: close enough to big-city action, etc.... 

Best wishes for continued research. ' 

5. ; Please add this to your list. As a counselor in a rural, somewhat is^olated high 
schooV geographic location prohibits me from traveling extensively to attend the frequent 
meetings in college counseling. ... I depend on brochures, letters, and other FRO l^eralure 
to keep me infoi'med. \^ 

t) 

Harcum keeps me informed. I would rauk Harcum Junior College in the upper five ^ 
percent of colleges* in the interest, conciseness, and timeliness of its publications. As a 
result, I know, without referring to files, v/ho you are and the programs you offer, therefore 
I am prone to recommend you to students as a v;orthwhile institution to investigate in college 
planning. 

If I may offer a personal note, I congratulate you on the obvious effectiveness of 
your recruiting program. Such results are not obtained without sound planning and ^ 
dedicated work. • 

6. - My judgement regarding the Increased enrollment is based on the fact that you offer 
good terminal-vocational courses. Many girls don't want to spend more than two years in 
college, but want to be able to earn their living when they leave. 

7. - One fa6tor may be that more students are seeking a program of higher education 
v/hich offers them a saleable skill upon graduation. 

S.^Basic Educational Opportunities Grants enable more students to choose a private 
college, and many look for a college noj; too small - nor too big. The satisfaction of students 
attending Harcum spreads far. 

9. - There are, I suspect, too many variables to make one broad statement about your 
increased applications pattern. Students seem to be moving toward the shorter path in the 
^attainment of educational goals It is difficult to tea^ patience to students who expect 

instant everything; from divorces, to mashed potatoes, to changes of Presidents. 

In your qase, you must also consider that you must be doing a great public relations 
job about your school. 

10. - Your periodic Nev/slatter provides counselors v/itli valuable information which they 
in turn fonvard on to their students. 

11. -I feel that your P. R. program is very effective: People want to know wtat is going 
on. You are keeping them Informed, and at the same time'valuing their opinions. You are 
asking for irput from tlic public and receiving sincere respoi^ses. You are making changes 
to meet the needs of incoming students. 
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12. - I?ecaui:c of career-oriented programs such as animal tech. , fashion design, interior 

design, optometric assistant, dramatic arts, etc.. 

13. - Harcum' s traditionaj. linkage witli the world of occupations which is a popular 

fa^cy now (Good programs) 

, ' A suburban campus with most of the admitted advantages of urban facilities of 

all kinds. ' • ^ ' ' 

Sludent-faculty-parcncal relationships appear to be of a high order. 

14. - A counselor feels confident , th<ft Harcum pleasantly: 

a. Treats each student as an individual! • ^ ^ , ' 

b. Offers a tremendously varied program. 

c. Takes time to give tender loving care to these wlio truly need this extra atttntion 

d. Through "hundreds" of ways keeps us constantly up-to-date on what's going on 
at Harcum. 

) 

15. - We've had several happy, Harcum graduates. The good word spreads I 
Harcum Staff conments ^ j 

l.-I believe it is due to two factors. One of thcse,^ asid perhaps the most important, is 
the efforts put fordi last year by Miss Ridgley and the Admission Office staff. I think that all 
of last year's efforts show that traveling and meeting prospective students is very helpful. 

The other factor is the economic situation. Many young people now graduating from 
high school arc unable to get a job, and rather than do notliing, some of ffiem at least, are 
using the time for thei^ own advancement and education. 

* 2rl believe there are three reasons: . i 

a. 'Occupational emphasis in curriculum offerings . 

b. Faculty interest in the success of each student ^ 

c. -Small class size 

3. - It seems likely that 4 reasons might be the answer ' 
, a. We're ofK^ring what the "buyer" v.^ants 

b* We're getting cut the word - some v/ay * 

c. The interest and dedication of the faculty and staff 

d. The e)?ceUent v;ork of a good Admissions Office staff. 

4. *'My reasons are: 

a. Continuous excellent teaching performance by Harcum faculty. 

b. Improved and relaxed social regulations for all Harcum students. 

c. Ease of accomodating students who wish to changi:^ academic programs while 
Qt Harcum. 

Receiving more for the same money, or more for less money than at similar 
colleges. 

c. A beautiful and impressive campus environment* 
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5. *- First of all - the fortunate circumstance cf succes s in the new program of 'Animnl 
Tccli* and, of course, the hard work of that division; its staff. The good publicity and, I 
Guspect, by all connected with t\ui program; including research, admissions, development. 

Thereafter — the good work of the administrative and teaching personnel who = 
helped in £U programs to retain i^nd advance gains already made. 

Special mention for our unusual research releases, etc. 

6. - I think the Animal Technician program. Harcum was the first college in Punnsylvaniv 

to offer the program and we are still the only college in Pa. to offer AT programs. Also, I 

think the continuing dedication of the staff has been conveyed to prospective new students by 

our graduates. ' , 

< 

3. To each Harcum staff and faculty member who has read this far, it will - of course - 
bg patently evident that there arc a host of good and cogent reasons why Harcum has enjoyed 
a couutcr-trcnd of increased enrollment this year,. 

4. As an ex-admissicns staffer, myself m.ay I conclude this report by staling I am. 

persuaded that the direct effects of several factors have each contributed, in part, lo the 
substantial increase whicii occurred: * ^ 

(a) Tiie cumulative effects of several years of carefully planned high school and college-* 
nights visits has * borne fruit*'. 

(b) The consistent integrity of the College's information program, and the prompt 
*servi\:ing* of admissions inquiries have both helped build a sound rapport between tlie college 
and many high schools. 

(c) Willingness to consider, whenever possible, the concerns, trepidations, and 
insecurities of less-than-confident students (and, at times, their parents, too!) 

f (d) Candid pre-admissions counseling with prospective students: calling a spade a 
spade! 

(e) Individual attention and foUov/^up with students after enrollment in Harcum. 

(f) It is the human beings behind the enrollment statibtics who are the sincere concern 
of the Admissions Office staff. In the final analysis, this is v/hat really makes the difference, 
for all of us without exception enjoy being treated as individuals. We all appreciate 

• consideration! 



, ' . / ^ 

Boris Blai, Jr. , Ed. D. 

Director, Institutional Research ' • ' . October 1974 
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1st to 2nd Year Ha rcum Dropouts 

1, In 1970 and 1973 follow-up questionnaire surveys were conducted in an effort to pin- 
point reasons for t!;e nc7n-rctu^"n of ifivitfd first-year HarcUni students. The results of 
these in^;uirres are documentCvi in IRR 70-49 andlRR 73-4 and are particulcirly germane 
to those rv.'o years. 

2. This report abjlracis hijh]i[;hts of the j_7 responses lo ar 'anonymous questjojuiaire 
mailed m September 1974 to ihe parents of the 77 invited Harcum juniors who did not return 
for thi-ir second year of studies. 

(1) Our daughter has jomed tlie U. S. Air Force and will be studynig weather. She 
wanted a conhpiete chanije in her life style, . 

(2) My daughter liked the faculty and the school, but felt there was a great lack of 
social activities on tlie Campus and a tendency for some, of the girls to be snobbish 
and petty. We, as parent^, felt there were too many holidays for the tuition we 
paid! We also feel the new Delaware County Community Coilej,je, with its beautiful 
cam.pus; coed; and under $6CQ a year tuition, is hurting adl private .colleges in tlie 

* area. They are able to offer many more courses for the student who wants to continue, 
her education, and particularly in Business. 

(3) I am one of the few married Harcum stu;Jents. Expecting first chiVd in December; 
decided to finish education- at Harcum ne^jt year rather than this year. 

(4) My daughter wns not emotionally stable enough to return to College. No criticism 
of the College. Slie is v;orLing v.ith these problems we hope will soon be ready 
to continue an academic pursuit. ^ 

(5) Onr daughter did not return to Harcum this year because she want;cd to attend a 
Vo-ed college. 

(6) Our daughter was married last May^and is now expecting her first child - so unable 
to come to school. 

(7) Decided on a four-year college. She definitely found she did not care for city living 

^ (8) To our regret, we wSre financially unable. We had no other choice but send her to 
a state school and live, at home. 

(9) Daughter completed her education this past summer by enrolling for 2 courses. 

f 

(10) Dissatisfied with teachers. . • A, 



(11) Daughter has full-time job - has enrolled in^Harcum Evening Division, 
she will eventually complete all her courses. 



We believe 



4 
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(12) Di!C to no fault of Harcum t she wanted to return to the plare where she grew un to 
go. to college. V/c were pleased with her program and wanted her to slay. She 
' will continue on for four ye^rs. 

,^ (13) Daughter married and now living elsewhere'. Was .also upset that seme* of last 
years 'Anirnal Tech. graduates were having difficulty in obtaining jobs. 

,(14) Daughter now enrcIJed in Dental Hyy ene progtam - not offered at Harcum, thus 
she had to transfjr.She would have Uked to return but her father refi;sed to let 
her do so. 

(15) - e njoyed and benefitted from her 1 year at IJarcum, However, it v/as hgr 
choice not to return but Co enrol] at Commumly College and be at home, 

(16) ^fclc there was much to be desired that was not available in l;er major. Too 

^ .many academics not related tu her furjre. -T^nchers not present for classes - — 

has a gocd job as assistant to cuality control and is learning much aboat ihe 
garment fashion w^orld. 

(17) My dau;;,hter, my wife, and I, v/ere all quite pleased with Harcum. Last year my 
daughter's fiance attended school in England; this year he is attending school in 
Texas: this year T is attending school in Texas I Thank you for your interest. 

3. With only 17 of the 77 responding, generalizations regarding the overall gl'cup are not 
wai^'ranted. Hov;ever, the following facts are of interest: y 

(1) Among the 77 not returning, 14 (or 18%) v/ere studen^^'XvHo initially entered 
Harcum as transfer students. (Are these 'flitters' who find it difficult to settle 
an^^vvhere bc%juc^ of personal coping problems?) 

(2) Only 2 letters were returned "unclaimed" by the Post Office Dept. Therefore . 
the remaining 58 respondents who did not reply must be adjudged as being 
sufficiently disinterested in Harcum to make tlic effort to respond. TheSe 58 
represent only 20^ of the total number who v;ere invited to return for their 
second year. ^ 

4. At Harcum, its student retention rato is* regarded as more than a simple statistic, for 
even though som.e v;ho are lost to the College transfer to another, such attrition is a 
costly process to the College. Although minim^al 'negative' reactions can be identified 
as derivative rcrisons for first-to-sccond year losses at Havcum every effort mu»st bo 
exerted to sustain the' hirrh 80% rgtc of return amon^ invited juniors which has occurred 

■ the past two years. 
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Use of Marcun Library 
\ ' — 

!• • Periodically since 1967 indicative records have been gener^itt^d reflecting library 
usage by Ilarcum students. These are summarized below, and indicate library use during 
reprc s'Ciitative t^^o-v;et^k, non-exaiTiinatid|^ periods in the months of September, October 
and February. Tlie percunraj^fciS reported arc the portion cf the total student body using the 
library during the sampled periods. 

Tabk^ I: - Aver 6P:e W eekday Library Usc> 

September J967 l " "12^^"^ ^ 

Sepreniber 1969 • 207'S , I 

February 1970 ' . 14% * * ' t 

' October 1974 ' < 28% \ 



Averat;e 
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2. Evidence gathered over a span cf almost 35 years has revealed t!iat on)y a minorUy 
of fitudt'uts actualJy makcuse of their campns libraries. As Jain & D-^wesoe noted in their 
1968 "Report on a Slatistical Study of Hcok Use, Supplcm'.nted with a Bibliograpliy of Lrbrary 
Use Studies" (ERIC Research in Educaiion, VoL 3. No, 9. Sent. 1968), tliere has been 
mounting evidence oyer the years that the notion of the academic library being tlie "heart 

of the campus" is one of Americans higher education mytlis. 

3. As Howard Cl^ton noted in "The Unacademic Library" (College & University, 
Fall 1967: Vol. 43, NcC 1) the library, as the "heart of the campus" suffers from vvidc- 

spread lack of use wliich he believes to be. particularly regrettable,, 'Tor the library 

is tire only place where tlie student can come ih contact with the tools and materials that 
lead to systematic methods of intellectual problem-solving." Unfortunately, as Clayton 

concludes "some teacherS believe their teaching is so inspired that this alone causes 

students to do exhaustive independeiit'reading." 

4. Regrettably, such is net the case, for. . . . ''considerable evidence accumulated over 
a period of 25 y^rs, (Gaskill, H. V. , 1934: **An Analytical Study of the Use qf a College 
Library," Library Quarterly, iV, October 1934; pp 564-587 to Lieberman, Irving 1960^^ 
"Libraries & Kiuseums", Encyclopedia of Educational Research, 3rd edtlicn. Chester W. 
Harris, editor. New York, Macmillan Co. 1960 pp. 770-777), as well as countless observa- 
tions by numxTOus librariansi, reveals thatjrer ps on required read lnjz lists are virlualJy 
never read unless an instructor holds pe riodic examinano ns on the coatciits ". (IRir69'"-8) . 

5. In view of the above -cited facts, it i:> particularly gratifying to note that during this 
current academic year the average weekday library use is almost double that of the prior 
three sample periods (15%), and is half agam greater than the average rate (19^) for the 
fcur sampK period:^ noted in Table II It is a furtJier hopeful expectation that instructors 
currently do hold periodic examinaUons on flic contents of A:quired leading list's^ and that 
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this markedly improved ra^e v;il! continue to bs characteristic of the ]ibi;^rt^sc rate at 
Ha r cum. ' ' 

6. A further diniension of library use is to be fouiid Irvmcnthly circulation i;ratist^cs?^ - 
Expressed in terms of yearly student populations, the ratios of number of bocks circulated 
per student during tfie pact 4 academic years indicates a substantial stabiHty, averaging a . 
ratio of 18 books circulated per student, , . . . • 

Ta|:le 2: - Rati o^ Books Circ jjJatcd/Stu 

1970-71 " ^i??ll7i ; 1972-73 1973-74 * 

Ratios t= 16:1 ^ WCl^ ^J^i 

7. An additional ^pobitiv^'^ statistic r;elaliiig tcfusa^c of HarcuaVs Jeaniing ^^)urce 
center is noted in the yearly collccticn-usdge -rate which averaged 45)^. ^ T . 

Tab le 3: - Librar y Colle ct ion-usaoe-:gat e ' . 

1970 -Tr ' 197 1-72 1972-73 1973-74 

• Usage rate = 47% * 41% ^ ' 4S% "39% ' 

8. Despite the fact that considerable numbers of books per student haw been x:lrcula ted ' 
throughout thpse four academic years (Table 2), the (ToUuction-nsage-rate (Table 3) V^eakcd' 
in 1970-7 L However, since the coHcction-usngc-1:ate in ea.ch of tlie tiu'ee subsequent years 
wasTess than 19^^0-71, and books circulated per student v/as Iiigher than the J 970- 71 rale, 
this is interpreted to mean that altliough fewer books within the total collection w^cre 
circulated, these were utilize d more often in thc^latter three academic years. 

9. In summary, tlie following three general conclusions are drawn: ^ 

(1) The average weekly use of the library during non-examination ^ ^ 
periQds by Harcum "sftdcnts evidenced a healthy increase since 
1970-71; particularly notewortliy in acaxlemic 1973^74. 



(2) Following academic 1970-71, a. sustained increase is noted in books 
circulated per student, 

(3) The library collcction-usage-rate throughout this 4 year period ^ 

has averaged a healthy 45%. 
• . #^ ^ 

10. Further long-range trends in Harcum's learning resource center utilization- v^ill'^'' '-''^-'^•^ 
reported m future indicative records documents. * ^ A.. ji'ir.S 

//- 7^ ' ' • ' ^ COLLEGE 

Doris Bla-i, Jr./( Ed, D, ' . ' . iNi ( '^ri-V lON 

Director, Institutional Research October 1974 
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